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Preface 

When  the  task  of  revising  Alberta's  social  studies  programme 
drew  to  a  close  in  Spring,  1978,  the  Social  Studies  Curriculum 
Co-ordinating  Committee  turned  its  attention  to  the  question  of  how 
to  demonstrate  the  intents  of  the  revised  curriculum  in  specific 
instructional  terms.  After  considerable  consultation  with  teachers, 
it  was  concluded  that  carefully  designed  teaching  units  focusing  on 
curriculum  topics  would  be  of  great  help  to  social  studies  teachers 
seeking  to  implement  the  revised  curriculum  guidelines. 

Specifically,  the  approach  taken  was  that  a  number  of 
experienced  social  studies  teachers,  consultants  and  university 
instructors  were  contracted  by  the  Curriculum  Branch  of  Alberta 
Education  to  develop  inquiry  units  that  fulfilled  the  following 
conditions : 

-  addressed  specific  value,  knowledge,  and  skill 
objectives  for  a  prescribed  curriculum  topic; 

-  demonstrated  the  Alberta  curriculum's  "process 
of  social  inquiry"; 

-  incorporated  a  wide  range  of  teaching/learning 
strategies,  including  creative  use  of  one  or 
more  prescribed  learning  resources; 

-  tested  out  successfully  in  a  variety  of 
classroom  situations . 

This  teaching  unit  is  not  prescriptive.  Rather  it  is 
intended  to  demonstrate  one  way  that  the  rationale  of  the  Alberta 
curriculum  can  be  implemented,  and  one  way  that  the  objectives  for 
the  curriculum  topic  can  be  attained.  Review  the  unit,  try  it  out 
and  discuss  it  with  colleagues.  Keep  in  mind  that  it  will  serve 
its  purpose  if  it  helps  you  to  become  more  creative  in  your  teaching 
and  more  understanding  of  the  goals  of  the  Alberta  curriculum  and  if 
it  leaves  you  with  a  feeling  of  fulfillment  as  a  social  studies 
teacher. 


Although  the  teaching  units  have  been  piloted,  a  more  in- 
depth  assessment  can  only  be  obtained  from  teachers  and  students 
during  normal  classroom  usage.  Therefore,  the  evaluation  questionnaires 
located  at  the  end  of  the  teaching  unit  should  be  completed  and  sent 
to  the  Regional  Office  in  your  area.  Thank  you. 

Frank  Crowther 
Project  Director 
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A.  FLOW  CHART 

AWARENESS 


1 


1.  Present  students  with  data  (news  clippings  to  show 
people  today  have  real  problems  meeting  basic  needs.) 

2.  Present  students  with  data  showing  Aztecs  had  an 
alternative  way  to  meet  basic  needs. 

3.  Have  students  establish  an  understanding  of  "basic 
needs". 

4.  Locate  the  Aztecs  historically  and  geographically. 


ISSUE 


l 


RESOLVING  THE  ISSUE 

_ ....  .1 _ _ _ 

Answer  the  following  question  to  form  a  final  project  report. 
(How  should  people  meet  their  basic  needs?) 

- , - - 

ACTION  ALTERNATIVES 


1. 

Find  cut  if  there  are  people 

in  your  community  whose  basic  needs  are  not  met. 

Organize  some  way  to  help  them  (e.g.,  food  hampers,  letter  to  M.L.A.  for  aid). 

2. 

Contact  and  interview:  (a) 

vegetarian 

(b) 

opponent  to  violence  in  sports 

(c) 

fashion  designer 

3. 

Set  up  a  personal  piogram  for:  (a)  well  balanced  diet 

(b)  physical  fitness 

4. 

Find  out  ways  to  eliminate: 

(a)  pollution 

(b)  prejudice 

I 

EVALUATION 

_ _  J - 

1.  What  type  of  action  have  I  undertaken? 

2.  What  effect  has  this  had  on  my  life? 

3.  What  effect  has  it  had  on' those  around  me? 

4.  Should  I  change  any  part  or  parts  of  my  action? 

5.  If  so,  in  what  way? 


B.  UNIT  GOALS 


By  dealing  with  the  issues  which  arise  in  this  unit,  the 
student  will  hopefully  become  more  sensitive  to  the  value  positions  of 
himself  and  people  in  other  times  and  develop  tolerance  for  the 
differences  between  his  own  lifestyles  and  world  views  and  those  of  the 
culture  studied. 

This  tolerance  for  differences  will  hopefully  also  find 
application  in  the  students  everyday  life. 


C.  UNIT  OBJECTIVES 


This  unit  will  focus  on  the  following  objectives: 
1 .  Skill  Objectives 


Students  shall  develop  proficiency  in  the  following 

inquiry  skills: 

(a)  Paraphrase  an  issue  about  meeting  basic  needs  from  a 
variety  of  data  sources; 

(b)  Formulate  research  questions  to  apply  the  issue  to  the 
study  of  Aztec  society; 

(c)  Interpret  a  variety  of  resource  materials  for 
information  about  how  the  Aztecs  met  basic  needs; 

(d)  Discriminate  relevant  from  irrelevant  data  in  defining 
"basic  needs"  in  Aztec  society  and  Canada  today; 

(e)  Summarize  information  from  a  variety  of  sources  as  to 
the  specific  basic  needs  that  they  satisfy; 


(f)  Analyze  conflicting  values  in  issues  about  how  people 
meet  their  physical ,  social  and  psychological  needs; 

(g)  Create  and  evaluate  a  plan  for  applying  decisions  about 
issues  in  real-life  situations. 

Students  shall  develop  proficiency  in  the  following 

participation  skills: 

(a)  Support  ideas  logically  concerning  best  ways  of  meeting 
basic  needs; 

(b)  Interpret  ideas  and  feelings  of  others  (about  ways  of 
meeting  basic  needs)  through  different  forms  of  group 
interaction; 

(c)  Apply  an  appropriate  role  as  leader  or  follower  to 
help  develop  group  consensus  about  ways  of  providing 
for  a  basic  need  in  a  specific  situation; 

(d)  Demonstrate  a  sense  of  sharing  by  encouraging  other 
students  to  participate  in  small  group  activities. 

Knowledge  Objectives 


(a)  Human  Needs :  All  people  have  the  same  physical,  social 
and  psychological  needs.  How  these  needs  are  met  has 
varied  over  time  and  from  place  to  place. 

(b)  Resources :  In  an  attempt  to  alleviate  problems  of 
basic  needs  and  wants,  people  have  often  moved  from 
one  location  to  another,  taking  with  them  their 
technology  and  ideas.  Emigration  of  this  type  has 
been  a  significant  factor  in  the  development  of 
civilization. 

(c)  Interaction :  Contact  between  people  of  different 
cultures  has  been  a  vital  factor  in  human  progress 
because  such  contacts  start  and  keep  important  changes 
going.  Hence  the  origins  of  some  basic  contemporary 
Western  institutions  can  be  found  in  the  ancient 
civilizations. 

Also,  see  each  sub-section  for  more  specific  knowledge 


obj  ectives . 


3.  Value  Objectives 


Students  shall  develop  personal  growth  in  the  following 

value-related  areas: 

(a)  An  increased  awareness  of  similarities  and 
differences  between  the  value  systems  of  the  Aztecs 
and  Canadians; 

(b)  An  appreciation  for  the  ways  that  people  in 
different  cultural  settings  meet  their  basic  needs; 

(c)  An  ability  to  reflect  on  the  following  issues  and 
make  judgements  about  the  related  values: 

(i)  How  should  people  meet  their  basic  needs? 
(Tolerance/Personal  Integrity) 

(ii)  Should  class  structure  be  an  organizing 
element  in  society?  (Equality/ Self¬ 
advancement) 

(iii)  Should  people  who  lived  in  earlier  times  be 
regarded  as  uncivilized  when  the  means  that 
they  used  to  satisfy  their  needs  are 
considered? 


D.  EVALUATION 

The  focal  question,  "How  Should  People  Meet  Their  Basic 
Needs?"  will  guide  the  inquiry.  Students  will  examine  how  the 
Aztecs  met  their  basic  needs  and  inquire  into  three  issues  which  arise 
from  these  ways.  This  will  require  an  assessment  of  the  values 
inherent  in  the  ways  chosen  and  the  consequences  of,  and  alternatives 


to  them. 


To  make  any  judgement  or  decision,  the  student  will  have  to 
assess  his  own  value  position  on  the  issues.  There  will  be  cc  istant 
comparisons  in  every  phase  to  our  own  culture  and  values.  By  this 
means,  the  significance  of  the  inquiries  and  the  decisions  reached  can 
have  application  in  the  student’s  present  situation. 

Then  a  final  project  will  synthesize  all  of  the  data  gathered 
and  resolve  the  central  issue  which  guided  the  entire  inquiry,  "How 
Should  People  Meet  Their  Basic  Needs?".  The  flow  chart  will  clarify 
the  approach  taken  in  this  unit. 


E.  RESOURCES 


1.  Prescribed  Text 


Crosher,  Judith.  The  Aztecs,  Peoples  of  the  Past.  London: 
Macdonald  Educational,  1976. 


2.  Student  References 


Beck,  Barbara  L.  The  First  Book  of  the  Aztecs.  New  York: 

Franklin  Watts,  Inc.,  1966. 

Bleeker,  Sonia.  The  Aztec:  Indians  of  Mexico.  New  York:  William 
Morrow  §  Co.  Ltd.,  1963. 

Bray,  Warwick.  Everyday  Life  of  the  Aztecs.  London:  Batsford 
Publishing,  1968. 

Lewis,  Ralph.  Great  Civilizations,  The  Aztecs.  Loughborough: 
Ladybird  Books  Ltd. ,  1978. 

Von  Hagen,  Victor  W.  The  Sun  Kingdom  of  the  Aztecs.  New  York. 

The  World  Publishing  Company,  1958. 


Prescribed  texts  are  available  through  the  School  Book  Branch. 


F.  IMPORTANT  NOTE  TO  TEACHER 


This  teaching  unit  is  designed  to  meet  the  basic  goals  and 
objectives  as  stated  previously.  However,  it  need  not  be  regarded  as 
the  sole  text  for  the  study  of  the  topic  ’’Meeting  Human  Needs". 

Teachers  are  encouraged  to  use  extension  activities,  audiovisual  aids 
and  other  printed  sources  to  enrich  their  study.  A  list  of  suggestions 
for  complementary  aids  and  activities  appears  in  the  Appendices. 

The  unit  is  learner  oriented  and  uses  a  variety  of  Student 
Activities.  However,  the  teacher  may  utilize  these  activities  in 
whatever  manner  most  suitable  to  respective  teaching  styles,  i.e.,  as 
a  basis  for  discussion,  as  a  class  project,  as  individual  research 
activities,  for  presentation  on  the  blackboard,  overhead  or  in  charts, 
or  simply  as  a  student  worksheet.  It  is  not  expected  that  teachers  or 
students  should  become  slaves  to  these  activity  sheets,  but  that  they 
use  them  creatively  and  with  a  variety  of  approaches.  This  accounts 
for  the  lack  of  specific  instructions  regarding  the  sheets. 

Also,  the  sample  value  issues  are  precisely  that,  "sample". 
They  are  chosen  for  their  usefulness  in  presenting  two  major 
conflicting  values.  However,  any  other  issue  may  be  used  by  the 
teacher  to  meet  the  same  objective,  should  the  ones  provided  be 
considered  unsuitable.  The  authors  contend  that  controversial  issues 
are  indeed  good  ones  because  they  bring  out  the  conflicting  values 
clearly  and  forcefully.  However,  the  teacher  may  consider  other 
issues  in  deference  to  public  sensitivity,  reaction  and  so  on. 


Activities  considered  non-core  activities  are  marked  with  an 


asterisk  (*) . 

Evaluations  are  provided  but  teachers  may  make  their  own  to 
suit  their  specific  needs  and  emphasis. 
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ACTIVITY 

Present  the  students  with  the  following  data  or  have  the 
students  make  their  own  collage  from  magazines  and  newspapers  showing 
that  some  people  in  our  world  today  have  real  problems  meeting  their 
basic  needs.  Then  identify  the  issue  "How  Should  People  Meet  Their 
Basic  Needs?". 
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ACTIVITY 

Present  the  students  with  the  following  data  to  show  the 
Aztecs  had  an  alternative  way  of  meeting  basic  needs  and  perhaps  we 
should  look  at  their  way  of  life  to  provide  ideas  for  enriching  or 
improving  our  own: 

1.  The  Aztecs  had  a  well-balanced  diet. 

2.  There  is  no  evidence  that  Aztecs  were  overweight  or  suffered 
heart  diseases  because  of  being  overweight. 

3.  No  Aztec  died  of  starvation. 

4.  Aztec  society  did  not  have  the  problem  of  alcoholism. 

5.  Aztec  farming  methods  could  provide  food  for  everyone. 

6.  No  Aztec  was  without  adequate  shelter. 

7.  The  Aztec  modes  of  transportation  were  efficient,  did  not 
pollute  the  environment  and  kept  the  people  physically  fit. 

8.  Aztec  society  had  no  prisons. 


PART  ONE 


DEVELOPING  RESEARCH  QUESTIONS 

Develop,  with  the  students,  a  series  of  research  questions 
that  will  facilitate  inquiry  into  the  Aztec  way  of  life,  while  allowing 
continuous  and  structured  cross-referencing  to  our  own. 

OBJECTIVES 

Skills  Transpose  the  issue  into  researchable  questions. 

ACTIVITIES 

Guide  a  class  discussion  which  focuses  on  the  question,  "How 
Should  People  Meet  Their  Basic  Needs?". 

Ask:  "What  do  we  need  to  know  before  we  can  make  a  decision 
about  this  question?". 

List  the  main  questions  and  with  the  students  determine  a 
logical  sequence  for  the  questions. 

What  are  basic  needs? 

Who  were  the  Aztecs? 

When  did  they  exist? 

Where  did  they  live? 

What  PHYSICAL,  SOCIAL  and  PSYCHOLOGICAL  needs  did  the 
Aztecs  have? 

How  did  they  meet  these  needs? 

Why  did  they  meet  their  needs  this  way? 

What  were  the  consequences? 


9.  Should  they  have  met  their  various  needs  differently? 
10.  Should  we  meet  our  basic  needs  differently? 

EVALUATION 


The  research  questions  must  lead  in  a  suitable  sequence  to 


the  data  required  to  make  a  decision.  Check  the  results  as  a  class. 
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PART  TWO 


DEVELOPING  RELEVANT  CONCEPTS 

This  part  will  establish  an  understanding  of  the  concept  of 
"basic  needs",  arrive  at  a  concensus  of  what  needs  are  "basic"  and 
categorize  them  into  groups  of  "physical",  "social"  and  "psychological". 


OBJECTIVES 

1 .  Skills 

(a)  naming 

(b)  selecting 

(c)  justifying 

(d)  classifying 

(e)  defining 

2.  Knowledge  All  people  have  the  same  basic  needs. 

3.  Value  Awareness  of  own  values  in  choosing  priority  needs. 

ACTIVITY 


To  establish  what  is  a  "need". 

1.  Use  the  following  question  to  conduct  a  discussion,  either  as 
a  class  or  in  small  groups. 

(a)  Name  something  you  like  to  do. 

(b)  What  do  you  need  to  be  able  to  do  that?  Make  a  list. 

(c)  Then  what  is  a  "need"?  Develop  a  definition  of  need. 

Example:  Need  =  something  necessary  ^  for  a  certain 

=  something  required  j  activity 


2 .  Hand  out  Student  Activity  Sheet  1  in  which  the  students  list 
all  the  things  they  need  to  survive  one  day  of  their  lives. 


ACTIVITY 

To  determine  what  needs  are  basic  and  universal  and  to  categorize 
them  into  physical,  social  and  psychological. 

1.  Using  the  Student  Activity  Sheet  compile  (e.g.,  on  the 
blackboard)  a  list  of  the  students’  needs. 

2.  (a)  Ask:  "Which  of  these  would  be  the  most  important  or 
necessary  for  people  to  survive  (keep  living)?”. 

(b)  Choose,  by  consensus,  the  ones  considered  absolutely 
necessary  or  "basic".  Eliminate  the  less  important  ones. 

Caution  students  not  to  be  too  specific  in  listing  needs. 

3.  Introduce  the  term  "basic"  as  those  needs  required  for 
survival.  Also  "universal",  i.e.,  the  same  for  all  human  beings. 

4.  Ask:  "Which  of  these  needs  seem  to  belong  together?  Why?" 
Group  them  together  under  1,  2  and  3  below: 

BASIC  NEEDS 

1.  Physical  -  needs  related  to  the  body 

2.  Social  -  needs  related  to  people  living  together 

3.  Psychological  -  needs  related  to  the  mind 

NOTE:  Students  may  not  name  higher  order  needs,  or  may 

not  know  the  headings  for  them,  especially  "social" 
and  "psychological".  Teacher  input  may  be  required 
to  provide  the  words  and  their  meanings . 


The  following  chart  is  a 

poss 

ible  example  of  the 

needs 

and 

categories  you  may  arrive 

:  at . 

A  wall  chart  could 

be  made  as 

a  guide 

to  the  student. 

Physical 

Social 

Psychological 

a. 

food 

a. 

communication 

a. 

religion  or  belief; 

r 

b. 

shelter 

b. 

education 

b. 

recreation* 

c . 

clothing 

c. 

social  orderliness 

c . 

affection** 

d. 

transportation 

d. 

recreation* 

d. 

security** 

5.  Ask:  "What  heading  could  we  use  for  each  group?" 


*  Debatable  as  to  whether  or  not  it  is  a  "basic"  need.  Nevertheless, 
Aztec  society  treated  it  as  a  religious  activity. 

**  Although  these  are  psychological  needs,  they  are  usually  met  in  a 
social  context. 


STUDENT  ACTIVITY  SHEET  1 


What  do  you  need? 


Make  a  list  of  everything  you  need  to  live  through  one  day. 
Be  prepared  to  justify  your  needs. 

(  '  '  / 


\  ^ 


/  /  /  f  » 
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PART  THREE 


GATHERING  DATA 

This  section  will  pursue  the  question,  "Who  Were  the  Aztecs?  , 
by  locating  them  historically  and  geographically. 

OBJECTIVES 

(a)  locating 

(b)  gathering  data 

1.  Skills 

(a)  computing  distances  using  kilometre  scale 

(b)  mapping 

(c)  generalizing 

(d)  inferring,  applying 

2 .  Knowledge 

In  an  attempt  to  satisfy  basic  needs,  people  often 
emigrate. 

ACTIVITY 

To  introduce  the  concept  of  emigration  and  lead  to  the 
knowledge  generalization. 

Discussion  -  Use  the  following  questions  to  guide  the 
discussion. 

1.  Has  anyone  here  lived  in  another  community  besides  this  one? 


Where? 


2.  Why  did  you  move? 

3.  What  needs  were  met  by  moving?  (e.g.,  work,  food, 
shelter,  clothing,  security,  etc.) 

4.  Has  anyone  or  their  family  moved  here  from  another  country? 

5.  What  general  statement  can  you  make  about  emigration  and  basic 
needs? 

ACTIVITY 

Provide  the  Student  Activity  Sheet  2  to  follow  up  and  apply 


the  generalization  to  the  Aztecs. 
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STUDENT  ACTIVITY  SHEET  2 

Read  page  6,  pages  10-11,  and  page  54,  in  The  Aztecs  ,  then 
answer  the  following  questions. 


1.  Where  did  the  Aztecs  come  from? 


2.  Why  did  they  leave  their  original  home? 


3.  Do  you  know  any  other  people  who  emigrated  for  this  same 
reason? 


4.  What  year  did  they  arrive  on  the  shores  of  Lake  Texcoco? 


5.  Was  this  before  or  after  Columbus  reached  the  New  World? 


6.  Why  did  they  settle  where  they  did?  Give  two  reasons. 

(a)  _ _ 

(b) 
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*  NATIONAL  FLAG  AND  COAT  OF  ARMS 


The  Mexican  flag  consists  of  three  vertical  stripes  of 
equal  width;  green,  white  and  red,  the  colours  symbolizing 
the  aspirations  of  Mexico  at  the  time  it  began  its  life  as 
an  independent  nation.  In  the  centre  of  the  white  stripe 
is  the  national  coat  of  arms. 

The  coat  of  arms  consists  of  the  royal  eagle  perched 
upon  a  cactus  plant  with  a  serpent  in  its  talons  --  the 
legendary  omen  that  led  the  Aztecs  to  found  their  great 
city  of  Tenochtitlan  in  1325,  on  the  site  now  occupied  by 
Mexico  City.  The  eagle  is  encircled  with  the  words 
"Estados  Unidos  Mexicanos"  above  and  crossed  oak  and  laurel 
leaves  below. 

Using  this  coat  of  arms,  make  a  flag  of  Mexico  in  your 
notebook . 


ACTIVITY 


Geographical  location  of  Aztec  culture. 

1.  Have  the  students  consult  the  world  map  in  their  atlas.  You  may 
wish  to  make  a  transparency  for  ease  of  demonstrating. 

2.  Explain  the  use  of  the  grid  system  and  have  students  practice 
locating  different  places. 

3.  Have  students  locate  Mexico,  the  site  of  the  Aztec  empire,  by 
this  means. 

4.  Note  the  location  of  the  equator  and  have  the  students  infer 
possible  implications  of  this. 

ACTIVITY 

Name  and  locate  important  places  in  reference  to  Mexico. 

1.  Provide  the  students  with  a  copy  of  the  outline  map  of  North 
America.  You  may  wish  to  make  a  transparency  to  work  along  with 
them. 


Have 

them  fill  in  the  ten  names 

listed 

below. 

(a) 

Canada 

(f) 

United  States 

(b) 

Mexico  City 

(g) 

Atlantic  Ocean 

(c) 

Pacific  Ocean 

(h) 

Gulf  of  Mexico 

(d) 

Gulf  of  California 

(i) 

Central  America 

(e) 

Cuba 

(j) 

South  America 

ACTIVITY 

To  compute  the  distance  in  kilometres  from  Canadian  cities  to 
Mexico  City,  the  site  of  the  Aztec  capital. 

1.  Have  the  students  consult  a  detailed  map  of  North  America  in 
their  atlas. 

2.  Review  the  use  of  scale  and  have  them  practice  computing 
distances  as  listed  on  Student  Activity  Sheet  3. 
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STUDENT  ACTIVITY  SHEET  3 


1.  Use  the  scale  of  kilometres  to  estimate  the  distance 

between  Mexico  City  and  the  following  cities  in  Canada. 


2. 


Estimate 


(a) 

Mexico 

City 

and 

(b) 

Mexico 

City 

and 

(c) 

Mexico 

City 

and 

Cd) 

Mexico 

City 

and 

Compute  the 
and  between 
is  closer? 

distance 

Calgary 

kilometres 

kilometres 

kilometres 

kilometres 


and  Mexico  City, 
Newfoundland.  Which 


ACTIVITY 


To  determine  the  physical  environment  of  the  Aztec  Empire 
and  its  suitability  for  settlement. 

Teacher  Information 

1 .  Topography 

(a)  Mexico  is  divided  into  six  regions 

-  Pacific  North  West 

-  Plateau* 

-  Gulf  Coastal  Plain 

-  Southern  Uplands 

-  Chiapas  Highlands 

-  Yucatan  Peninsula 

(b)  Aztecs  settled  on  the  site  of  present-day  Mexico  City 
on  Plateau. 

2 .  Plateau  of  Mexico 

(a)  Mountains  on  both  sides  which  meet  at  the  southern 
edge 

-  Sierra  Madre  Oriental 

-  Sierra  Madre  Occidental 

(b)  Many  volcanoes  (e.g.,  Popocatepetl  and  Ixtaccihuatl) 
south  of  Mexico  City:  volcanic  ash  makes  soil  spongy  and 
fertile . 

(c)  On  Plateau  is  the  Valley  of  Mexico  -  a  high  (2100  m) 
bowl -shaped  valley  surrounded  by  mountains,  no  natural 
drainage,  soil  is  85%  water,  spongy,  fertile  (volcanic  ash), 
many  streams  from  snow-covered  volcanic  mountains. 

3.  Climate  of  Mexico 


Varies  according  to  topographical  region. 
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4.  Climate  of  Plateau  varies  according  to; 


(a)  Latitude 

-  near  equator,  thus  tropical  [2  seasons,  rainy  from 
May  to  October,  dry  from  November  to  April) 

-  since  tropical,  expect  area  to  be  hot  and  moist, 
however,  this  is  offset  by: 

(b)  Altitude  -  3  zones 

-  Tierra  Caliente  (hot)  -  up  to  910  m  above  sea  level 

-  Tierra  Templada  (temperate)  -  910  to  1800  m  above 
sea  level 

-  Tierra  Fria  (cold)  -  over  1800  m  above  sea  level 

(c)  Topography 

-  mountain  ranges  prevent  water  laden  winds  from  the 
ocean  and  gulf  from  bringing  much  precipitation  to 
the  plateau  but  there  is  some  rainfall  plus  the  fact 
that  melted  snow  provides  water,  streams. 

5 .  Facts  about  Mexico  City 

(a)  located  in  tropical  latitude 

(b)  located  at  2309  m  (Tierra  Fria) 

(c)  average  temperature  in  December  is  12°  C 

(d)  average  temperature  in  May  is  19°  C 

(e)  average  precipitation  (rainfall,  melted  snow,  etc.)  is 

74  cm 

(f)  on  ancient,  fertile  lake  bed 


Student  Questions 

Use  the  Topography  and  Climate  diagrams  and  the  following 
questions  to  determine  the  physical  environment  of  the  Aztec  Empire  and 
its  suitability  for  settlement.  Be  sure  students  understand 
"topography”  and  "climate". 


LAND  REGIONS  OF  MEXICO 


TOPOGRAPHY  MAP  OF  MEXICO 


TOPOGRAPHY  QUESTIONS; 


1.  Mexico  City  is  located  at  the  southern  edge  of  the 

Plateau  of  _ _ _ • 

2.  Using  a  dictionary,  find  out  what  a  "plateau"  is. 
Give  a  definition. 


3.  Mexico  City  is  in  a  small,  U-shaped  valley  on  the 
plateau.  Draw  a  diagram  showing  this  from  the 
side  (a  cross -section) . 


4.  Name  the  two  mountain  ranges  on  either  side  of  the 
plateau. 


5.  (a)  Look  at  the  location  of  the  two  mountain 

ranges.  Do  you  think  Oriental  means  north, 
south,  east  or  west?  _ 

(b)  Do  you  think  Occidental  means  north,  south, 
east  or  west?  _ 

6.  How  might  these  mountains  affect  rainfall  on  the 

plateau?  _ 


7.  Some  of  the  mountains  near  Mexico  City  are  volcanoe 
(a)  What  is  a  volcano?  _ 


(b)  Can  you  think  of  a  positive  effect  the  ash  of 
volcanoes  could  have  on  the  soil? 
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(c)  Some  of  the  mountains  and  volcanoes  are  snow- 
covered.  How  might  this  have  a  positive  effect 
on  the  soil?  _ 


CLIMATE  QUESTIONS: 

1.  Since  Mexico  is  in  a 
you  would  expect  the 

2.  However,  its  climate 
is  "altitude"? 


tropical  area  (near  the  equator) 
climate  to  be  _ 

is  affected  by  altitude.  What 


3.  (a)  Look  at  the  diagram  showing  the  three  temperature 

zones.  Make  a  chart  as  follows  and  fill  it  in: 


Name  of  Zone 

Meaning 

Altitude 

Hot 

Temperate 

Cold 

(b)  What  is  a  "temperate"  climate?  Look  in  your 
dictionary  to  find  the  meaning.  _ 


(c)  How  does  altitude  affect  climate?  Give  a 
general  statement.  _ 


(d)  What  temperature  zone  is  Mexico  City  in?  How 
would  this  affect  its  climate? 
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4.  Here  are  some  facts  about  Mexico  City. 

(a)  located  in  the  tropics 

(b)  located  at  an  altitude  of  2309  m 

(c)  average  temperature  in  December  is  12°C 

(d)  average  temperature  in  May  is  19°C 

(e)  average  precipitation  (rainfall,  melted  snow, 
etc.)  is  74  cm 

(f)  two  seasons,  rainy  (May  to  October)  and  dry 
(November  to  April) 

(g)  located  in  valley  on  an  ancient,  fertile  lake 
bed 


Thinking  of  these  and  other  facts  you  have 
discovered  about  topography  and  climate,  why  would 
this  spot  chosen  by  the  Aztecs  be  suitable  for 
settlement? 
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EVALUATION 


Give  the  students  a  copy  of  the  map  of  Mexico  and  the 
following  quiz. 


1.  Colour  Mexico  red. 

2.  Mark  the  following  places  on  your  map: 

(a)  Pacific  Ocean 

(b)  United  States  of  America 

(c)  Cuba 

(d)  Gulf  of  Mexico 

(e)  Caribbean  Sea 

(f)  Mexico  City 

3.  Give  the  approximate  latitudes  and  longitudes  for 

Mexico  City.  _ _ 

4.  What  line  of  latitude  is  closest  to  the  southern  tip  of 
Cuba? 

5.  What  line  of  longitude  runs  approximately  through  the 

centre  of  Cuba?  _ _ 

6.  The  northern  boundary  of  Mexico  runs  along  approximately 

what  line  of  latitude?  _ 

7.  Using  the  scale  given,  what  is  the  approximate  width  of 

Mexico  at  20°  latitude? _ 

8.  The  climate  of  Mexico  City  is  temperate.  What  three 
things  influence  the  climate  which  make  it  temperate? 

1.  _ 

2. _ 

3. 


<7  t?jfr 


SCALE :  1  cm. 
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SUBSECTION  I-  PHYSICAL  NEEDS 


GATHERING  AND  ANALYZING  DATA 

HOW  THE  AZTECS  MET  THEIR  NEED  FOR  FOOD 

A.  Objectives 


Skills 

(a) 

reading 

(g) 

comparing 

(b) 

recalling  details 

(h) 

creative  writing 

(c) 

defining 

(i) 

graphing 

(d) 

inferring 

(j) 

generalizing 

(e) 

predicting 

m 

charting 

(f) 

analyzing  values 

(i) 

evaluating 

Knowledge:  Human  Needs 

(a) 

agriculture  system 

-  chinampas  (floating  gardens) 

-  fertilizer  (human  dung) 

(b)  main  food  plants 

-  maize  (corn)  tortillas 

-  agave  or  maguey  cactus  various  uses 

-  bean 

(c)  main  meats  (domesticated) 

-  turkey 

-  hairless  dog 

-  rabbit 

(d)  water  -  aqueducts  from  mainland 


(e)  distinctive,  first  used  by  the  Aztecs  later  borrowed  by 
the  Europeans 

-  domesticated  turkey 

-  squash 

-  chocolate 

(f)  food  allocation  depended  on  social  class  and  age 

B.  Interaction 

People  borrow  ideas  from  other  cultures 

C.  Values 

Compass ion/ Survival 

ACTIVITY 

To  introduce  the  foods  of  the  Aztecs  with  emphasis  on  the 
chinampa  system. 

Tell  the  students  the  purpose  of  this  section.  Provide  them 
with  the  Aztec  Food  Crossword  Puzzle.  Give  guidance  where  the  students 


need  it. 


STUDENT  ACTIVITY  SHEET  4 


Aztec  Food  Crossword 


Read  pages  14  to  21  and  page  54  in  The  Aztecs  to  do  this 

puzzle . 

Directions : 

1.  Fill  in  the  spaces  for  the  crossword  puzzle.  Use 
capital  letters. 

2.  Unscramble  the  circled  letters  to  find  the  missing  word 
in  this  sentence :  The  floating  gardens  of  Tenochtitlan 
were  called 


Crossword  Clues : 


ACROSS 

1.  unleavened  corn  pancakes 
4.  the  quetzal  bird  belongs  to  this  family 
6.  a  type  of  cactus  with  multiple  uses 
8.  soft,  sticky,  wet  earth 
10.  undomesticated  hog 

12.  rich  in  things  that  aid  growth 

13.  corn 

14.  a  device  used  for  catching  fish 

15.  primitive  hoe,  main  implement  of  the  Aztecs 
17.  vegetable  rather  like  a  pumpkin 

19.  tamed 

22.  the  Aztecs  used  this  flavouring  in  cocoa 

23.  a  man-made  channel  for  carrying  water 

24.  amphibian  used  for  food 

25.  chase  for  food  or  sport 

27.  a  very  young  frog  or  toad 

28.  domesticated  mammal  whose  fur  was  woven  into  the  cotton 
cloth 

30.  favourite  Aztec  food,  roast 

33.  a  flower 

34.  bring  back  to  a  useful,  good  condition 

35.  a  pancake  stuffer,  cactus 

36.  Aztec  vegetables,  sweet  _ 


DOWN 


1.  juicy  fruit  used  as  a  vegetable 

2.  plant  whose  dried  leaves  are  used  as  seasoning 

3.  a  variety  of  salamander  netted  by  the  Aztecs 
5.  water-fly 

7.  human  dung  used  as  _ 

9.  used  to  eat  with 

11.  a  sweet  beverage  made  from  agave  sap 

12.  a  vertebrate  that  lives  in  water 

16.  a  beverage  drunk  by  the  nobles,  and  also  a  tree  from 
which  the  beans  were  used  as  a  medium  of  exchange  or 
money 

18.  a  flat  cake  made  of  batter 

20.  the  Aztecs  were  the  first  to  domesticate  this  bird 

21.  common  drink  of  all  Aztecs 

24.  plowed  land  left  unseeded  for  soil 

26.  another  name  for  the  agave  cactus 

29.  a  smooth,  kidney-shaped  seed  used  as  a  vegetable 

31.  orange  root  vegetable 

32.  the  Aztec  farmer  planted  his  seeds  in  groups  of  _ 


STUDENT  ACTIVITY  SHEET  4 
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ACTIVITY 

To  introduce  the  chinampas  as  a  system  of  land  reclamation. 
Introduce  the  concept  of  land  reclamation  by  reading  the 
description  below  entitled  "Chinampas  -  A  System  of  Land  Reclamation". 
Also  have  the  students  read  page  21  of  The  Aztecs  plus  the  supplementary 
description  (you  may  do  all  of  this  orally  or  hand  out  copies  to  each 
student).  Then  give  the  students  Student  Activity  Sheet  5  to  complete. 

Chinampas  -  A  System  of  Land  Reclamation 

To  "reclaim"  land  means  to  bring  back  to  a  useful  condition. 
Land  is  important  and  useful  to  all  people  because  it  is  needed  to  grow 
plants  used  as  food. 

Sometimes  land  does  not  have  enough  water  to  grow  plants.  How 
can  it  be  reclaimed?  By  providing  the  water  it  needs.  In  other  words, 
by  irrigating  the  land. 

In  other  cases,  tha  land  is  too  wet,  or  even  covered  with 
water,  so  plants  useful  to  humans  cannot  be  cultivated.  In  this  case, 
people  find  ways  to  get  rid  of  the  water  or  put  up  barriers  to  keep  it 
out. 

Since  the  Aztecs'  city  was  on  an  island,  they  had  the  problem 
of  not  having  enough  land  to  provide  food  for  their  growing  population. 
How  did  they  solve  this  problem? 

Chinampa  -  A  Description 

Aztec  boys,  as  young  as  eight  years  of  age,  learned  how  to  make 
a  chinampa.  Their  fathers  taught  them  how  to  weave  a  big  oval  basket  of 


reeds.  A  layer  of  strong  leaves  was  put  into  the  bottom  of  the  basket 
which  was  then  anchored  to  the  bed  of  a  shallow  lake.  Then  they  filled 
the  basket  with  the  rich  mud  scooped  from  the  lake  bed.  When  the  basket 
was  full  and  the  earth  dry,  the  Aztecs  planted  crops  in  it.  The  roots 
of  the  plants  grew  through  the  basket  into  the  lake  bed.  Soon  the 
chinampa  was  firmly  anchored.  Ten  such  chinampas  could  hold  an  Aztec 
hut.  Groups  of  these  floating  gardens  were  separated  by  canals.  The 
island  grew  larger  and  larger  by  this  method. 

INTERACTION 

There  are  some  products  that  we  take  for  granted  in  our 
everyday  life  which  were  not  known  to  European  civilization  until  Cortes 
encountered  the  Aztecs.  Europeans  '’borrowed"  from  the  Aztec  culture. 

For  example,  the  Aztecs  were  the  first  to  introduce  the  following  to  the 
Spaniards : 

-  corn 

-  squash 

-  chocolate 

-  domesticated  turkey 

Read  "The  Discovery  of  Chocolate",  for  more  background. 

The  Discovery  of  Chocolate 

In  the  year  1519,  Hernan  Cortes,  the  Spanish  explorer  and 
conqueror  of  Mexico,  learned  from  the  Aztec  Indians  the  secret  of 
preparing  a  delicious  new  beverage.  The  Emperor  Montezuma  is  said  to 
have  entertained  the  Spaniards  at  elaborate  ceremonies  and  the  guests 
were  served  gloden  goblets  filled  with  this  wonderfully  tasty  and 
refreshing  drink.  This  is  how  the  first  white  man  came  to  know  chocolate. 


"Cahuatl"  (KoKwah  tol)  was  the  Aztec  name  for  the  seeds  of 
the  tropical  tree  from  which  this  beverage  was  produced.  The  Spaniards 
shortened  this  to  "cacao"  and  called  these  seeds  "cacao"  beans,  which 
we  have  since  Americnized  to  "cocoa"  beans. 

The  Indians  of  Mexico  believed  that  the  cacao  tree  was  of  holy 
origin.  They  valued  the  beans  highly,  not  only  as  food,  but  also  as  a 
medium  of  exchange.  We  are  told  that  a  fair  purchase  price  for  a  good 
slave  was  one  hundred  cacao  beans. 

When  Cortes  returned  to  Spain,  he  created  a  great  excitement 
with  his  new  discovery.  For  many  years  the  Spaniards  refused  to  give  out 
the  secret  of  "chocolatl"  from  the  "cacao"  bean.  Although  chocolate  was 
highly  prized  as  a  beverage,  the  price  was  beyond  the  reach  of  all  but 
the  wealthy,  who  believed  that  they  alone  should  be  permitted  to  enjoy 
such  luxuries.  It  was  through  its  use  by  the  royal  courts  that  the  drink 
became  known  in  other  European  countires . 

Have  the  students  do  the  following  activities: 

1.  You  are  a  Spanish  storekeeper.  Write  a  commercial  to  advertise 
this  new  product  "chocolate". 

2.  Choose  one  of  the  "new"  foods  and  suppose  it  had  never  been 
discovered.  Write  an  amusing  story  using  the  idea. 

3.  Make  a  chart  listing  the  four  products  on  page  40  in  one  column 
and  what  we  would  not  enjoy  today  without  them  in  another  column. 

Example 

FOOD  SOURCE  WHAT  WE  USE  IT  FOR 

chocolate  chocolate  bar 

corn  popcorn 

4.  Why  do  you  think  this  "borrowing"  between  cultures  is  important? 
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STUDENT  ACTIVITY  SHEET  5 


1.  What  need  made  the  Aztecs  develop  the  chinampas? 


*  2.  What  other  people,  past  or  present,  have  developed  a 

system  of  land  reclamation?  Tell  what  you  know  about 
these  systems.  Find  out  more  if  possible. 

*  3.  When  the  Spaniards  saw  the  Aztec  city  of  Tenochtitlan 

they  called  it  "another  Venice".  Find  out  what  you  can 
about  Venice  and  explain  why  they  called  it  that. 


4.  Recall  that  the  Aztecs  used  human  waste  to  fertilize 
their  land. 

(a)  What  do  we  use  for  fertilizer? 

(b)  What  happens  to  our  human  waste? 

(c)  What  two  problems  did  the  Aztecs  solve  by  using 
human  wastes  for  fertilizer? 

(d)  Do  you  think  this  was  a  good  idea?  Why  or  why  not? 


5.  Do  you  think  the  chinampa  system  was  a  good  solution  to 
the  Aztec  problem  of  meeting  their  basic  need  for  food? 
Why  or  why  not?  Was  there  a  better  alternative?  Explain 

*  6.  Today,  our  world  population  is  growing  at  a  great  rate. 

Our  need  for  food  is  increasing.  Imagine  some  ways  for 
us  to  meet  this  need  in  the  future. 


v 
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ACTIVITY 

To  introduce  the  generalizations  that  food  was  allocated 
according  to  age  and  social  class. 

Provide  Student  Activity  Sheet  6, 

Graph  paper  is  required  for  question  2.  If  necessary,  give 
instructions  for  graph  making. 

Then  ask  the  following  questions  to  synthesize  data  and  elicit 
the  appropriate  generalizations.  (This  may  be  done  as  a  discussion  or 
an  indivudual  activity)  (also  see  Student  Activity  Sheet  6  p.  44) 

1.  What  general  statement  can  you  make  about  age  and  food  in 

Aztec  society? 

2.  What  effect  might  this  have? 

3.  Are  there  any  similarities  and  differences  to  this  system  and 

our  culture? 

4.  What  general  statement  can  you  make  about  class  and  food? 

5.  Can  you  say  the  same  about  our  society  today?  Explain. 

6.  Do  you  like  the  Aztec  system  of  giving  out  food  or  do  you 


think  there  is  a  better  alternative?  Explain  your  answer. 
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STUDENT  ACTIVITY  SHEET  6 
Food  According  to  Age  and  Social  Class 


1.  Read  this  chart. 


AGE  FOOD 


Boy  4  years 
Boy  5  years 
Boy  10-12  years 
Boy  13  years 
Boy  14  years 
Grown  man 


%  tortilla 

1  tortilla 
1%  tortillas 

2  tortillas 
2  tortillas 
4  tortillas 


2.  Make  a  bar  or  line  graph  of  the  above  information.  Use 
the  title  "Age"  for  the  vertical  axis  and  "Number  of 
Tortillas"  for  the  horizontal  axis. 


Read  this  chart 

• 

LOWER  CLASSES 

UPPER  CLASSES 

(farmers,  peasants,  etc.) 

(Nobles,  Montezuma) 

Daily 

Special 

Occasions 

Daily 

tortillas 

dog  meat 

turtles 

dog  meat 

beans 

rabbits 

crabs 

ducks 

oct  1  i 

turkeys 

wild  pig 

geese 

water 

small  birds 

pheasant 

guacamole 

water  birds 

chocolate 

fish 

frogs 

beverage 

lobster 

newts 

tortillas 

shrimp 

waterfly  eggs 

tamales 

shell  fish 

fish 

quail 

sweet  potatoes 

worms 

chili 

cactus  fruits 

tomatoes 

tomatoes 

wild  cherries 

peppers 

venison 

plums 

rabbit 

gopher 

honey 

After  completing  the  charts,  answer  these  questions. 

1.  What  general  statement  can  you  make  about  age  and  food 
in  Aztec  society? 


2.  What  effect  might  this  have? 


3.  Are  there  any  similarities  and  differences  to  this  system 
and  our  culture? 


4.  What  general  statement  can  you  make  about  class  and  food? 


5.  Can  you  say  the  same  about  our  society  today?  Explain. 


6.  Do  you  like  the  Aztec  system  of  giving  out  food  or  do 
you  think  there  is  a  better  alternative?  Explain  your 


answer . 
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SAMPLE  ISSUE 

Competing  Values  Compassion/Survival 

Issue  How  should  we  feel  about  the  Aztecs  using  domestic  animals 
(dogs)  for  food? 

The  issue  in  this  case  involves  a  conflict  between  the  value 
concepts  of  "compassion"  and  "human  survival"  -  compassion  for  the 
animal  (in  this  case  a  dog,  usually  a  pet  to  us  with  sentimental  elements) 
versus  meeting  a  basic  need  (eating  meat) . 

Comparing  our  use  of  meat  with  the  Aztecs'  will  cause  the 
students  to  assess  their  own  values  and  hopefully  bring  them  to  the 
realization  that  they  must  at  least  look  at  their  own  situation  before 
too  hastily  judging  that  of  others. 

Group  consensus  is  not  necessarily  preferable.  Each  student 
should  try  to  come  to  his  own  conclusions  and  formulate  strategies  for 
application  in  his  personal  lifestyle. 

Procedure 

Hand  out  a  copy  of  "Meat  -  To  Eat  or  Not  To  Eat?"  to  each 
student.  Have  them  read  the  paragraph  and  put  "Yes"  or  "No"  in  "My 
First  Reaction",  in  answer  to  the  question.  Then  use  the  questions  on 
the  next  sheet  to  guide  an  informal  debate,  looking  at  both  sides  of  the 
issue  and  their  implications.  Then  determine  and  record  the  class 
position  on  the  issue,  plus  each  student's  reconsidered  decision  and 
strategy  for  possible  application. 
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STUDENT  ACTIVITY  SHEET  7 
MEAT  -  To  Eat  or  Not  To  Eat? 


"The  Spaniards  were  shocked  by  the  Aztecs' 
favourite  food,  roast  puppy.  Every  family 
kept  some  of  these  hairless  dogs  to  eat 
on  special  occasions."  (p.  18,  The  Aztecs) 


Question :  Should  the  Aztecs  have  eaten  the  meat  of  domestic 

animals  (dogs) ? 


My  First  Reaction 


Position  of  the  Class  on  the  Issue 


My  Final  Decision 


How  might  my  decision  affect  my  attitudes  and  actions? 
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Issue  Should  the  Aztecs  have  eaten  the  meat  of  domestic  animals  (dogs)? 


Questions  to  Guide  Inquiry 


TO  EAT  MEAT 


1. 

2. 

3. 

4. 


5. 

6. 

7. 

8. 
9. 


1. 

2. 

3. 

4. 

5. 

6. 


What  need  were  the  Aztecs  meeting  by  eating  dogs? 


Why  do  you  think  the  Spaniards  were  shocked? 
How  do  you  feel  about  it? 


List  the  animals  raised  and/or  hunted  by  the  Aztecs  for  food. 
Beside  it,  list  the  animals  we  raise  or  hunt  for  food. 


e. g.  Aztecs 

dogs 

turkeys 

rabbits 

wildlife 

wild  birds 

fish 


Us 

cattle 
hogs,  sheep 
turkeys ,  ducks 
geese,  chickens 
wildlife 
wild  birds 
fish 


To  eat  meat,  what  must  people  do? 


How  do  you  feel  about  it? 


Are  there  some  animals  you  would  eat  and  others  you  would  not?  Why? 

Do  you  have  more  sympathy  for  some  animals  than  for  others? 

Do  you  think  there  is  a  difference  between  eating  a  lamb  and  eating 
a  sheep  or  between  eating  dog  meat  and  puppy  meat  or  between  bacon 
from  a  piglet  or  a  mature  pig?  Discuss. 


OR 

NOT  TO  EAT  MEAT 

Why  do  people  eat  meat? 

Can  people  survive  without  meat? 

Do  you  know  of  any  other  culture  or  people  who  survive  without  meat? 
Why  do  they  not  eat  meat? 

How  can  they  survive  without  meat? 

Do  you  think  it  is  cheaper  or  more  expensive  to  live  without 
eating  meat? 


Make  a  chart  of  the  pros  and  cons  of  this  issue.  Then  resolve 


SHOULD  AZTECS  HAVE  EATEN  THE  MEAT  OF  DOMESTIC  ANIMALS  (DOGS) 


Then  determine  what  you  should  do  to  apply  your  decision. 


Examp 1 e : 


YES 


The  Aztecs  ate  meat  to  satisfy 
their  need  for  food. 

I  should  check  what  I_  do, 
and  why,  before  judging  what 
others  do.  I  should  try  to 
tolerate  or  understand  ways 
which  seem  different  from  mine. 


NO 

It  would  be  better  if  people  did 
not  eat  meat,  because  it  involves 
killing,  and  people  can  live 
without  eating  meat. 
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HOW  THE  AZTECS  MET  THEIR  NEED  FOR  SHELTER 


Objectives 

1.  Skills 


(a) 

observing 

(f) 

generalizing 

(b) 

reading 

(g) 

comparing 

(c) 

inferring 

(h) 

justifying 

(d) 

listening 

Ci) 

evaluating 

(e) 

choosing 

2 .  Knowledge :  Human  Needs 

(a)  need  for  shelter  limited  due  to  warm  climate 

(b)  type,  location  and  size  of  houses  depended  on  social 
class 

(c)  building  materials  included:  thatch,  earth,  mud-brick, 
stone,  no  metals  (e.g., steel) 

(d)  bath  houses  used,  cleanliness  valued  by  the  Aztecs 

ACTIVITY 

To  introduce  the  main  ideas  and  generalizations  as  stated 

above . 

Provide  the  students  with  Student  Activity  Sheets  8  and  9. 

The  students  will  also  need  blank  paper  for  the  floor  plan  of  their  own 


house. 


51 


STUDENT  ACTIVITY  SHEET  8 
Shelter  -  Building  Materials 


Read  pages  16  and  17  in  The  Aztecs,  then  do  the  following 
questions . 


*  1.  What  can  you  learn  about  the  climate  of  Mexico  from  the 

information  about  Aztec  homes? 


*  2.  Notice  the  picture  and  information  about  the  Aztec  bath 

house  (page  17) .  What  does  this  suggest  about  the  Aztecs? 


*  3.  (a)  Make  a  list  of  the  building  materials  used  by  the 

Aztecs  . 


(b)  What  building  materials  that  we  use  today  are 

missing?  How  might  this  have  been  a  disadvantage 
to  the  Aztecs? 


4.  Match  the  social  class  with  the  type  of  house  building 
materials  . 

Nobles  one  room  thatch  hut 

Craftsmen  whitewashed  stone  palace 

Peasants  mud_brick  house  with  courtyard 

Make  a  general  statement  about  an  Aztec’s  type  of  shelter 
and  his  social  class.  _ _ _ _ _ _ 


5. 
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STUDENT  ACTIVITY  SHEET  9 


1.  Compare  the  peasant’s  hut  above  with  the  house  of  the 
ruler.  What  can  you  say  about  the  size  of  the  house 
and  social  class? 


2.  Below  is  a  diagram  representing  the  island  city  of 

Tenochtitlan .  Mark  in  the  proper  circle  the  location 
of  different  classes  of  Aztec  people. 


Student  Activity  Sheet  9 


3.  Make  a  general  statement  about  the  relationship  between 
the  location  of  an  Aztec’s  house  and  his  social  class. 


Can  you  think  of  any  practical  reasons  for  the  location 
of  these  groups?  _ 


4. 


HOW  THE  AZTECS  MET  THEIR  NEED  FOR  CLOTHING 


Objectives 

1.  Skills 


(a) 

reading 

(e) 

comparing 

(b) 

observing 

(f) 

predicting 

(c) 

charting 

(g) 

evaluating 

(d) 

inferring 

2.  Knowledge:  Human  Needs 

(a)  materials  for  cloth  included  maguey-fibre,  feathers, 
cotton 

(b)  type  of  clothing  depended  on  social  class.  This  was 
strictly  enforced  by  law.  The  same  is  true  of  body 
ornamentation . 

3 .  Values 

(a)  awareness  of  own  values 

(b)  reverence  for  life 

(c)  sensitivity  to  the  values  of  others 

ACTIVITY 

To  introduce  above  ideas. 

From  The  Aztecs  students  will  retrieve  information  in  chart 
form  regarding  the  type  of  clothing  each  class  wore.  Student  Activity 
10  provides  the  outline  for  this  independent  activity. 

ACTIVITY 


Follow  up  Student  Activity  Sheet  10  with  the  questions 


which  follow,  to  synthesize  the  information.  These  questions  may  be 
done  as  a  class,  in  groups,  orally,  or  individually  in  written  form. 


Questions : 


1.  Why  do  people  need  clothing? 

2.  What  is  the  difference  between  the  Aztecs’  need  for  clothing 
and  ours?  Why? 

3.  Is  the  Aztec  farmer's  need  different  from  the  Aztec  nobleman’s 
need? 

4.  Referring  to  question  3,  why  do  you  think  their  clothing  is 
so  different?  Do  you  think  it  should  be?  Explain. 

5.  Notice  the  Aztecs  were  forced  to  wear  certain  types  of 
clothing  and  were  punished  or  killed  for  wearing  something 
they  should  not.  Do  you  agree  with  this?  Explain. 

*6.  Can  you  think  of  times  or  situations  in  our  society  when  peopl 
must  wear  certain  clothes?  Why? 

*7.  What  might  happen  if  all  of  the  students  in  your  community  had 
to  wear  the  same  clothing?  Do  you  think  this  is  a  good  idea? 


ACTIVITY 


Have  the  entire  class  do  the  activities  suggested  on  page  57, 


called  "Body  Decorations". 
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STUDENT  ACTIVITY  SHEET  10 


Look  in  The  Aztecs  for  examples  of  clothing.  Read  pages  25 
and  27  and  note  illustrations  on  pages  25,  43,  46,  and  47, 
then  fill  in  the  chart  "What  They  Wore". 

WHAT  THEY  WORE 


Class 

Clothes  Worn 

Made  From 

Peasants 

Women 

Men 

Craftsmen 

Nobles 

Warriors 

*  BODY  DECORATIONS 


1.  (a)  Compare  the  body  decorations  of  the  Aztecs  with  ours. 


AZr 

Men 

rECS 

Women 

U< 

Men 

* 

Women 

Example : 
black 
paint 

yellow  paint 

tattoos 

eye  shadow 

(b)  Would  you  consider  the  items  listed  above  as  basic 
needs  ? 


(c)  Do  you  or  would  you  wear  any  of  them?  Why? 


(d)  Why  did  the  Aztecs  wear  them? 


2.  Discuss  or  act  out  these  situations  to  compare  the  body 
decorations  used  by  the  Aztecs  with  ours. 

(a)  You  are  a  girl  going  to  a  dance.  All  of  the  other 
girls  are  wearing  "make  up"  and  you  are  trying  to 
convince  your  mother  to  let  you. 

(b)  You  are  an  Aztec  girl  going  to  the  festival.  The 
other  girls  are  painting  their  faces  yellow  and 
dyeing  their  teeth  red.  You  are  trying  to  convince 
your  parents  to  let  you  do  the  same. 
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(c)  You  are  a  boy.  You  wish  to  let  your  hair  grow  a 
certain  way  and  length  but  your  father  wants  you  to 
get  a  haircut, 

(d)  You  are  an  Aztec  boy.  You  like  the  warriors' 
hairstyles,  though  you  are  a  farmer’s  son.  You 
mention  to  your  father  that  you  would  like  to 
change  to  the  warrior  hairstyles. 


HOW  THE  AZTECS  MET  THEIR  NEED  FOR  TRANSPORTATION 


Objectives 

1.  Skills 


(a) 

reading 

Ce) 

inferring 

Cb) 

observing 

(f) 

comparing 

(c) 

interpreting 

(g) 

dramatizing 

(d) 

creative  writing 

CO 

evaluating 

2.  Knowledge :  Human  Needs 

(a)  there  were  no  pack  animals  or  draft  animals.  Loads 
were  carried  on  backs 

(b)  transportation  by  foot  (causeways)  or  canoe  (canals) 

(c)  no  horses  until  the  Spaniards  came 

(d)  wheel  known  but  not  applies  for  any  practical  use. 

3.  Value:  awareness  of  own  values 
ACTIVITY : 

To  introduce  the  ideas  that  the  Aztecs  walked,  carried 
their  loads  and  first  saw  horses  when  the  Spaniards  came. 

Hand  out  Student  Activity  Sheet  11  and  have  the  students 
complete  the  questions.  Listen  to  some  of  the  descriptions  they 
write  for  question  3.  Then  read  the  actual  Aztec  description  upon 
first  seeing  a  horse  (provided) . 

ACTIVITY: 

To  introduce  ideas  (a)  and  (b)  as  above  and  compare  their 
methods  with  ours.  Hand  out  Student  Activity  Sheet  12  to  be  completed 


by  students. 


STUDENT  ACTIVITY  SHEET  11 


Interpreting  a  Cartoon 


What  can  you  learn  about  transportation  in  Aztec  society 
from  this  cartoon? 

Do  you  think  this  could  handicap  their  civilization? 
Explain . 

Imagine  you  are  some  of  the  Aztecs  in  this  cartoon.  You 
have  never  before  seen  a  horse.  Write  the  words  you 
would  use  to  try  to  describe  what  you  have  seen  to  your 
family  when  you  get  home.  Think  of  how  you  would  feel. 
Afterwards,  compare  it  with  the  Aztecs'  description  which 
your  teacher  will  read. 


* 


AN  AZTEC  DESCRIPTION  UPON  FIRST  SEEING  A  HORSE 


The  "stags"  came  forward,  carrying  soldiers  on  their  backs. 

The  soldiers  were  wearing  cotton  armour.  They  carried  their  leather 
shields  and  their  iron  spears  in  their  hands,  but  their  swords  hung  down 
from  the  necks  of  the  stags. 

These  animals  are  decorated  with  many  little  bells.  When  the 
"stags"  gallop,  the  bells  make  a  loud  noise,  ringing  and  reverberating. 

These  "stags",  these  "horses",  snort  and  bellow.  They  sweat  a 
great  deal ,  the  sweat  pours  from  their  necks  in  streams .  The  foam  from 
their  muzzles  drips  onto  the  ground.  It  spills  out  in  fat  drops,  like  a 
lather  on  a  mole. 

They  make  a  loud  noise  when  they  run;  they  make  a  great  din  as 
if  stones  were  raining  on  the  earth.  Then  the  ground  is  pitted  and 
scarred  where  they  set  down  their  hoofs.  The  ground  has  big  holes  in  it 


wherever  their  hoofs  touch  it. 


STUDENT  ACTIVITY  SHEET  12 


Transportation 


See  illustrations  on  pages  11,  18,  20  and  46  in  The  Aztecs,  then 
do  the  following  questions. 

1.  What  do  these  illustrations  tell  you  about  how  the  Aztecs 
met  their  need  for  transportation? _ 


2.  Is  there  any  evidence  to  show  methods  of  travel  differed 
depending  on  social  class?  Explain.  _ 


3.  Since  there  were  no  pack  animals,  draft  animals  or  carts, 
how  do  you  suppose  the  Aztecs  transported  goods?  _ 


4.  The  Aztecs  knew  how  the  wheel  worked,  yet  never  used  it 

for  anything  more  than  toys  such  as  this  one.  Why  do  you 
think  this  was  so? 


5.  (a)  Compare  some  main  forms  of  transportation  used  by 

the  Aztecs  and  some  used  by  our  society. 


AZTECS 


US 


(b) 


What  are  some  advantages  and  disadvantages  to 
these  ways?  _ 


(c)  Should  any  of  them  be  changed?  Explain. 
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EVALUATION  ON  PHYSICAL  NEEDS 


Match : 

a . 

thatch 

1. 

material  for  nobles  homes 

b . 

mud  brick 

2. 

common  form  of  transportation 

c . 

whitewash  stone 

3. 

peasant’s  houses 

d. 

hung  cloth 

4. 

men's  simple  garment 

e  . 

bath  house 

5  . 

roof  material 

f . 

outer  edge  of  city 

6 . 

used  to  transport  goods 

g- 

maguey  fibre 

7. 

Aztec  door 

h . 

cotton 

8. 

warrior’s  hairstyle 

i . 

feathers 

9. 

adobe 

j  • 

clay  stamps 

10  . 

highly  prized  for  clothing 

k . 

top  knot 

11. 

type  of  sauna 

1. 

loincloth 

12. 

water  highways 

m . 

walking 

13. 

connected  island  to  mainland 

n . 

canoes 

14. 

fabric  for  nobles  cloaks 

o . 

canals 

15  . 

"stags"  to  the  Aztecs 

P- 

causeway 

16  . 

face  decoration 

q- 

wheel 

17. 

used  only  on  toys 

r . 

horses 

18. 

woven  into  fabric 

2.  Under  their  leader,  Montezuma,  the  Aztecs  constructed 
great  aqueducts  to  bring  fresh  water  from  the  mainland 
to  the  city.  The  Aztecs  had  not  developed  the  use  of 
modern  piping  materials  or  metals.  What  materials  might 
they  have  used  to  build  these  aqueducts? 


3.  What  main  food  crop  did  the  Aztecs  depend  on?  Why  is  it 
dangerous  to  depend  on  one  crop  so  heavily?  What 
alternative  did  they  have?  _  _ 


65 


4.  In  our  western  society  we  do  not  use  human  waste  as 

fertilizer.  Why  do  you  think  this  is  so?  Do  you  think 
we  should? 


5.  To  survive  and  stay  healthy,  a  body  needs  exercise.  In 
general  who  do  you  think  would  be  more  physically  fit, 
people  of  Aztec  society  or  people  of  our  society?  Why? 


6.  Imagine  you  are  the  commentator  at  an  Aztec  fashion  show. 
Describe  from  head  to  toe  the  well  dressed: 

(a)  farmer  _ 

(b)  farmer's  daughter  _ 


(c)  high  ranking  warrior _ ___ 

7.  There  is  a  saying  in  our  society,  "Clothes  make  the  man". 

(a)  How  does  this  apply  to  the  Aztec  culture?  _ 

(b)  Do  you  think  it  should?  _ _ _ _ 

(c)  In  our  society  can  you  tell  anything  about  people  by 

the  way  they  dress?  Explain.  _ _ 


8.  (a)  Below  is  a  chart  listing  the  needs  for  a  balanced 

diet  according  to  Canada's  Food  Rules.  Compare  the 
main  foods  of  the  Aztecs  with  ours. 


AZTECS 

US 

Meats  or  meat  substitutes 
(fish,  poultry,  legumes, 
beans,  etc.) 

Vegetables 

Fruit 

Cereals  and 

Breads 

Drink 

(b)  Is  the  Aztec  diet  nutritionally  balanced? 


(c)  Make  a  general  statement  comparing  the  Aztec  diet 
with  ours. 


In  Aztec  times  the  size  and  location  of  houses  depended 

on  one's  social  class.  How  does  this  compare  with  our 
society?  Give  examples . 


Social  Needs 
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Sl'BSECTION 

II-SOCIAL 

NEEDS 

GATHERING  AND 

ANALYZING  DATA 

HOW  THE  AZTECS 

MET  THEIR  NEED 

FOR  COMMUNICATION 

Obj  ectives 

1.  Skills 

(a) 

reading 

(f) 

matching 

(b) 

drawing 

(g) 

defining 

(c) 

inventing 

(h) 

recalling 

(d) 

analyzing 

(i) 

inferring 

(e) 

deciphering 

(j) 

predicting 

2 .  Knowledge :  Human  Needs 

(a)  Nahuatl  language 

(b)  no  alphabet  so  oral  tradition  very  important 

(c)  use  of  glyphs  or  pictograms  for  meaning  and  sound 

(d)  only  a  few  people  literate 

(e)  codex  was  book  form  of  paper  from  bark 

(f)  number  system  used  in  picture  symbols 

ACTIVITY 

To  introduce  the  idea  of  using  pictograms  in  the  absence  of  an 

alphabet . 

Give  each  student  Student  Activity  Sheet  13  to  be  completed, 
sharing  the  final  activity  (question  3)  with  the  class. 


ACTIVITY 


To  introduce  the  main  ideas  (c) ,  (d)  ,  (e)  and  (f)  as  above, 
and  to  give  the  students  practice  using  the  pictograms  for  further 
understanding. 

1.  Use  the  page  "Communication"  as  an  introduction  to  the  Aztecs 
use  of  pictograms. 

2.  Have  the  students  do  Student  Activity  Sheet  14. 

ACTIVITY 

To  introduce  and  give  practice  using  the  Aztec  number  system. 
Give  the  students  Student  Activity  Sheet  15. 

ACTIVITY 

To  introduce  and  further  understand  the  meaning  of  oral 
tradition  and  literacy. 

Give  students  the  information  and  questions  on  oral  tradition 
(Verbally  or  in  print  form,  as  desired.) 


STUDENT  ACTIVITY  SHEET  13 


Imagine  that  you  have  no  alphabet  but  you  want  to  communicate 
a  story  and  pass  it  on  to  others.  How  could  you  do  it? 
Practice  "telling”  these  stories  without  using  letters  or 
words . 


1.  (a)  The  four  boys  ran  up  the  mountain. 


(b)  The  man  was  happy  in  the  morning  and  sad  at  night. 


(c)  I  can  believe  in  life  after  death. 


(d)  Is  it  really  true? 


2.  What  are  the  disadvantages  of  this  system? 


3. 


Now  "write"  a  short  story  of  your  own.  See  if  your 
classmates  can  decipher  it. 


COMMUNICATION 


Read  pages  44-45,  52-53,  and  the  final  paragraph  on  page  6 
in  The  Aztecs,  then  study  the  information  below. 


The  Aztecs  had  no  alphabet.  Instead  they  used  picture 
drawings  like  the  early  Egyptians.  These  were  called 
"pictograms" ,  some  examples  of  which  are  shown  below.  Paper 
was  made  from  bark  fibre  beaten  into  thin  sheets.  The  sheets 
were  stuck  together  in  long  strips  of  up  to  11  metres.  Then 
they  were  folded  over  to  make  books.  To  read  this  book  or 
"codex”  took  great  training  as  they  look  like  a  complicated 
jumble  of  tiny  pictures. 


teeth 

(tlantli) 


tree,  forest 


mountain 

(tepetl) 


(quauitl) 


flint  knife 
(tecpetl) 


cactus 

(nochtli) 


rabbit 
(tocht 1 i) 


stone 


(tet 1) 
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STUDENT  ACTIVITY  SHEET  14 
Communication 


Match  the  pictograms  on  the  accompanying  page  with  the  list 
below  by  putting  the  correct  number  beside  each  description. 


<9 


J _  Spanish- style  warrior 

_  jar  of  honey 

V 1 _  bowl  of  gold  dust 

_ _  cacao  beans 

_  teeth 

_  shield 

rr 

_  bin  of  black  beans 

_  flint  knife 

_  mountain 

_  jaguar  skin 


\0 

J 

A 


6 


Mixtec  warrior 
necklace  of  jade  beads 
Montezuma 
blanket 

ball  of  rubber 
tree 

lip  ornament 
Tenocht itlan 
tropical  bird 

bundle  of  quetzal  feathers 
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PICT  OGRAM S 


STUDENT  ACTIVITY  SHEET  15 


Number  System  of  the  Aztecs 


The  Aztecs  did  not  use  a  number  system  based  on  ten  as  we  do, 
but  instead  counted  by  twenties .  They  used  the  picture 
symbols  that  you  see  below  to  represent  the  different  numbers. 
A  dot  or  finger  was  used  to  show  one.  These  symbols  were 
used  to  indicate  numbers  up  to  19.  Then  a  flag  meant  20.  A 
single  feather  stood  for  400  (which  is  20  x  20)  and  a  bag  of 
tassels  meant  8,000  (or  20  x  20  x  20). 


1  20  400  8,000 

(20  x  20)  (400  x  20) 

1.  Use  Aztec  number  symbols  to  show  the  following  numbers: 


(a) 

10 

(b) 

410 

(c) 

450 

(d) 

825 

2. 


You  are  an  Aztec  official  travelling  to  a  small  town 
nearby  to  collect  the  taxes  or  tribute  the  people  must 
pay.  Make  a  tribute  list  that  you  will  use  which  shows 
the  following  numbers  of  items  to  be  collected: 


4  jaguar  skins 
20  shields 

400  bags  of  cacao  beans 
25  bowls  of  gold  dust 
85  bundles  of  quetzal  feathers 
8,017  flint  knives 


This  is  an  example: 

3  warriors’  costumes 


THE  ORAL  TRADITION 


The  language  spoken  by  the  Aztecs  and  neighbouring 
tribes  was  Nahuatl. 

It  is  "pleasant  to  listen  to,  easy  to 
pronounce .. .with  a  rich  vocabulary.” 

Since  their  writing  system  was  so 
complicated,  only  a  few  people  were 
literate  so  most  stories  were  passed  on 
verbally  from  generation  to  generation. 

Famous  speeches,  songs,  poems,  and 
stories  were  often  learned  by  heart. 

Only  many  years  later  were  they  written 
down  by  Spaniards  who  introduced  the 
alphab  et . 

Copyright  Bray,  Warwick. 
Everyday  Life  of  the  Aztecs. 


1.  Remember  back  to  the  time  in  your  life  when  you  could 
not  read.  What  kinds  of  stories  and  poems  did  you 
learn  in  the  oral  tradition? 

2.  Start  a  message  at  one  end  of  the  room  and  whisper  it 
from  person  to  person.  Did  anything  happen  to  it? 

3.  What  might  be  the  advantages  and  disadvantages  of 
passing  stories  on  in  the  oral  tradition? 

4.  How  reliable  do  you  think  facts  would  be  when  written 
down  after  many  generations  of  passing  them  on 
verbally?  Why? 

5.  What  does  literate  mean? 

6.  In  our  society,  are  there  few ,  many  or  mos t  people  who 
are  literate? 

7.  Is  literacy  important  to  civilizations?  Why? 

8.  What  might  happen  to  our  society  if  everyone  was 
illiterate  except  one  small  group? 


9. 


What  might  be  the  consequences  of  having  only  one 
group,  the  priests,  who  were  literate? 


HOW  THE  AZTECS  MET  THEIR  NEED  FOR  EDUCATION 


Objectives 

1.  Skills 


(a) 

reading 

GO 

listing 

(b) 

interpreting 

(i) 

surveying 

(c) 

applying 

0) 

discussing 

(d) 

comparing 

GO 

deciding 

(e) 

recalling 

(1) 

dramatizing 

(f) 

judging 

(m) 

evaluating 

(g) 

inferring 

2.  Knowledge :  Human  Needs 

(a)  practical  education  by  parents,  pass  on  occupation  to 
children 

(b)  free  schooling  to  all  except  slaves  and  landless 
peasants 

(c)  high  class  separated  from  low  class 

(d)  girls  separated  from  boys 

(e)  all  boys  trained  to  be  warriors,  as  well  as  profession 

(f)  conformity  and  obedience  valued,  laziness  and 
disobedience  punished  severely 

(g)  most  educated  people  were  priests  and  they  alone  were 
literate 

3.  Values 

(a)  awareness  of  own  values 

(b)  sensitivity  to  others 
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ACTIVITY 

To  introduce  some  features  of  the  education  system. 

1.  Have  the  students  read  pages  22-25,  30-31,  and  38-41  in  The 
Aztecs . 

2.  Read  to  them  Cor  provide)  the  summary  page  and  also  provide 
the  summary  chart. 

ACTIVITY 

To  extend  and  clarify  some  of  the  details. 

From  all  of  these  sources,  the  students  should  gather  enough 
information  for  Student  Activity  Sheet  16. 

ACTIVITY 

To  synthesize  and  evaluate  the  information. 

Using  the  "Education  -  Discussion  Questions"  on  page  84,  discuss 
the  questions  with  the  students.  If  you  wish,  do  the  role-playing  as  well. 


EDUCATION  -  Summary  Page 


The  Aztecs  educated  their  children  to  become  good, 
practical  and  obedient  citizens.  They  were  not  encouraged 
to  think  critically  or  be  curious,  but  to  do  what  was 
expected  of  them  and  fit  into  society.  Parents  had  a  large 
part  in  instructing  their  children  at  home,  especially  in 
teaching  them  the  practical  skills  they  needed  for  their 
occupations . 

Later,  the  children  could  attend  schools,  though  girls 
and  boys  went  to  different  schools  ,  and  nobles  and  commoners 
also  had  separate  schools.  Some  girls  did  not  attend  any 
school,  but  learned  skills  at  home  until  marriage.  All  boys 
learned  to  be  warriors;  all  girls  learned  to  be  wives. 

Children  were  lectured  with  "wise  and  gentle  words". 
However,  if  they  disobeyed  or  became  lazy  or  idle,  especially 
after  the  eighth  year,  they  were  severely  punished.  Boys 
would  be  beaten,  pricked  with  maguey  spines,  tied  hand  and 
foot,  and  laid  on  the  wet  ground  for  a  whole  day,  or  held 
over  a  fire  of  chili  peppers  to  make  their  eyes  sting  or  to 
make  them  inhale  the  bitter  smoke.  Girls  were  also  pricked 
or  held  over  a  fire,  as  well  as  forced  to  do  extra  housework 


all  day  long,  cleaning  the  home  and  sweeping  the  street. 
Nobles  were  especially  strict  with  their  daughters,  who 
could  not  take  one  step  outside,  raise  their  eyes  from  the 
ground,  become  lazy  or  careless,  or  stop  work  without 
permission,  without  cruel  punishment.  They  were  also 
forced  to  be  silent  for  periods  of  time. 

Adapted  from  Bray,  Warwick, 
Everyday  Life  of  the  Aztecs. 


SUMMARY  CHART 


BOYS 

Age 

Low  Class 

High  Class 

0-4 

Quiet  words 

Quiet  words 

4-8 

Practical  instruction 
by  parents 

Practical  instruction  by 
parents 

A.  Farmer  Peasant 

Class 

1.  fetch  water 

2.  carry  sticks 

3.  follow  father  to 
work  or  market 

4.  learn  to  fish 

5.  cut  rushes 

6.  handle  canoe 

B.  Craftsmen’s  Sons 

1.  learned  trade 
from  father 

C.  Merchants'  Sons 

1.  learned  father’s 
trade 


Only  merchants'  sons  became 

merchants . 

Te lpochcalli 

Calmecac 

(House  of  Youth) 

(Row  of  Houses) 

1.  Mexican  History 

Attendance  limited  to  Nobles' 

2.  Religion 

3.  Ritual 

sons  and  exceptionally 

intelligent  boys  of  any  class 

1.  Medicine  6.  Law 

4.  Correct  Behaviour 

5.  Music 

2.  Government  7.  Architecture 

3.  Mathematics  8.  Religion 

6.  Singing 

4.  Calendrics  9.  Writing 

7.  Dancing 

5.  Astrology  10.  Weapons  and 

8.  Weapons  and 

Warfare 

Warfare 
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Age  Low  Class 

8-16  Telpochcalli 

Other  Duties 

1.  making  adobe  bricks 

2.  repairing  ditches 
and  canals 

3.  working  on  school 
land 

4.  fetching  water  and 
firewood 


Boys  lived  at  the 
school  but  went  home 
for  certain  meals  and 
to  learn  practical 
skills  from  their  own 
fathers 


High  Class 

Calmecac 
Other  Duties 

1.  cleaning 

2.  sweeping 

3.  farmwork 

4.  fetching  firewood 

5 .  praying 

6.  doing  penance 

7.  pricking  the  flesh  with 
thorns 

8.  fasting 

All  boys  stayed  day  and 
night.  This  school  was 
much  more  strict  and  severe 
than  the  Telpochcalli  because 
nobles  were  expected  to  set 
an  example.  Warriors  from 
this  school  were  tougher. 


ALL  BOYS  EDUCATED  FOR  WARFARE 


16  Went  to  war 

20  Marriage 


Went  to  war 
Marriage 


Careers  for  Low  Class 

1.  Carried  on  the 
occupation  or  trade 
of  their  father 

2.  farmer 

3.  craftsman 


Careers  for  High  Class 

1.  priests 

2.  military  leaders 

3.  judges 

4.  government  officials 

5.  palace  scribe 

6.  doctor 

7.  soothsayer 

8.  professional  soldier 
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GIRLS 

Age  Low  Class 

0-4  Quiet  words 

4-8  Practical  instruction 

by  parents 

1.  help  around  house 

2.  handle  spindle 

3.  make  thread 

Optional  to  attend 
Girls’  Telpochcalli 

8-16  1.  cook 

2.  weave  on  loom 


ALL  GIRLS 

16  marriage 

additional  careers  for 
girls 


High  Class 

Quiet  words 

Practical  instruction 
by  parents 

1.  embroider 

2  .  sew 

3 .  weave 

4.  proper  speech  and  behaviour 
in  noble's  presence 

Optional  to  attend  Girl’s 
Calmecac 

Sub j  ects : 

1.  religion 

2 .  weaving 

3.  embroidery 

4 .  prayer 

5.  offer  incense  at  night 

6.  periods  of  compulsory 
silence 

7.  no  speaking  to  boys 
EDUCATED  IN  MARRIAGE 

marriage 

1.  midwife 

2.  matchmaker 

3.  healer 

4.  priestess 
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STUDENT  ACTIVITY  SHEET  16 
Report  Cards 


Using  the  Education  Chart  to  retrieve  your  information,  fill 
in  the  following  report  cards. 

1.  Speaking  Eagle  is  the  13-year-old  son  of  Nobleman 

Nezahualcoyot 1 .  For  the  past  three  years  he  has  been 
attending  the  Calmecac.  Pretend  you  are  a  priest  who 
has  been  instructing  Speaking  Eagle  and  fill  in  his 
report  card. 


2.  Maize  Flower  is  the  14 -year -old  daughter  of  an  Aztec 
ruler.  She  is  attending  the  very  strict  high  wall 
Calmecac  for  Girls.  Her  teacher  is  an  aged  priestess. 
Fill  in  Maize  Flower’s  report  card. 


3.  Angry  Turkey,  the  son  of  a  farmer  attends  the  House  of 
Youth  where  he  is  taught  by  a  warrior  -  teacher .  Fill  in 
Angry  Turkey's  report  card  remembering  that  the  main  aim 
of  the  school  is  to  toughen  boys  and  prepare  them  for  the 
hardships  of  war. 
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EDUCATION 


Discussion  Questions 


1.  Compare  the  Aztec  system  of  education  with  ours.  Make 
lists  under  Similarities  and  Differences. 


2.  Recall  that  at  the  age  of  eight  many  boys  left  their 

homes  to  study  and  live  at  the  schools.  How  would  you 
feel  about  this  system? 


3.  Notice  that  strict  obedience  and  doing  what  was  expected 
of  you  were  important  parts  of  Aztec  training. 

(a)  Why  do  you  think  these  were  so  important  in  Aztec 
society? 


(b)  Do  you  think  the  same  is  true  of  our  society? 
Explain . 

4.  List  occupations  open  to  Aztec  women  and  occupations 
open  to  women  in  our  society.  What  comparison  can  you 
make? 


5.  An  Aztec  woman’s  main  occupation  was  as  wife  and  mother. 
Only  older  women  had  other  careers.  Survey  your  class 
to  find  out  how  many  mothers  also  have  some  other 
occupations  besides  being  wife  and  mother.  What  can 
you  conclude  from  this?  Do  you  think  women  should  be 
allowed  to  have  other  careers?  Give  reasons. 


6.  How  do  you  feel  about  having  separate  schools  for  boys 
and  girls?  Discuss  this  with  your  classmates. 

7.  (a)  Do  you  learn  practical  skills  or  trades  from  your 

parents? 
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(b)  Do  children  in  our  society  often  follow  their 
father’s  profession? 

(c)  Should  they? 


8.  Do  you  agree  with  the  Aztec  practice  of  punishing  their 
children?  How  are  children  punished  in  our  society? 

*  9.  BOYS 

Act  out  this  scene:  You  are  a  student  studying  at  the 
Calmecac.  You  hope  to  become  a  judge.  Tomorrow  is  your 
sixteenth  birthday  and  your  father  is  telling  you  that 
you  will  be  leaving  for  the  war. 


*  10.  GIRLS 

Act  out  this  scene:  You  have  just  turned  sixteen.  You 
are  well  trained  in  your  women’s  crafts.  You  like  the 
young  warrior,  Fire  Coyote,  and  secretly  hope  to  marry 
him.  However,  the  Matchmaker  has  just  approached  your 
parents  on  behalf  of  Bee-in-the-Reeds .  If  your  parents 
find  him  suitable,  Bee-in-the-Reeds  will  be  your  future 
husband . 


11.  Do  you  agree  with  the  ways  the  Aztecs  met  their  need  for 
education  or  do  you  think  they  should  have  changed  any 
of  these  ways?  Explain. 


HOW  THE  AZTECS  MET  THEIR  NEED  FOR  SOCIAL  ORDER 


Obj  ectives 


1.  Skills 


(a) 

reading 

(g) 

classifying 

(b) 

gaming 

(h) 

analyzing 

(c) 

generalizing 

(i) 

comparing 

(d) 

evaluating 

(j) 

predicting 

(e) 

clarifying 

00 

diagramming 

(f) 

charting 

2.  Knowledge :  Human  Needs 

(a)  socially  divided  into  classes,  some  upward  mobility, 
(mostly  by  bravery  in  war)  and  downward  mobility 
(because  of  crime,  etc.) 

(b)  commoners  organized  into  groups  of  families  called  clans 

(c)  politically,  first  a  democratic  system,  later  king  made 
most  appointments,  decisions 

(d)  priests  important  political  group,  held  high  offices 
(church  and  state  mixed) 

(e)  stern  legal  system,  strictly  applied  to  everyone;  no 
prisons 

(f)  psychological  needs  (affection,  security)  totally  related 
to  and  answered  in  social  groupings  (family,  clan) 

3  #  Value 


(a)  awareness  of  own  values 

(b)  sensitivity  to  others 

(c)  equality/self-advancement/personal  freedom 


ACTIVITY 


To  retrieve  details  and  classify  them  into  the  hierarchy  of 
the  class  system. 

Have  the  students  do  Student  Activity  Sheet  17  which  has 
additional  information  from  other  sources  as  well. 


ACTIVITY 


To  teach  of  mobility  within  the  Aztecs’  class  system. 

Make  copies  of  the  game  board  and  cards  (manilla  tag  if 
possible).  Have  the  students  play  the  game  "Aztec  Ups  and  Downs". 
Explain  the  game  as  follows: 

Obj  ect :  to  reach  the  top  (ruler’s  picture  is  final  position). 

Number  of  players:  4  or  5 

Equipment :  1  or  2  dice 

1  marker  per  player  (any  small  object) 
game  board  provided 


How  To  Play: 

Start  on  peasant  lower  left , 

Roll  the  dice  to  determine  who  starts  (highest  roll  first) • 
Take  turns  rolling  the  dice,  jumping  the  appropriate  number  of 
footsteps  . 

If  you  land  on  a  black  footprint,  draw  a  card. 

Read  the  directions  out  loud  and  do  what  they  tell  you. 

More  than  one  player  can  land  on  the  same  footprint  -  you 
cannot  "bump"  a  marker. 

The  first  player  to  land  on  the  ruler  at  the  top,  wins. 


ACTIVITY 

To  synthesize  the  game  information,  generalize  and  evaluate. 
Use  the  questions  on  the  page  103,  "Mobility  in  Aztec  Society 


for  discussion  in  class. 


ACTIVITY 

To  clarify  the  political  system  used. 

1.  The  information  on  the  sheets  "Politics:  Government"  and 
"Politics:  Priests"  may  be  disseminated  in  any  way  the  teacher 
desires  (print,  orally).  If  the  sheets  are  not  used  as  handouts, 
it  may  be  a  good  idea  to  have  the  students  draw  the  diagrams  for 
each  to  clarify  the  power  structure. 

2.  The  questions  that  follow  will  review  some  main  points  and 
evoke  some  comparisons  with  our  culture. 


STUDIiNT  ACTIVITY  SlIIiliT  17 
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/\  1 

.  treated  like  a  god,  rarely  appearing  in 
public . 

PYRAMID  OF  POWER  /  \  2 

/  \  3 

/  10.  \  4 

Develop  the  "Pyramid  of  Power"  /  \ 

chart  by  arranging  the  people  /- - -\ 

in  their  proper  classes.  From  / 

the  information  on  pages  8,  12  /  L' 

to  15,  26,  27,  41,  and  44  to  47,  /  2, 

in  The  Aztecs.  Fill  in  the  / 

missing  facts  that  tell  about  /  3 ' 

each  class.  Some  are  done  for  /9. 

you.  /  4. 

.  Supreme  judge 

.  named  the  warriors  to  be  rewarded 

moved  into  the  palace  and  replaced  the 
king  in  his  absence 

could  appear  before  the  king  without 
removing  his  sandals 

/ *  5- 

\ 

/ 

were  part  of  the  group  that  elected  the 
king^ 

A.  2- 

/  ** 

they  were  in  charge  of  the  four  main 
parts  the  city  was  divided  into 

/  1  • 

- \ 

paid  no  taxes 

/  2< 

given  an  ^official  residence 

j  i .  3 

wealth  came  with  position,  not  inherited 
from  birth 

J  Chief  Officials  4. 

/  1 

f  j.  • 

lived  in  splendid  homes 

L  2 

had  to  earn- the  right  to  be  in  an  official 
position;  it  was  not  inherited 

/  Lesser  Officials  3. 

\ 

/  !• 

children  were  taught  the  trade  of  their 
parents  ^ 

/s.  2- 

they  lived  in  their  own  section  of  the 
city 

/  Craftsmen  3. 

\ 

/  !• 

were  engaged  solely  in  foreign  trade 

/  2‘ 

a  man  born  to  trade  remained  all  his  life 
in  this  occupation  ^ 

L  3 

had  porters  to  do  all  the  heavy  work, 
lifting  and  packing 

/  4  • 

- T - 

/  !• 

belonged  to  an  hereditary  clan 

/  2‘ 

the  clans  owned  the  land,  the  peasants 
farmed  it 

/3’  3. 

/  Farmers  or  Common  People  4. 

\ 

/  1  • 

/2  2. 

tilled  the  estates  of  the  Noblemen 
did  not  belong  to  a  clan  \ 

/  Landless  Peasants  3. 

\ 

/  1  - 

could  not  hold  Civic  office  \ 

/  2 . 

were  well  treated,  paid  no  taxes  and  did 
no  military  service  \ 

/ 1  3 

\ 

they  were  housed,  fed  and  clothed  like 
ordinary  citizens. 

4  . 

5. 
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Aztec 
CJps  and 
Downs 


YOU  WERE  SUCCESSFUL  IN  THE 

WAR  AND  BROUGHT  HOME  6 
CAPTIVES.  GO  AHEAD  10 

STEPS  AND  TAKE  ANOTHER 
j  TURN. 

YOU  ARE  A  SUCCESSFUL 

WARRIOR  WHO  HAS 

DISTINGUISHED  HIMSELF  IN 

WAR.  YOU  HAVE  BEEN 

PROMOTED  TO  JUDGE.  MOVE 

AHEAD  10  STEPS  AND  TAKE 
ANOTHER  TURN. 

YOU  ARE  A  SUCCESSFUL 
r  WARRIOR  AND  HAVE 
\  DISTINGUISHED  YOURSELF  IN 
i  BATTLE.  YOU  RECEIVE 

CLOTHING  AND  SLAVES.  GO 

AHEAD  6  STEPS  AND  TAKE 

ANOTHER  TURN. 

YOU  ARE  A  SUCCESSFUL 

WARRIOR  WHO  HAS 

DISTINGUISHED  HIMSELF  IN 
BATTLE  SO  YOU  HAVE  BEEN 
PROMOTED  TO  BE  COMMANDER  * 
IN-CHIEF.  MOVE  AHEAD  12 

STEPS . 

I  YOU  ARE  SUCCESSFUL  AS  A 
WARRIOR  AND  HAVE 

DISTINGUISHED  YOURSELF  IN 
BATTLE.  YOU  HAVE  BEEN 

AWARDED  AN  ESTATE  WITH 
PEASANTS  TO  WORK  YOUR 

1'  LAND.  MOVE  AHEAD  10 

STEPS . 

PROMOTION  IS  BY  MERIT. 

YOU  ARE  A  COMMON  SOLDIER 

WHO  CAPTURED  FOUR 

PRISONERS.  THIS  IS 

AUTOMATIC  ENTRY  INTO  THE 

NOBLE  CLASS.  MOVE  AHEAD 

12  STEPS  AND  TAKE  ANOTHER 

TURN  . 

YOU  ARE  A  SUCCESSFUL 

WARRIOR  WHO  HAS 

DISTINGUISHED  HIMSELF  IN 
BATTLE  SO  YOU  ARE 

PROMOTED  TO  CAPTAIN.  MOVE 
AHEAD  10  STEPS  AND  TAKE 
ANOTHER  TURN. 

YOU  HAVE  CAPTURED  6 

PRISONERS  IN  BATTLE.  YOU 

ARE  PROMOTED  TO  DIVISIONAL 
COMMANDER.  MOVE  AHEAD  12 
STEPS . 
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YOU  ARE  A  VERY  SUCCESSFUL 
WARRIOR  WHO  HAS 

DISTINGUISHED  HIMSELF  IN 
BATTLE.  YOU  ARE  PROMOTED 

TO  DIRECTOR  OF  SCHOOLS. 

MOVE  AHEAD  8  STEPS  AND 

TAKE  ANOTHER  TURN. 

YOU  ARE  A  DIVISIONAL  ‘ 

COMMANDER.  YOU  HAVE  LED 

YOUR  ARMY  IN  BATTLE  WELL. 

YOU  ARE  PROMOTED  TO  THE 
COMMANDER-IN-CHIEF  OF  THE 
FORCES  OF  THE  AZTEC 
FEDERATION.  MOVE  AHEAD  ' 

15  STEPS. 

YOU  HAVE  YOUR  OWN  CROPS 

BUT  HOPE  FOR  A  LITTLE 

EXTRA  SO  YOU  TAKE  SOME  OF 

THE  VEGETABLES  FROM  THE 
ROADSIDE  AND  POND  TO  SELL 

AT  THE  MARKET.  THIS  IS 
CONSIDERED  GREEDY  AND  YOU 

ARE  PUT  TO  DEATH.  GO 

BACK  TO  THE  BEGINNING. 

YOU  ARE  A  PLEBIAN  WHO  HAS 
TAKEN  FOUR  CAPTIVES  IN 

BATTLE.  YOU  ARE  NOW 

PROMOTED  TO  JUDGE.  MOVE 

AHEAD  3  STEPS. 

YOU  CUT  DOWN  A  LIVING 

TREE  FOR  FIREWOOD.  THE 

DEATH  PENALTY  IS  YOURS. 

GO  BACK  TO  THE  BEGINNING. 

YOU  ARE  A  WARRIOR  CAUGHT 

IN  A  TURQUOISE  COSTUME 
RESERVED  FOR  ROYALTY.  GO 

BACK  TO  THE  BEGINNING. 

YOU  MOVED  THE  BOUNDARY  IN 

THE  FIELD  TO  MAKE  YOURS 
LARGER.  DEATH  IS  YOUR 
PENALTY.  GO  BACK  TO  THE 
BEGINNING . 

YOU  ARE  A  YOUNG  NOBLE  AND 

YOU  HAVE  BEEN  FOUND  DRUNK 

ON  CAUSEWAY  NUMBER  3.  YOU 

ARE  STONED  TO  DEATH.  GO 

BACK  TO  THE  BEGINNING. 

YOU  ARE  THE  KING  SO  YOU 

ARE  ALLOWED  TO  WEAR  YOUR 
SANDALS  IN  THE  PALACE. 

ADVANCE  1  STEP. 

YOU  ARE  A  PRISONER 

CONFINED  TO  A  WOODEN  CAGE. 

STAY  WHERE  YOU  ARE. 

YOU  ARE  THE  SON  OF  LORD 

TIZOR  BUT  YOU  HAVE  NOT 
DISTINGUISHED  YOURSELF  IN 
BATTLE.  YOUR  FATHER’S 

ESTATE  GOES  TO  ANOTHER 

PILLI.  GO  BACK  1  STEP. 

YOU  ARE  A  FEATHERWORKER 

FOUND  GUILTY  OF 

IMPERSONATING  AN  EAGLE 
WARRIOR.  YOUR  PUNISHMENT 

IS  DEATH  BY  STRANGULATION. 

GO  BACK  TO  THE  BEGINNING. 

YOU  ARE  A  NOBLEMAN'S  SON 

WHO  STOLE  SEVERAL  LAYERS 

OF  QUETZAL  FEATHERS  FROM 

YOUR  FATHER.  YOUR 

PUNISHMENT  IS  DEATH. 

START  AGAIN. 

YOU  ARE  A  LANDLESS  PEASANT 

AND  RECEIVE  NO  LAND  FROM 

THE  CLAN.  GO  BACK  1  STEP. 

YOU  ARE  A  YOUNG  METALWORKER 
FOUND  DRUNK  ON  THE  TEMPLE 
STEPS.  YOUR  PUNISHMENT  IS 

TO  HAVE  YOUR  HEAD  SHAVED 

IN  PUBLIC  AND  YOUR  HOUSE 
KNOCKED  DOWN.  MOVE  BACK 

2  STEPS. 

YOU  ARE  A  LANDLESS  PEASANT 

SO  YOU  CANNOT  ATTEND 

SCHOOLS  PAID  FOR  BY  THE 

CLANS.  GO  BACK  2  STEPS. 
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YOU  ARE  A  YOUNG  PRIEST 

FOUND  DRUNK  ON  THE  TEMPLE 
STEPS.  YOU  ARE  EXECUTED 
IMMEDIATELY.  START  AGAIN. 

YOU  ARE  A  COMMONER  BUT 
COMMITTED  A  CRIME  WHICH 

LEFT  YOU  A  LANDLESS 

PEASANT.  GO  BACK  2  STEPS. 

YOU  ARE  A  MIDDLE-AGED  MAN 

WHO  HAS  SLANDERED  AND 

GOSSIPED  ABOUT  YOUR 

NEIGHBOUR.  YOUR 

PUNISHMENT  IS  TO  HAVE  YOUR 
EARS  AND  LIPS  CUT  OFF. 

MOVE  BACK  2  STEPS. 

YOU  WERE  A  COMMONER  BUT 
THROUGH  DEBT  LOST  YOUR 

LAND.  GO  BACK  1  STEP. 

YOU  ARE  A  LANDLESS  PEASANT 

BUT  ALSO  A  FREE  MAN.  STAY 
WHERE  YOU  ARE .  * 

YOU  ARE  BORN  THE  CHILD  OF 
SLAVES.  THIS  MAKES  YOU  A 
PEASANT  WITHOUT  LAND  BUT 

A  FREE  PERSON.  REMAIN 

WHERE  YOU  ARE. 

YOU  ARE  A  SLAVE  WHO  HAS 

BEEN  DISHONEST,  LAZY  OR 
DISOBEDIENT.  A  HEAVY 

WOODEN  COLLAR  IS  PUT 

AROUND  YOUR  NECK  AND  YOU 

ARE  SOLD.  GO  BACK  3 

STEPS  . 

YOU  ARE  A  JUDGE  WHO  SHOWED 
FAVOUR  TO  A  NOBLEMAN  OVER 

A  COMMONER  IN  A  COURT 

CASE.  YOU  ARE  HANGED.  GO 
BACK  TO  THE  BEGINNING. 

YOU  ARE  A  SLAVE  WHO  HAS 

BEEN  SOLD  TWICE  FOR 
DISOBEDIENCE.  YOU  AGAIN 
DISOBEY  YOUR  THIRD  OWNER. 

YOU  ARE  SOLD  TO  BE 

SACRIFICED.  GO  BACK  TO 

THE  BEGINNING. 

YOU  ARE  A  WITNESS  TO  A 

COURT  CASE.  YOU  SWEAR  IN 

THE  NAME  OF  HUITZ I LOPODITLI 

TO  TELL  THE  TRUTH.  YOU  ARE 
FOUND  TO  BE  LYING.  DEATH 

IS  YOUR  REWARD.  GO  BACK 

TO  THE  BEGINNING. 

YOU  ARE  A  JUDGE  WHO  HAS 
NEGLECTED  YOUR  DUTIES. 

GO  BACK  2  STEPS. 

YOU  ARE  A  WARRIOR  WHO  HAS 
PERFORMED  A  GREAT  DEAL  IN 

WAR.  THIS  MEANS  YOU  CAN 

WEAR  CHEAP  SANDALS  IN  THE 
CITY.  YOU  PUT  ON  GILDED 
PAINTED  SANDALS  WORN  BY 

GREAT  NOBLEMEN.  GO  BACK 

3  STEPS. 

YOU  ARE  A  JUDGE  CAUGHT 

TAKING  A  BRIBE.  YOU  LOSE 
YOUR  JOB.  GO  BACK  2 

STEPS . 

YOU  ARE  POOR  AND  HUNGRY 

SO  YOU  EAT  THE  VEGETABLES 
ALONG  THE  ROADSIDE. 

BECAUSE  YOU  NEEDED  THEM, 

THERE  IS  NO  PUNISHMENT. 
ADVANCE  2  STEPS. 

YOU  ARE  A  JUDGE  WHO  HAS 

BEEN  FOUND  GUILTY  OF 

SERIOUS  MISCONDUCT.  YOUR 
HOUSE  IS  KNOCKED  DOWN  AND 
YOUR  POSSESSIONS  ARE 
CONFISCATED.  GO  BACK  2 

STEPS . 

YOU  COLLECT  THE  DEAD 

BRANCHES  FROM  THE  FOREST 

FOR  FIREWOOD.  ADVANCE  2 

STEPS . 

YOU  ARE  A  LESSER  OFFICIAL 

WHO  WAS  DISCOVERED  PLOTTING 
AGAINST  SNAKE  WOMAN, 

THEREFORE  GUILTY  OF 

TREASON.  YOU  ARE 

SACRIFICED  TO  TLALOC .  GO 

BACK  TO  THE  BEGINNING. 

YOU  ARE  A  9-YEAR-OLD  BOY 

WHO  STOLE  AN  ASTER  FROM 

THE  TEMPLE  GARDEN.  YOU 

ARE  UNDERAGE  SO  THERE  IS 

NO  PUNISHMENT.  STAY  WHERE 

YOU  ARE. 

YOU  ARE  A  MERCHANT  FOUND 
GUILTY  OF  STEALING  20  BAGS 

OF  COCHINEAL  DYE  NEAR  THE 
PLACE  OF  THE  MOSQUITOES. 
HIGHWAY  ROBBERY  IS  A 

SERIOUS  OFFENCE.  YOU  ARE 
STRANGLED  TO  DEATH.  GO 

BACK  TO  THE  BEGINNING. 

YOU  ARE  AN  11-YEAR-OLD 

GIRL  WHO  STOLE  THREE 

TORTILLAS  FROM  YOUR 
NEIGHBOUR'S  BRAZIER.  YOU 

ARE  ENSLAVED  IN  HER  HOUSE 
UNTIL  YOU  REPAY  THE  CRIME 
TWICE  OVER.  STAY  WHERE 

YOU  ARE. 

YOU  ARE  A  NOBLE  CAUGHT 
STEALING  SEVEN  AVOCADOES 

FROM  THE  MARKET.  YOU  ARE 
STONED  TO  DEATH.  GO  BACK 

TO  THE  BEGINNING. 

YOU  ARE  A  MERCHANT  WHO 
KIDNAPPED  A  PEASANT'S  1 

DAUGHTER.  YOU  ARE 

SENTENCED  TO  SLAVERY.  GO 

BACK  2  STEPS. 

YOU  ARE  A  WEAVER  WHO 

ASSAULTED  A  POTTER, 

BREAKING  EIGHT  VASES  AND 

TWO  CLAY  PIPES  AS  WELL  AS 
BREAKING  THE  POTTER'S 

ANKLE.  YOU  MUST  REPLACE 

THE  MERCHANT'S  GOODS  AND 

PAY  HIS  MEDICAL  BILLS. 

GO  BACK  4  STEPS. 

YOU  ARE  A  GOLDSMITH  FOUND 
GUILTY  OF  SELLING  YOUR 

FELLOW  CRAFTSMAN'S 

PENDANTS.  YOUR  PUNISHMENT 

IS  SLAVERY.  GO  BACK  2 

STEPS . 

YOU  ARE  A  FARMER  WHO  STOLE 

I  A  CANOE  FROM  THE  EDGE  OF 

THE  LAGOON.  YOU  DO  NOT 
!  HAVE  ENOUGH  CACAO  BEANS  TO 
;  REPLACE  THE  CANOE  WHICH 

WAS  WRECKED  ON  THE  WAY 

HOME.  YOU  ARE  ENSLAVED. 

GO  BACK  3  STEPS. 

YOU  ARE  A  PLEBIAN  WHO 

STOLE  SEVERAL  LAYERS  OF 
QUETZAL  FEATHERS  FROM 

YOUR  FATHER.  YOU  ARE  SOLD 
INTO  SLAVERY.  GO  BACK  1 

STEP  . 

;  YOU  ARE  A  SLAVE,  OWNED  BY 

YOUR  MASTER.  YOU  WORK 

WITHOUT  PAY  BUY  YOU  ARE 

SURE  TO  GET  FOOD  AND 

SHELTER.  STAY  WHERE  YOU 

ARE  . 

YOU  ARE  A  SLAVE.  YOU  WORK 
HARD  ENOUGH  TO  ACQUIRE 

SLAVES  OF  YOUR  OWN. 

ADVANCE  3  STEPS. 

YOU  ARE  A  SLAVE.  THIS 

MEANS  YOU  DO  NOT  HAVE  TO 

PAY  TAXES.  MOVE  AHEAD  3 

STEPS . 

YOU  ARE  A  GOOD  HARD¬ 
WORKING  SLAVE.  YOUR 

MASTER  DIES  AND  HIS 

WIDOW  MARRIES  YOU.  MOVE 

AHEAD  2  STEPS. 

YOU  ARE  A  SLAVE.  THIS 

MEANS  YOU  DO  NOT  HAVE  TO 

GO  TO  WAR.  MOVE  AHEAD  1 

STEP  . 

YOU  ARE  A  SLAVE  WITH  NO 
SPECIAL  SKILLS.  YOU  ARE 
BOUGHT  AT  THE  MARKET 

SQUARE  FOR  20  COTTON 

MANTLES.  STAY  WHERE  YOU 

ARE  . 

YOU  ARE  A  SLAVE  WHO  HAS 

WORKED  HARD  TO  BECOME 

MANAGER  OF  YOUR  MASTER’S 

LAND.  GO  AHEAD  2  STEPS. 

YOU  ARE  A  SLAVE  WHO  CAN 

ALSO  DANCE  WELL.  YOU  ARE 
WORTH  30  TO  40  MANTLES  ON 

THE  SLAVE  MARKET.  ADVANCE 

1  STEP. 

YOU  ARE  A  SLAVE.  YOU  WORK 

YOU  ARE  A  SLAVE  WHO  HAS 

HARD  AND  GAIN  LAND  AND 

JUST  BEEN  BOUGHT.  YOU  ARE 

PROPERTY  OF  YOUR  OWN. 

PUT  IN  A  WOODEN  CAGE  TO 

ADVANCE  3  STEPS. 

AWAIT  YOUR  NEW  OWNER.  STAY 

WHERE  YOU  ARE. 

YOU  ARE  A  SLAVE  WHO 

YOU  WERE  CAUGHT  STEALING 

ESCAPES  THE  MARKET  PLACE 

AND  MADE  A  SLAVE.  NOW  YOU 

AND  REACHES  THE  RULER’S 

HAVE  PAID  BACK  THE  VALUE 

PALACE  WITHOUT  GETTING 

OF  THE  STOLEN  GOODS  AND 

CAUGHT  BY  YOUR  OWNER.  YOU 

CAN  BECOME  FREE  AGAIN.  GO 

ARE  NOW  A  FREE  PERSON. 

AHEAD  2  STEPS. 

ADVANCE  3  STEPS. 

YOU  ARE  WATCHING  WHEN  A 

YOU  ARE  A  SLAVE.  YOUR 

SLAVE  TRIES  TO  ESCAPE  AND 

MASTER  DIES.  YOU  ARE 

RUN  TO  CATCH  HIM. 

FREED.  MOVE  AHEAD  2 

HOWEVER,  YOU  ARE  NOT  HIS 

STEPS . 

OWNER,  SO  YOU  ARE  ENSLAVED 

FOR  INTERFERING.  GO  BACK 

2  STEPS. 

> 

YOU  HAVE  BEEN  TOO  LAZY  TO 

TILL  THE  FIELDS.  YOU  SELL 
YOURSELF  INTO  SLAVERY.  GO 
BACK  2  STEPS. 

YOUR  FATHER  NEEDED  A  LOAN 

AND  OFFERED  YOU  AS  A 

SLAVE  TO  REPAY  IT.  YOU 

HAVE  WORKED  OFF  THE  LOAN 

AND  ARE  FREE  AGAIN.  STAY 
WHERE  YOU  ARE. 

YOU  HAVE  GAMBLED  AND  BEEN 
EXTRAVAGANT.  YOU  SELL 
YOURSELF  INTO  SLAVERY. 

GO  BACK  3  STEPS. 

YOUR  MASTER  WANTS  TO  SELL 

YOU  BUT  YOU  HAVE  WORKED 

HARD  AND  BEHAVED  WELL  SO 

HE  CANNOT.  STAY  WHERE 

YOU  ARE. 

YOU  ARE  A  COMMONER  WHO 

WEARS  COTTON  CLOTHING 

INSTEAD  OF  GARMENTS  OF 

MAQUEY  FIBRE.  PENALTY  IS 
DEATH.  GO  BACK  TO  THE 
BEGINNING. 

YOU  FORGOT  TO  BOW  THREE 

TIMES  TO  THE  RULER.  GO 

BACK  1  STEP. 

YOU  ARE  CAUGHT  WEARING  A 

LONG  MANTLE  WHICH  FALLS 

RIGHT  TO  YOUR  ANKLES.  THE 
OTHERS  ARE  ABOUT  TO  KILL 

YOU  WHEN  THEY  SEE  BATTLE 

SCARS  ON  YOUR  LEGS. 

INSTEAD  THEY  HONOUR  YOU. 

GO  AHEAD  3  STEPS. 

YOU  NEGLECTED  TO  SAY  "LORD 

MY  LORD  MY  GREAT  LORD"  AS 

YOU  APPROACHED  THE  RULER. 

GO  BACK  2  STEPS. 

YOU  FORGOT  TO  TAKE  OFF 

YOUR  RICH  CLOAK  IN  FRONT 

OF  THE  RULER.  GO  BACK  1 

STEP  . 

YOU  TURNED  YOUR  BACK  ON 

THE  RULER  AS  YOU  LEFT. 

GO  BACK  2  STEPS. 

YOU  APPEARED  UNCLEAN  AND 

WITH  SANDALS  ON  IN  FRONT 

OF  A  RULER.  GO  BACK  1 

STEP  . 

YOU  ARE  THE  DECEASED 

RULER’S  BROTHER.  YOU  ARE 
CONSIDERED  MORE  ABLE  TO 

RULE  THAN  HIS  SON  SO  YOU 

ARE  ELECTED.  GO  AHEAD  3 

STEPS . 

YOU  RAISED  YOUR  EYES  FROM 

THE  GROUND  AND  LOOKED  AT 

THE  RULER’S  FACE.  GO 

BACK  2  STEPS. 

YOU  ARE  ELECTED  HEAD  OF 

YOUR  CLAN  AND  WILL  HOLD 

THIS  OFFICE  FOR  LIFE. 

GO  AHEAD  3  STEPS. 

AS  HEAD  OF  A  CLAN,  YOU 

PAY  ALL  EXPENSES  FOR  THE 

LOCAL  COUNCIL  MEETINGS. 

GO  BACK  1  STEP. 

AS  HEAD  OF  A  CLAN,  YOU 

WILL  PAY  NO  TAXES.  GO 

AHEAD  2  STEPS. 

AS  HEAD  OF  A  CLAN,  YOU 
GET  INCOME  FROM  THE  LANDS 
TILLED  BY  YOUR  CLANSMEN. 
GO  AHEAD  3  STEPS. 


YOU  ARE  A  LANDLESS 
PEASANT.  YOU  ARE  A  FREE 
MAN.  STAY  WHERE  YOU  ARE. 
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MOBILITY  IN  AZTEC  SOCIETY 


1.  What  is  the  surest  way  for  an  Aztec  man  to  move  up  in  society? 

2.  How  can  a  person  move  down  in  Aztec  society  (make  a  general 
statement) ? 


3.  Are  there  opportunities  for  Aztec  women  to  move  up  in  society? 
What  do  you  think  of  this? 


4.  Were  some  people  more  strictly  punished  than  others  for  crimes? 
Explain. 


5.  Is  this  true  of  our  society  as  well? 

6.  In  your  opinion,  did  the  punishment  fit  the  crime  in  Aztec  society? 
Explain. 

7.  What  might  be  the  effect  of  such  a  strict  legal  system? 


8.  How  does  our  legal  system  differ  from  the  Aztecs? 

9.  What  advantages  and  disadvantages  does  their  system  have? 

10.  What  advantages  and  disadvantages  does  our  system  have? 


11.  Which  system  do  you  prefer?  Why? 


POLITICS:  Government 


Refer  back  to  your  "Pyramid  of  Power".  Draw  a  line 
through  the  diagram  between  Lesser  Officials  and  Craftsmen. 
This  line  divides  the  upper  classes  from  the  lower  classes 
or  the  nobility  from  the  commoners. 

All  of  the  commoners  were  organized  into  groups  called 
clans .  A  clan  is  a  group  of  families,  all  of  them  related 
by  blood,  at  least  originally.  Some  clans  might  number 
20,000  or  more.  The  clan,  not  the  individuals,  owned  the 
land.  The  people  of  the  clan  lived  in  the  same  district  and 
had  their  own  schools,  temples  and  meeting  places.  Can  you 
see  such  districts  in  the  picture  on  page  20  of  The  Aztecs? 

The  family  and  clan  grouping  met  their  psychological 
needs  for  affection,  security  and  a  feeling  of  belonging. 

Each  person  was  important  as  a  member  of  a  group ,  not 
as  an  individual  and  he  would  have  felt  lost  and  rejected 
outside  the  group.  To  lose  clan  rights  was  a  great  loss  to 
the  Aztec. 

Each  clan  elected  a  leader  or  chief  by  voting.  He  was 
advised  by  a  council  of  old  and  wise  men.  The  leader 
represented  his  people  when  he  met  with  the  Council  of  Four, 
the  four  military  commanders  (in  charge  of  the  four  parts  of 
the  city).  These  four  councillors  advised  the  king. 


A  diagram  of  their  system  of  government  might  look  like  this 


Ruler 


This  was  the  system  when  the  Aztecs  were  a  small  tribe. 
However,  as  they  grew  larger,  most  decisions  were  made  at  the 
higher  levels  and  handed  down  through  the  four  commanders  to 
the  clan  chiefs. 


POLITICS:  Priests 


Again,  looking  at  your  "Pyramid  of  Power",  where  do  the 
priests  fit  into  the  picture?  Would  it  surprise  you  to  learn 
that  many  of  the  upper  class  men  and  officials  were  also 
priests  ? 


Remember  the  education  of  an  Aztec.  Usually  only  the 
nobility  and  some  very  clever  common  boys  attended  the  Calmecac 
and  were  trained  as  priests.  Only  they  learned  to  read  and 
write.  Also  they  had  stricter  training  which  made  them 

tougher  warriors,  more  likely  to  distinguish  themselves  in 
battle.  This  meant  the  ruler  would  probably  appoint  them  to 
some  official  position.  Many  officials  had  probably  been 
priests  before  they  left  to  marry  and  take  their  positions  as 
judges,  military  commanders  and  so  on.  Some  remained  priests 
and  also  had  an  official  job.  Others  were  devoted  completely 
to  priestly  tasks.  Since  they  ran  the  Calmecac  schools, 
could  read,  write,  interpret  the  stars  and  perform  the  very 
necessary  rituals  to  maintain  the  favour  of  the  gods,  and 
keep  life  going,  they  were  a  powerful  force  in  Aztec  society. 
They  could  influence  decisions  in  government.  Priests  were 
in  fact  the  most  educated  and  most  powerful  group  in  Aztec 
society . 


A  diagram  might  show  their  power  in  this  way: 

gods 

keep  life  going 
if 


/(all  trained  by  priest 

King  and  officials  K-  ,  r  ^  . 

- |  ^(many  of  them  priests) 


rule  so  that  they  keep 
god’s  favour 
interpreted  by 

t 

PRIESTS 


Discussion  Questions 


1.  Do  we  have  any  groups  in  our  society  today  similar  to 
the  Aztec  clans? 

2.  What  psychological  needs  are  met  by  clans? 

3.  How  do  we  meet  those  needs? 

4.  Was  the  original  system  of  government  a  democracy? 

5.  Why  do  you  think  the  original  system  may  have  changed 

6.  Explain  the  importance  of  priests  in  politics. 

7.  In  our  society,  do  we  mix  church  and  state ?  Explain. 

8.  Should  we  mix  church  and  state?  Discuss. 


SAMPLE  ISSUE 


Competing  Values  Equality/Self-Advancement/Personal  Freedom 
Issue  Should  class  structure  be  used  to  organize  society? 

First  use  the  questions  and  activities  in  Part  One  to  gather 
information  and  discuss  implications  and  consequences  of  using  an 
hereditary  class  system. 

The  experiment  you  will  conduct  requires  tokens,  provided  at 
the  end  of  Part  One. 

Then  use  the  questions  and  activities  in  Part  Two  to  investigat 
an  alternative  situation  without  an  hereditary  class  system,  with  its 
implications,  consequences  and  the  difficult  value  conflict  stated  above. 
Tokens  for  this  part  are  also  provided. 

Read  (dramatically!)  the  play  MThe  Great  Debate"  which 
illuminates  the  conflict  and  acts  as  a  springboard  to  discuss  its 
implications . 

Finally,  use  the  questions  to  bring  the  issue  to  a  resolution 


(each  student) . 


PART  I  of  Sample  Issue 


Issue  Should  Class  Structure  Be  Used  To  Organize  Society? 

1.  What  is  class  structure?  Give  an  example  of  class  structure  within 
your  school. 

2.  What  evidence  of  class  structure  do  you  see  in  Aztec  society? 
Consider : 

(a)  food 

(b)  shelter 

(c)  clothing 

(d)  transportation 

(e)  communication 

(f)  education 

(g)  social  order 

3.  What  is  the  class  structure  based  on? 


4.  Try  an  experiment: 

(a)  divide  the  class  by  birth  months  into  two  groups,  January-June , 
July-December 

(b)  Hand  out  profession  tokens,  giving  all  the  upper  class  to 
January-June,  all  the  lower  class  to  July-December. 

(c)  Then  ask  each  student  what  his  father  was  (according  to  token) 
and  tell  him  he  will  be  the  same. 

(d)  Then  give  out  wealth  tokens  (advisable  to  have  these  counted 
out  in  bundles  in  advance)  in  this  way: 


-  slave’s  son  (landless  peasant)  3 

-  farmer ’ s  son  5 

-  merchant ' s  son  7 

-  craftsman's  son  6 

-  noble  class  son  20 
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5.  In  a  class  system, 

(a)  what  does  a  person's  position  in  a  class  system  depend  upon? 

(b)  what  does  that  entitle  him  to? 

(c)  what  do  you  think  of  that  system? 

(d)  should  some  people  have  more  than  others  or  should  they  have 
an  equal  chance  to  share  the  wealth? 

6.  How  important  are  laws  in  such  a  society? 

7.  What  happened  when  someone  broke  the  law?  Were  there  any  exceptions? 

8.  What  would  happen  if  a  person  did  not  like  the  class  he  was  born 
into? 


9.  Stretch  your  imagination.  Suppose  Alexander  Graham  Bell  had  been 
born  a  farmer's  son  in  Aztec  society.  What  would  have  happened? 


10.  Which  of  the  following  would  be 
a  /  beside  each. 

List 

contributing  to  the  group 

getting  ahead 

independence 

obedience 

following  rules 

being  yourself 


11.  Can  you  think  of  some  advantage 


important  in  a  class  system?  Put 


changing  things 

co-ordinating  efforts 

co-operation 

doing  you  own  thing 

questioning 

learning  and  discovering 
new  things 

to  having  a  class  structure? 


12. 


What  do  you  think  are  its  disadvantages? 


Ill 


PART  II  of  Sample  Issue 

1.  Compare  a  society  which  does  not  have  an  hereditary  class  system. 

(a)  What  does  hereditary  mean? 

(b)  What  is  your  father’s  occupation,  mother’s  occupation? 

(c)  What  could  you  become?  List  several  choices. 

(d)  Can  you  do  the  same  as  your  aprent? 

(e)  Are  there  laws  that  force  you  to? 

(f)  It  is  difficult  to  decide  what  to  do?  Why? 

(g)  Was  it  difficult  for  an  Aztec  to  decide?  Why? 


2.  Recall  the  ’’tokens"  experiment  in  which  being  upper  class  people  gave 
you  more  wealth.  Do  you  think  people  should  have  an  equal  chance  to 
share  the  wealth  of  a  society?  Give  reasons. 

Try  this  experiment: 

Teacher :  Give  students  words  to  unscramble  (see  page  114) 
either  on  ditto  sheets  or  overhead  transparency.  Give  everyone  the 
same  amount  of  time  (example  5  minutes),  exchange  papers,  mark  them 
return.  Give  each  student  a  token  for  each  correct  word.  Some  will 
have  more,  some  less  than  others.  Now,  take  some  from  the  ’’more" 
people  to  give  to  the  "less"  to  equalize. 

(a)  How  do  you  feel  about  this  system? 

(b)  How  does  our  government  equalize  wealth? 


3.  Do  you  think  you  should  have  the  right  to  more  wealth  than  others? 
Explain. 


Suppose  you  had  worked  hard  to  "get  ahead".  Do  you  think  you  should 
have  to  give  back  some  of  your  wealth  to  society? 

Read,  listen  to  or  act  out  the  Great  Debate. 

(With  Enthusiasm) 


NOBLE’S 

NOBLE'S 

NOBLE’S 

NOBLE'S 

SON 

SON 

DAUGHTER 

DAUGHTER 

SLAVE’S 

SLAVE'S 

SLAVE'S 

SLAVE'S 

SON 

SON 

DAUGHTER 

DAUGHTER 

MERCHANT'S 

MERCHANT'S 

MERCHANT'S 

MERCHANT'S 

SON 

SON 

DAUGHTER 

DAUGHTER 

CRAFTSMAN'S 

CRAFTSMAN'S 

CRAFTSMAN ' S 

CRAFTSMAN'S 

SON 

SON 

DAUGHTER 

DAUGHTER 

FARMER'S 

FARMER'S 

FARMER'S 

FARMER'S 

SON 

SON 

DAUGHTER 

DAUGHTER 
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SCRAMBLED  WORDS 


1 .  c 

2.  1 

3 .  s 

4.  u 

5.  d 

6 .  r 

7.  a 

8 .  s 

9 .  e 

10.  i 


e  a  c  m 
r  t  o  1 
cant 
n  m  m  t 
o  t  e  s 
r  r  s  o 

o  c  o  c 
1  g  h  p 
a  v  g  a 
b  t  e  r 


ale 
ait 
e  m  r  h 
z  a  o  e 
lap 
w  a  i 

y 

u  t 


1. 

Calmecac 

2. 

tortilla 

3. 

merchants 

4. 

Montezuma 

5. 

tadpoles 

6. 

warriors 

7. 

cocoa 

8. 

glyphs 

9. 

agave 

10. 

tribute 
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THE  GREAT  DEBATE 


Characters : 
Equality 
Getting  Ahead 
Scene : 


(Enter  Getting  Ahead,  running,  puffing,  ascends  Steps,  centre) 


Getting  Ahead  -  Phew,  (puff,  puff)  What  a  rat  race.  I’m 
exhausted.  I’ll  just  rest  here  a  minute,  catch  my  breath. 

Oh  that’s  better. 

(Enter  Equality  -  saunters  in;  calm,  quiet,  an  air  of  deliberate 
control.  Stands  at  the  botton  of  the  steps  leaning  on  the 
railing. ) 

Equality  -  Well,  well,  look  who’s  here,  Mr.  Ahead.  How  are 
things  going?  (smiles  up  at  him  serenely) 

Getting  Ahead  -  Up,  things  are  going  up,  up,  up.  (Proudly) 

I’m  busy  climbing  that  ladder  of  success  you  know  (hem,  hem). 
Just  took  over  another  business  last  week.  Terrific,  terrific 
if  I  do  say  so  myself. 

Equality  -  Well,  that’s  nice  I  guess.  And  how  are  Mrs.  Ahead 
and  the  kids? 

Getting  Ahead  -  Oh,  coming  along,  coming  along,  thanks.  What 
brings  you  to  these  parts  anyway.  Mr .  uh . ? 

Equality  -  Equality,  just  Equality.  Actually,  I  was  looking 
for  you. 

Getting  Ahead  -  Me?  (laughing  nervously).  Come  now,  what 
could  you  possibly  want  with  me? 

Equality  -  Not  with  you,  Mr.  Ahead,  from  you. 

Getting  Ahead  -  (stiffening)  What’s  this  you  say?  (darkly 
suspicious)  What  are  you  getting  at  anyway? 


Equality  -  Now,  now  Mr.  --  May  I  call  you  Getting  --  thanks. 

Now  take  it  easy,  Getting  I  just  want  to  ask  you  a  few  questions, 
that’s  all.  Why  don’t  you  step  down  here  a  moment  so  we  can  talk 
quietly . 

Getting  Ahead  -  No,  no  thanks,  I’ll  stay  up  here.  Now  get  on 
with  it.  What  do  you  want  to  know? 

Equality  -  Well  rumours  are  around  that  you  don’t  have  much 
faith  in  me,  that  you  don’t  believe  in  me  much  anymore. 

Getting  Ahead  -  (getting  angry)  Where  are  such  lies  coming  from 
anyway?  You  can’t  be  serious.  Of  course  I  believe  in  you, 
Equality  (softening)  I  mean  after  all,  who  doesn’t.  Everyone 
knows  equality  is  a  basic  human  right.  ’’All  men  are  created 
equal,”  they  say  and  I  for  one  believe  it.  I  mean  who ’ d  want 
to  be  a  slave  in  some  society,  born  to  lick  his  master’s  boot, 
never  a  chance  for  the  good  things  in  life  that  others  enjoy. 
Idiot,  only  an  idiot  doesn’t  believe  in  you  Mr.  Equality. 

Surely,  - 

Equality  -  (interrupting)  now,  now,  slow  down,  Getting,  don’t 
get  ahead  of  yourself.  I  wasn’t  suggesting  - 

Getting  Ahead  -  (interrupting)  (huffy)  Well  I  should  hope  not! 

Equality  -  Of  course  not.  Now  let’s  get  back  to  business. 

Making  good  money  are  you? 

Getting  Ahead  -  Er  yes. 

Equality  -  Nice  house,  two  cars,  sailboat  - 

Getting  Ahead  -  (Impatiently)  Yes,  yes’. 

Equality  -  That's  interesting  very  interesting  (pauses).  What 
if  I  said  I  don’t  think  you  have  the  right  to  all  those  things? 

Getting  Ahead  -  Wha - ? 

Equality  -  What  if  I  told  you,  you  had  to  give  up  some  of  your 
wealth  to  me? 

Getting  Ahead  -  Why...?  What...? 

Equality  -  Let's  get  serious,  Mr.  Ahead  I  just  came  from  a 
meeting  with  Mr.  and  Mrs.  Sickly  and  their  uncle  Handy  Cap. 

Things  haven’t  gone  well  for  them  you  know. 
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Getting  Ahead  -  Oh  really?  That's  too  bad. 

Equality  -  Yes,  they've  tried  but  they  just  can't  seem  to 
manage  what  with  all  their  problems. 

Getting  Ahead  -  So  what  can  I  do  about  it? 

Equality  -  I'm  coming  to  that.  Give  up  some  of  your  earnings 
and  I'll  take  them  over  there.  Then  they'll  have  a  bit  more 
and  you'll  have  a  bit  less  and  everyone  will  have  more  or 
less  the  same  and  we'll  all  be  happy. 

Getting  Ahead  -  WE  WILL  NOT.  What  gives  you  the  right?  - 

(blustering)  How  dare  you  suggest?  Do  you  know  how  I've 

worked, all  the  blood,  sweat  and  tears  that  have  gone  into - 

the  years  of  depriving  myself,  my  family,  never  time  for  my 
wife  or  children ,  worries ,  problems,  ups,  downs,  ulcers, 

headaches,  heartaches  -  have  you  any  idea?  And  what  right 

have  you  to  take  this  from  me?  It's  a  free  land,  I'm  a  free 
man  and  I'm  free  to  work  hard  and  get  ahead.  I'm  free  to 
earn  more  than  the  others  if  I  please.  You  can't  step  up 
here  and  infringe  on  my  rights,  stop  me  from  being  myself 
(Getting  Ahead).  You  can't. 

Equality  -  But  what  about  me  Mr.  Ahead?  What  about  Equality? 

Getting  Ahead  -1,1  don't  know.  It's  all  so  confusing.  I 
just  don't  know.  Does  anyone  know  the  answer? 


ISSUE:  Should  Class  Structure  be  Used  to  Organize  Society? 

1.  Think  about  the  pros  and  cons  of  a  class  structure  and 
alternatively  a  system  without  class  structure. 


Example : 


Class  Structure 


Pros 

(1)  each  person  knows 
his  status  and  what 
society  expects  of  him 

(2)  there  are  no 
difficult  decisions  to 
make  regarding  careers 

(3)  there  is  a  strong 
sense  of  belonging  to  a 
particular  group 

(4)  co-operation  of 
members  of  the  group  or 
class  helps  keep  society 
in  order 


Cons 

(1)  it  is  difficult 
or  impossible  to  change 
one’s  status,  career  etc. 

(2)  the  individual’s 
preferences  are  not 
considered . 


(3)  the  individual’s 
talents  and  abilities 
are  not  considered 


(4)  individual  initiative, 
questioning,  learning  are 
not  encouraged  thus 


(5)  society  tends  to 
stay  the  same  not  develop 
or  evolve  (status  quo) 


OTHERS? 


OTHERS? 


No  Class  Structure 


Pros 


(1)  a  person  can  change 
status,  career,  etc. 


(2)  individual  can  choose 
according  to  preferences  what 
he  will  do 


(3)  individual  talents  and 
abilities  can  be  developed 

(4)  individual  initiative 
working  towards  improvement 
are  encouraged,  rewarded 


Cons 


(1)  individual  may  have 
difficulty  trying  to  decide 
what  to  do  or  be;  confusing 

(2)  no  sense  of  belonging 
or  contributing  to  a  group; 
"every  man  for  himself” 


(3)  competition  between 
individuals  is  stressed 


(4)  those  with  more 
ability  or  talent  may 
receive  more  of  the  wealth 
and  resources  of  society; 
thus  more  than  an  "equal" 
share 


(5)  equal  access  to  wealth 
and  resources  of  society 


OTHERS? 


OTHERS? 


2.  Then  try  to  resolve:  "Should  Class  Structure  be  used  to 

Organize  Society?" 


3. 


Then  determine  what  you  can  do  about  your  decision  in 
your  own  life. 
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EVALUATION  ON  SOCIAL  NEEDS 


A.  Tell  whether  the  following  statements  are  true  or  false: 

1.  The  Aztecs  borrowed  some  ideas  from  other  cultures 
and  we  have  borrowed  some  from  them. 


2.  Literacy  was  highly  valued  in  Aztec  society  so  most 
people  strove  to  be  literate. 


3.  Social  classes  were  very  rigid  and  allowed  no 
movement  up  or  down. 


4.  The  Aztecs’  first  form  of  government  was  democratic. 

5.  The  Aztecs  had  no  standing  army  but  simply  called 
on  all  the  men  to  leave  their  jobs  to  fight  when 
necessary . 

6.  Aztecs  were  harsh  and  did  not  worry  about  giving 
their  children  affection  or  security. 


7.  All  Aztecs  were  divided  into  groups  of  families 
called  "clans.” 


8.  In  school,  children  were  taught  to  be  obedient  and 
not  to  ask  questions. 

9.  The  system  of  writing  with  pictograms  was  very 
efficient . 


10.  Politics  and  religious  matters  were  kept  separate. 
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B.  Answer  the  following  questions. 


1.  There  was  a  time  in  the  history  of  Europe  called  the 
"Dark  Ages”  when  monks  were  the  only  literate  people 

(a)  Why  might  we  refer  to  this  time  as  the  "Dark 
Ages  ?" 


(b)  How  does  this  compare  with  Aztec  society? 


2.  Number  the  following  classes  in  their  proper  rank 
from  high  (1)  to  low  (10) . 

_  four  military  commanders 

_  merchants 

_  slaves 

_  ruler 

_  common  people 

_  lesser  officials 

_  landless  peasants 

_  craftsmen 

_  chief  officials 

_  snake  woman 

3.  In  Aztec  society  some  people  received  a  better 
education  than  others. 


(a) 

Who 

were  they? 

(b) 

Why 

was  this  s 

(c)  What  would  be  the  consequences  of  this? 

(d)  How  do  you  feel  about  this? 

(e)  Do  we  do  the  same  in  our  society?  Explain 

Give  examples  of  people  in  our  culture  who  are 
classes  (not  necessarily  hereditary)  and  given 
particular  privileges.  Do  you  agree  with  this? 
Explain  your  answer  fully. 


\ 


Psychological  Needs 


R  ELIGION 


SE  CURI TY 
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SUBSECTION  III  -  PSYCHOLOGICAL  NEEDS 

GATHERING  AND  ANALYZING  DATA 

Qbj  ectives 

1.  Skills 


(a) 

reading 

(e) 

describing 

(b) 

charting 

(f) 

analyzing 

(c) 

diagramming 

(g) 

predicting 

(d) 

inferring 

2.  Knowledge:  Human  Needs 

(a)  belief  in  numerous  gods,  each  of  whom  controlled  a 
different  aspect  of  life. 

(b)  people  needed  to  keep  favour  of  gods  to  keep  life 
going. 

(c)  priests  were  vital  intermediaries  trained  in  astrology 
and  able  to  read  the  sacred  calendar. 

(d)  believed  gods  needed  to  be  pleased  by  sacrificing 
human  lives. 

(e)  war  was  necessary  to  provide  victims  for  sacrifice. 
Sacrifice  was  considered  a  great  honour.  To  capture 
victims  was  the  way  to  distinguish  oneself  as  a 
warrior. 


3.  Value  compass ion/ survival 
ACTIVITY 


To  introduce  some  of  the  ideas  above  and  investigate  examples 
of  and  generalize  about  interaction.  Give  Student  Activity  Sheet  18 
to  students  for  completion. 


ACTIVITY 


To  introduce  important  facts  about  astrology  and  the 
implications  of  Aztec  belief  in  it.  Have  the  students  do  Activity 
Sheet  19  which  provides  questions  plus  additional  pertinent 
information, 

ACTIVITY 

To  introduce  the  main  ideas  about  war  and  sacrifice.  Use 
the  readings  and  questions  on  the  sheet, "War  and  Sacrifice" 
(verbally  or  in  print) .  This  will  also  help  lead  into  the  next 


issue . 


STUDENT  ACTIVITY  SHEET  18 


Religion 


When  two  people  or  two  groups  of  people  come  together, 
there  is  interaction .  Each  group  influences  the  other. 

Find  examples  of  interaction  as  you  read  pages  28,  36,  51 
and  54  (the  year  1440)  in  The  Aztecs,  then  do  the  following 
exercise . 


1.  GODS 

(a)  Fill  in  the  chart  below  from  the  information  you 
have  read.  In  the  column  ’’origin",  tell  whether 
the  god  came  from  the  Aztecs'  own  culture  or 
which  culture  it  was  borrowed  from. 

god’s  name  god  of  origin 


2. 

3. 

4. 

5. 

6. 

7. 

(b)  Using  the  information  on  page  51,  draw  a  diagram 
of  the  Aztecs’  beliefs  about  the  earth  and  its 
gods  . 

(c)  Why  do  you  think  the  Aztecs  had  so  many  gods? 


2.  TEMPLES 


(a)  What  does  the  shape  of  the  Aztec  temples  remind 
you  of? 

(b)  Why  do  you  think  they  would  use  this  shape? 
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(c)  Was  the  idea  their  own? 

(d)  When  the  Spaniards  came,  what  was  the  effect  of 
their  interaction  on  these  temples? 


3.  GAMES 

(a)  Since  religion  affected  all  parts  of  Aztec  life, 
even  their  games  were  sacred.  Name  such  games. 

(b)  Give  two  examples  of  interaction  with  other 
cultures  concerning  the  Aztec  games. 

(c)  What  have  they  passed  on  to  our  culture? 


4. 


Why  is  interaction 


important  to 


civilization? 
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STUDENT  ACTIVITY  SHEET  19 
Priests  -  Astrology 


Review  pages  30  and  31  and  read  pages  32  and  33  of  The  Aztecs , 
then  answer  the  following: 


I. 

1. 

Describe  the  Aztecs ’ 

2  . 

Why  were  the  priests 

3. 

What  was  significant 

4. 

Review  pages  28,  33, 
of  the  importance  of 
Give  three  examples. 

two  calendars . 

important? 

about  52  years? 

36.  What  evidence  do  you  see 
the  52  years  in  Aztec  life? 


II.  According  to  Aztec  legend,  Quetzalcoatl  was  a  wise  and 
gentle  god,  creator  of  mankind.  He  grew  tired  of  wars 
and  sacrifices  and  left  Mexico  hundreds  of  years  before 
the  time  of  Montezuma’s  empire.  The  date  he  left  was 
Mce  acatl”  or  ’’one  reed.”  He  promised  to  return  again 
on  another  one  reed.  He  was  believed  to  be  white- skinned 
and  bearded. 

Read  page  48,  49  and  55  and  answer  the  following: 

1.  What  were  some  of  the  signs  which  caused  the  Aztecs 
to  believe  their  god  Quetzalcoatl  was  returning? 

2.  Do  you  know  of  other  cultures  who  have  waited  for 
the  coming  of  a  god?  Which  one? 

3.  How  do  you  think  Montezuma  felt  about  these 
happenings? 

4.  What  do  you  think  were  some  of  the  consequences  of 
the  Aztecs’  beliefs? 


129 


WAR  AND  SACRIFICE 

Read  pages  34-35,  42-43  and  37  of  The  Aztecs  and  answer  the 
following  quesitons. 

1.  What  was  ’’sacred  water"  to  the  Aztecs? 

2.  Why  did  the  Aztecs  believe  sacrificing  human  lives  was 
necessary? 

3.  How  did  the  Aztecs  acquire  victims  for  sacrifice? 

4.  What  was  the  best  way  to  distinguish  oneself  in  battle? 

5.  (a)  How  would  the  neighbouring  tribes  feel  about  the 

Aztecs?  Why? 

(b)  Could  this  be  an  advantage  to  Cortes? 

6.  How  do  you  think  Cortes  and  his  men  felt  about  the  Aztec 
beliefs? 

7.  What  may  have  been  some  of  the  consequences  of  the  Aztecs' 
beliefs  in  sacrifice? 
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SAMPLE  ISSUE 

Competing  Values  Compassion/Survival 

Issue  Should  the  Aztecs  be  regarded  as  uncivilized  considering  the 
way  they  met  their  needs  for  religion? 

Part  I,  excerpts  from  an  original  letter  by  Cortes,  gives  his 
point  of  view.  Provide  for  or  read  to  the  students.  Have  them 
paraphrase  the  letter  to  check  for  understanding  of  content.  Then 
follow  up  with  questions  to  examine  the  implications. 

Part  II  is  an  imaginary  conversation  between  Cortes  and  Montezuma, 
giving  the  Aztec’s  point  of  view.  Provide  for  or  read  to  the  class  and 
again  follow  up  with  the  questions  afterwards. 

Next  there  are  two  abstract  stories  which  take  off  from  the 
final  question  in  Part  II  about  honour.  Read  these  to  the  students 
without  telling  them  that  one  describes  a  modern  boxing  match,  the  other 
an  Aztec  sacrifice.  Use  the  follow-up  for  your  instructions.  This 
activity  is  designed  to  make  the  students  aware  that  the  issue  relates 
to  situations  and  values  in  their  own  culture  as  well  and  hopefully  they 
will  assess  the  Aztec  situation  more  carefully  in  the  light  of  that 


awareness . 
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PART  I  of  Sample  Issue 

Here  is  the  Spaniards'  point  of  view,  a  letter 
written  by  Cortes  to  his  king,  Don  Carlos  of  Spain. 


This  great  city  of  Tenochtitlan  is  built  on  a  salt 
lake.  It  has  four  approaches  by  means  of  causeways,  two 
cavalry  lances  in  width.  There  are  bridges,  very  large, 
strong  and  well  constructed. 

The  city  has  many  squares  where  markets  are  held  and 
trading  is  carried  on.  There  is  one  square  where  there  are 
daily  more  than  sixty  thousand  souls  buying  and  selling. 

Every  kind  of  merchandise  produced  in  this  country  is  to  be 
found  there;  food  products,  jewels  of  gold  and  silver,  lead, 
brass,  copper,  zinc,  stone,  bones,  shells  and  feathers.  Each 
kind  of  merchandise  is  sold  in  its  street  so  that  they 
preserve  perfect  order. 

This  great  city  contains  many  mosques,  or  houses 
of  idols,  very  beautiful.  There  is  one  mosque  which  no  human 
tongue  can  describe.  It  is  so  large  that  within  the  high  walls 
which  surround  it  a  village  of  five  hundred  houses  could  easily 
be  built.  I  have  never  seen  anything  so  well  built.  Within, 
there  are  figures  of  marvellous  grandeur.  I  overturned  the 
idols  in  which  these  people  believe  and  rolled  them  down  the 
stairs.  Then  I  had  the  chapels  cleansed  for  they  were  full  of 
blood  from  the  sacrifices;  and  I  set  up  images  of  Our  Lady 
and  other  Saints  in  them.  This  disturbed  Montezuma  and  the 
natives  a  great  deal.  I  told  them  they  should  know  there 
was  but  one  God,  that  they  should  adore  Him  and  believe  in 


Him;  that  I  should  know  better  than  they  what  they  should 
believe  in.  I  forbade  them  to  sacrifice  human  beings  to  the 
idols . 


I  spoke  to  Montezuma  and  told  him  Your  Highness  was  in 
need  of  gold.  I  added  he  should  give  some  of  his  treasures. 

The  lords  all  gave  very  willingly  in  bars  and  sheets  of  gold, 
jewels  of  gold,  silver  and  featherwork,  precious  stones  and 
many  other  things  of  great  value.  Besides  their  value  these 
things  are  so  marvellous  they  have  no  price,  nor  is  it  likely 
that  any  prince  in  the  world  possesses  such  treasures. 

In  the  service  and  manners  of  its  people  their  fashion 
of  living  was  almost  the  same  as  in  Spain,  with  just  as  much 
harmony  and  order.  Considering  that  these  people  were  barbaric, 
so  cut  off  from  the  knowledge  of  God  and  from  other  civilized 
people,  it  is  admirable  to  see  what  they  attained  in  every 
respect . 

As  far  as  Montezuma  is  concerned,  of  his  greatness  and 
state  there  is  so  much  to  write  that  I  don’t  know  where  to 
begin.  What  greater  grandeur  can  there  be  than  that  a 
barbarian  monarch  should  have  imitations  in  gold,  silver,  stones 
and  feather -work  of  all  the  things  existing  under  heaven  in 
his  dominion.  Within  the  city,  he  had  residences  so  marvellous 
that  it  is  impossible  to  speak  of  their  excellence  and  grandeur. 


Follow-up  Questions  to  the  Cortes  Letter 


Have  the  students  paraphrase  the  letter  to  check  for  understanding  by 
keeping  these  questions  in  mind. 

1.  What  impressed  Cortes  in  the  Aztec  city? 

2.  Do  you  think  he  was  surprised  at  what  he  saw?  Explain. 

3.  Since  Cortes  was  Spanish,  what  do  you  suppose  was  his  religion? 

4.  What  beliefs  might  he  have  had? 

5.  Why  did  he  consider  the  Aztecs  "barbarians?" 

6.  What  do  you  think  Cortes  wanted  from  the  Aztecs? 

7.  What  was  Cortes'  impression  of  Montezuma? 

8.  What  did  Cortes  see  to  make  him  think  the  Aztecs  were 


civilized 


uncivilized 


PART  II  of  Sample  Issue 


A  CONVERSATION  BETWEEN  CORTES  AND  MONTEZUMA 

The  Aztec  priest  was  brought  before  Cortes.  His 
long  hair  was  matted  with  dried  blood.  Blood  also  covered  the 
black  clothes  he  wore.  The  smell  of  death  was  about  him. 

Cortes  was  reminded  of  the  time  he  had  visited  the 
temples  of  the  Aztec  gods  with  Montezuma.  Cortes  had  been 
very  upset  by  what  he  had  seen  there.  The  walls  of  the  temples 
were  coated  with  blood.  The  smell  inside  was  sickening.  The 
most  unpleasant  sight  of  all  was  the  golden  platter.  It  lay 
on  the  altar  of  the  rain  god,  Tlaloc  (Tluh-LOK).  On  it  were 
five  bleeding  human  hearts. 

MI  do  not  understand  how  a  great  and  wise  prince 
like  you  can  put  up  with  such  evil  spirits  as  these  idols,” 
he  said  to  Montezuma.  "They  are  like  devils." 

Montezuma  was  greatly  shocked  and  annoyed  by  what 
Cortes  had  said  to  him.  "These  are  our  gods,"  he  answered 
angrily.  "They  have  led  the  Aztecs  on  to  victory  since  we 
were  a  nation.  They  have  provided  us  with  the  things  we  need 
in  order  to  live.  I  did  not  know  that  you  would  react  in  this 
way.  Otherwise  I  would  not  have  taken  you  to  our  temples." 

Cortes  had  not  meant  to  be  disrespectful  toward 
Montezuma.  He  greatly  admired  the  emperor.  He  and  his  men 
were  both  amazed  and  impressed  by  what  they  had  seen  in 
Tenochtitlan.  The  Aztecs  had  many  accomplishments  in  building, 
government,  science,  and  the  arts.  But  they  were  not  considered 


civilized  people  by  the  Spaniards.  The  reason  for  this  was 
their  practice  of  human  sacrifice. 

Cortes  had  long  hoped  to  learn  why  the  Aztecs 
worshipped  the  way  they  did.  He  had  captured  the  Aztec 
priest.  Now  Cortes  could  find  out  about  the  religion  of 
the  Aztecs.  Some  of  his  men  wanted  the  priest  to  be 
executed  immediately.  But  Cortes  permitted  the  priest  to 
defend  himself  before  he  passed  judgement. 

"Tell  me  about  your  religion,"  Cortes  demanded. 

"All  life  on  earth  depends  upon  Blue  Hummingbird, 
the  god  of  the  sun  and  of  war,"  the  priest  said.  "He  had 
helped  us  become  a  great  nation.  We  believe  that  the  sun 
is  in  constant  danger.  The  forces  of  evil  and  darkness 
try  to  destroy  him.  We  Aztecs  have  been  chosen  to  help 
the  sun  fight  these  forces.  Without  the  sun,  we  would 
not  be." 

"Each  night  the  sun  battles  with  the  stars  and 
the  darkness.  If  it  wins  this  battle,  it  rises  the  next 
day.  The  sun  needs  strength  to  win  this  battle.  It  gets 
its  greatest  strength  by  feeding  on  human  hearts.  If  we 
did  not  provide  the  sun  with  enough  human  hearts,  it  would 
lose  the  battle.  And,  if  it  lost,  the  earth  and  all  its 
people  would  be  destroyed.  This  has  happened  four  times 
before,  our  legends  tell  us.  We  Aztecs  will  see  to  it 
that  this  does  not  happen  again.  Only  eternal  warfare  and 
human  sacrifice  can  keep  the  sun  in  the  sky  and  postpone 
the  day  of  doom,"  said  the  priest. 


The  Aztecs  worshipped  other  gods  in  addition  to 
the  Blue  Hummingbird.  They,  too,  according  to  the  religion 
needed  human  hearts  to  keep  them  strong  and  happy.  To 
obtain  the  numerous  hearts  needed,  the  Aztecs  turned  to  war 
Their  goal  in  these  wars  was  the  capture  of  as  many 
prisoners  as  possible.  They  would  bring  them  back  to 
Tenochtitlan .  There  they  would  be  held  until  needed  for 
sacrifice . 


"War  is  necessary  for  our  survival,"  said  the 
priest.  "Without  it,  we  can  obtain  no  one  to  sacrifice. 

If  there  is  no  one  to  sacrifice,  the  gods  will  be  destroyed 
If  this  happens,  we  will  all  perish." 

We  know  that  people  usually  do  things  based  on 
their  values  —  the  customs  they  believe  in  very  strongly. 
Survival  was  most  important  to  the  Aztecs.  In  order  to 
survive  they  needed  the  sun.  But  the  sun  disappeared  each 
night.  It  was  with  great  relief  that  the  Aztecs  saw  it 
reappear  in  the  morning.  Their  religion  explained  the  day- 
night  cycle  as  a  battle  between  the  sun  god  and  darkness. 

To  battle,  one  needed  strength.  It  was  felt  that  human 
sacrifice  gave  strength  to  the  sun.  And  so  it  became 
necessary  to  go  to  war  and  capture  enemies.  The  sun  god 
then  was  also  a  war  god.  The  survival  of  the  Aztecs 
depended  on  him. 

Cortes  could  not  believe  what  he  had  heard.  "How 
can  such  a  great  people  have  such  barbaric  beliefs?"  he 
thought.  "I  am  thankful  that  we  Spaniards  have  come  to 
Mexico.  We  shall  save  these  people  from  themselves." 


Follow-up  Questions  to  "A  Conversation  Between  Cortes 
and  Montezuma". 


1. 

Why  did 

the 

2  . 

Why  did 

they 

3. 

Span 

iards 

sacrifice  =  murder 
killed  in  battle 


beliefs 


tortured  enemies 


Aztecs 

’  be 

1  ief  s 

ice  = 

1  if  e 

t  kill 

in 

battle 

wars 

for 

religious 

b  elief s 

t  torture 

enemies 

(a)  The  Aztecs  would  not  have  killed  in  war  as  the 
Spaniards  did.  They  did  not  consider  sacrifice 
to  be  murder. 

(b)  Do  you  think  the  Aztecs  would  have  considered  the 
Spaniards  uncivilized?  Explain. 

(c)  A  captive  enemy  was  never  tortured  or  put  down  by 
the  Aztecs.  The  captor  treated  his  captive  with 
respect  because  it  was  considered  a  great  and 
honourable  deed  to  be  sacrificed.  Are  there  any 
cultures  that  honour  those  who  die  for  religious 
beliefs? 
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ABSTRACT  STORY  ONE 

I  entered  a  large,  dark  hall  crowded  with 
worshippers.  A  heavy  haze  of  smoke  floated  in  the  air, 
becoming  more  visible  over  a  central  raised  platform, 
flooded  with  light.  Towards  the  altar,  the  people 
directed  their  gaze,  their  cries,  their  chants. 

Suddenly,  the  cries  died  to  a  hushed  whisper  as 
a  high  official  stepped  into  the  light.  His  voice  boomed 
out  a  chant.  Thereupon,  two  victims  stepped  towards  him 
clothed  in  loincloths,  their  hands  wrapped  in  the  sacred 
covering  of  animal  hide,  their  feet  covered  with  soft  elk 
skin . 


After  months  of  dedicated  training  and 
preparation,  the  moment  had  come  for  these  two  men.  There 
was  a  last  symbolic  touch  of  their  hands;  a  final  prayer 
was  uttered  by  the  priest,  then  the  bells  rang  and  the 
crowd  cried. 

They  clashed  together,  beating  each  other's 
bodies.  Blood  spattered  them.  Despite  their  wounds,  they 
did  not  cry  out,  for  stoicism  was  part  of  their  struggle. 
They  knew  one  of  them  must  be  sacrificed  for  the  god  of 
their  people,  hungry  for  blood.  Finally,  a  surging  blow 
felled  the  victim  who  lay  bleeding  and  inert  upon  the 
floor.  The  people  roared  a  glorious,  swelling  chant. 

The  god  of  blood  was  now  satisfied. 


ABSTRACT  STORY  TWO 


There  was  a  solemn  and  royal  air  in  the  young 
man’s  bearing  as  he  walked  up  the  tall  steps  of  the  glorious 
temple.  For  an  entire  year  he  had  been  preparing  for  this 
highest  of  honours;  learning  about  the  gods,  their  manners, 
behaviour  suiting  a  holy  being,  learning  songs  and  how  to 
play  the  flute.  He  had  been  dressed  in  the  most  precious 
and  beautiful  apparel,  attended  by  servants,  married  to  four 
beautiful  maidens  and  revered  by  all  who  passed.  Now  that 
spring  had  come  his  time  was  at  hand. 

As  he  walked  toward  the  waiting  priests  at  the 
top,  his  heart  beat  faster.  Soon  he  would  live  with  the 
gods,  sacrificed  in  honour  at  the  hands  of  these  noble 
priests . 


At  the  top,  he  dropped  his  rich  mantle  and 
breech- cloth  and  lay  on  the  narrow,  cool  stone.  The  priests, 
dressed  in  black,  held  him  there.  One  of  them  approached 
him,  obsidian  knife  in  hand.  With  great  skill,  he  plunged 
it  into  the  straining  body  of  the  handsome,  honoured  victim. 
Blood  spurted  out  and  smeared  the  gown  of  the  priest.  As 
the  executioner  lifted  the  heart,  still  bleeding  and 
palpitating,  from  the  body,  the  priests  looked  on  in  hushed 
reverence,  relieved  that  their  hungry  god  had  once  more 
been  satisfied. 


Follow-up  to  Abstract  Stories 
Tell  the  students: 


Imagine  you  are  an  alien  space  visitor  travelling  through  time 
and  space.  You  keep  a  log  of  all  events  you  view.  Here  are  two  entries 
in  your  space  log  which  you  have  brought  back  to  your  planet. 

Abstract  One 
Abstract  Two 

Now  you  must  try  to  explain  the  events  to  your  leader.  Use  thes 


questions  to  help  you. 


\i 


(a)  What  do  you  think  each  event  is  describing? 

(b)  Do  you  think  the  events  are  connected  with  religion? 

(c)  How  do  you  think  the  victims  feel  in  each  case? 

(d)  How  do  the  onlookers  feel  about  what  is  happening? 

(e)  Would  you  rather  participate  in  the  first  or  second  event? 
Why? 


Teacher:  Now  tell  the  students  that  Abstract  One  describes  a  modern 
boxing  match;  Abstract  Two  an  Aztec  sacrifice.  Reread  the 
Abstracts  so  that  they  can  fit  all  the  details  into  this  new 
conceptual  setting. 


Discuss:  1.  Are  there  any  things  we  do  that  others  would  consider 


barbaric  or  uncivilized? 
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2.  In  what  situations  in  our  culture  do  we  take  human  lives? 
What  needs  are  being  met  by  doing  so? 

Do  you  think  that  we  should  be  considered  uncivilized 
because  of  those  situations? 

3.  What  do  you  mean  when  you  say  someone  is  civilized? 
Uncivilized? 

4.  Do  you  think  the  Aztecs  should  be  considered  uncivilized? 
Give  a  complete  explanation. 

5.  What  can  you  do  about  your  decision? 


EVALUATION  ON  PSYCHOLOGICAL  NEEDS 


A.  Circle  the  best  answer  in  each  question. 

1.  The  Aztecs: 

(a)  believed  in  one  god  who  ruled  over  all  aspects 
of  life. 

(b)  did  not  believe  in  a  god. 

(c)  believed  in  several  gods  who  ruled  over  different 
aspects  of  life. 

2.  The  Aztecs  sacrificed  victims: 

(a)  to  punish  them 

(b)  to  keep  life  going 

(c)  to  get  rid  of  enemies 

(d)  all  of  the  above 

(e)  none  of  the  above 

3 .  Pries  ts : 

(a)  were  trained  in  astrology 

(b)  were  the  most  important  people  in  Aztec  society 

(c)  were  able  to  read  the  sacred  calendar 

(d)  all  of  the  above 

(e)  none  of  the  above 

4.  The  best  way  to  become  a  distinguished  warrior  was: 

(a)  to  capture  many  enemies 

(b)  to  kill  many  enemies 


(c)  to  bring  back  tribute  from  enemy  lands 

(d)  all  of  the  above 

(e)  none  of  the  above 

5.  Cortes  was  believed  by  the  Aztecs  to  be  a  god  because 


(a) 

he 

had 

a  be 

ard 

(b) 

he 

had 

whit 

e  skin 

(c) 

he 

came 

in 

the  year  one  reed 

(d) 

all 

of 

the 

above 

(e) 

none  of 

the 

above 

Answer  the  following  questions: 

1.  (a)  Name  some  ideas  the  Aztecs  borrowed  from  other 

tribes . 

(b)  Name  some  ideas  we  borrowed  from  the  Aztecs. 

(c)  What  is  the  process  of  borrowing  among  cultures 
called? 

(d)  Why  is  it  important? 

2.  Imagine  you  are  an  Aztec  who  has  been  chosen  for  a 
special  festival  to  be  sacrificed.  Tell  how  you 
would  feel.  Give  a  full  explanation. 

3.  Religion  affected  all  parts  of  an  Aztecs'  everyday 
lif  e . 

(a)  Give  some  examples  to  prove  this. 

(b)  Is  the  same  true  of  our  society?  Explain. 

(c)  Do  you  think  it  should  be?  Why  or  why  not? 
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PART  FOUR 


SYNTHESIZING  DATA 

To  summarize  the  knowledge  generalization,  concepts  and 
facts  in  the  unit. 

Obj  ectives 


1. 

Skills 

(a)  charting 

(d) 

classifying 

(b)  generalizing 

Ce) 

preparing 

(c)  comparing 

2. 

Knowledge:  Human  Needs 

3. 

Value  See  Activity  - 

Final 

.  Student  Project 

ACTIVITY 

See  Final  Student  Project 
Chart 

Question  2  (a) ,  (b) 


EVALUATION 

Teacher  evaluation  of  chart  and  generalizations. 

PART  FIVE 

RESOLVING  THE  ISSUE 

To  resolve  the  main  issue,  "How  Should  People  Have  Met 
Their  Basic  Needs?"  by  relating  and  comparing  the  Aztec  ways  with 


our  own . 
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Obj  ectives 

1.  Skills 

(a)  identifying  conflicting  values 

(b)  reflecting 

(c)  making  decisions 

(d)  justifying  choice 

2.  Knowledge :  Human  Needs 

3.  Value :  various 

ACTIVITY 

See  Final  Student  Project 
Question  3  (a),  00 ,  (c) 

Question  4  (a) ,  (b) ,  (c) 

EVALUATION 

Teacher  evaluation  of  the  choices  and  justifications. 

PART  SIX 

APPLYING  THE  DECISION 

To  apply  the  decisions  made  by  the  student  in  his  own  life 
by  means  of  some  viable  social  action. 

Obj  ectives 


Variable,  according  to  choice  and  action. 


ACTIVITY 


According  to  the  decisions  reached  by  the  student,  determine  some 
possible  form  of  social  action.  See  Final  Project,  Question  5. 

Suggestions : 

1.  Find  out  if  there  are  some  people  in  your  community  whose  basic  needs 
are  not  being  met.  Organize  some  way  to  help  them. 

eg.  food  hampers 

letters  to  M.L.A.s  and  M.P.s  requesting  aid 
or  action 

2.  Contact  and  interview 

(a)  a  vegetarian 

(b)  an  opponent  to  violence  in  sports 

(c)  a  fashion  designer 

3.  Set  up  your  own  program  for 

(a)  a  well  balanced  diet 

(b)  physical  fitness 

4.  Find  ways  to  eliminate 

(a)  pollution  of  our  environment 

(b)  prejudice  against  other  races,  ethnic  groups,  religious  groups 
General  questions  to  evaluation  might  be: 


1. 


What  type  of  action  have  I  undertaken? 


2.  What  effect  has  this  had  in  my  life? 

3.  What  effect  has  it  had  on  those  around  me? 

4.  Should  I  change  any  part  or  parts  of  my  action? 

5.  If  so,  in  what  way? 

ACTIVITY  Final  Project  (Teacher's  Guide) 

The  final  project  is  to  be  done  by  each  student  individually. 
See  the  format  and  guiding  questions  on  the  next  page.  The  chart 
summarizes  the  data  gathered  to  answer  "How  did  the  Aztecs  meet  their 
needs?" . 

It  also  compares  their  way  with  ours.  This  is  essential  to 
make  the  study  relevant  and  social  action  possible. 

The  four  questions  should  constitute  the  body  of  the  project. 
Throughout  the  unit  we  have  gathered  data,  examined  implications  and 
alternatives,  looked  at  issues.  The  answers  to  these  questions  should 
culminate  the  inquiry,  resolve  the  over-riding  issue  and  be  transposed 
into  social  action  in  our  own  culture. 

The  main  goal,  of  course,  is  to  foster  tolerance  for  other  ways 
even  if  their  underlying  values  differ  from  ours.  To  reflect  tolerance 
for  differences  in  others  is  a  possible  social  action.  Also,  in  some 
cases,  we  can  learn  from  their  ways  of  meeting  needs  and  modify  our  own, 
thus  allowing  for  more  social  action. 


FINAL  PROJECT 


SYNTHESIZING  DATA 

1.  Compare  how  the  Aztecs  met  their  basic  needs  with  the  ways 
we  meet  ours.  Make  a  chart,  using  the  form  shown  below. 


Competing  Values:  Tolerance/Personal  Integrity 


COMPARE: 


NEEDS 

AZTECS/US 

Physical 

l 

Main  Similarities  Main  Differences 

Food 

Shelter 

Clothing 

Transportation 

Social 

Main  Similarities 

Main  Differences 

Communication 

Education 

Social  Order 

Psychological 

Main  Similarities 

Main  Differences 

Religion 

Affect  ion 

Security 

Developing  Talents 
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RESOLVING  THE  ISSUE 

Answer  the  following  questions.  Some  will  require 
complete  paragraphs.  Be  sure  to  answer  fully.  Use  these 
answers  to  form  a  final  project  report  which  deals  with  the 
main  question  we  first  asked:  "How  should  people  meet  their 
basic  needs?" 


2.  (a) 

Looking  at  your  chart  would  you  say  that  all 
people  have  the  same  basic  needs? 

(b) 

What  general  statement  can  you  make  about  how 
these  needs  are  met? 

3.  (a) 

Are  there  some  ways  the  Aztecs  met  their  needs 
which  you  think  should  have  been  different? 

(b) 

Consider  each  need  carefully. 

(c) 

Give  reasons  for  your  answer. 

4.  (a) 

Considering  what  you  have  learned  and  decided 
about  the  Aztecs,  do  you  think  we  should  use 
other  ways  to  meet  our  needs? 

(b) 

Which  ones? 

(c) 

Give  reasons  . 

5 .  What 

can  you  do  in  your  own  life  or  community  about  the 

decision  you  have  made?  Your  teacher  can  give  you  some 
possible  suggestions. 


SOCIAL  STUDIES  -  TEST 


Vocabulary  -  Match  the  following. 


maguey 

1. 

priests  who  studied  stars 

Tlaloc 

2. 

boarding  school  where  boys 
were  trained  to  be  priests 

turquoise 

3. 

trade  goods  for  other  goods 

tadpole 

without  using  money 

tribute 

4. 

small  plot  of  land  reclaimed 
from  the  mud  of  the  lake 

Coatlicue 

5. 

a  man-made  channel  for 

tortilla 

carrying  water  often  raised 
above  ground 

chinampa 

6. 

a  woman  who  arranges  marriage 

obsidian 

7. 

god  of  rain 

cocoa 

8. 

vegetable  rather  like  a 

corn 

pumpkin 

quetzal 

9. 

a  bird  of  the  pheasant  family 

astrologer 

10. 

Mother  Earth 

telpochcalli 

11. 

type  of  cactus  used  for  food, 
clothing,  shelter 

calmecac 

12. 

volcanic  glass  used  for 

squash 

spearheads  and  knife  blades 

glyphs 

13. 

substance  burned  at  religious 
ceremonies  to  produce  exotic 

matchmaker 

fragrances 

cochineal 

14. 

a  very  young  frog 

aqueduct 

15. 

red  dye  produced  from  crushed 
insects 

barter 

16. 

goods  and  wealth  paid  to  the 

incense 

Aztecs  by  smaller  tribes 
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soothsayer 

17. 

flat  pancake  made  from  maize 

solar 

18. 

person  who  makes  predictions 

patoll i 

19. 

having  to  do  with  the  sun 

20. 

a  favourite  game  similar  to 
lotto 

21. 

beverage  made  from  ground 
cacao  seeds 

22. 

maize 

23. 

semi-precious  stones  worn  only 
by  the  king  to  show  his  rank 

24. 

tiny  pictures  used  for 
writing  instead  of  words 

25  . 

clan  school  where  boys 
trained  to  be  warriors 

2.  Why  is  money  important  in  our  culture  today?  Why  is  it 
not  a  basic  need? 


3.  Here  are  some  English  words  and  the  languages  they 
originate  from: 


amen 

canyon 

gimmick 

igloo 

lilac 


Hebrew 

Spanish 

German 

Eskimo 

Persian 


mahogany 
rocket 
ukele le 
xylophone 
zebra 


West  Indian 
I tal ian 
Hawaiian 
Greek 
Bantu 


How  do  you  think  these  words  came  to  be  in  our  language? 
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What  is  this  process  called? 
Why  is  it  important?  _ 


4.  Give  examples  of  its  importance  in  the  Aztec  culture. 


5..  People  work  to  provide  for  their  basic  needs.  Today  in 
Canada  many  people  have  no  jobs.  At  the  same  time, 
people  are  immigrating  from  other  countries  hoping  to 
settle  and  meet  their  needs  here. 

What  is  the  conflict  or  problem?  _ 


What  choices  are  there? 


How  would  you  suggest  this  problem  be  solved? 


6.  Here  is  a  list 
are  basic  needs 

affection 

automobiles 

food 

fuel 

education 
travel 
j  ewelry 

fire  department 


of  various  needs, 
for  all  people. 

clothing 

medicine 

television 

a  good  job 

shelter 

astrology 

social  order 


Underline  those  which 

communication 

transportation 

hunting 

security 

police 

religious  beliefs 
friends 
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7.  Do  you  consider  recreation  to  be  a  basic  need?  Give  a 
full  explanation  to  justify  your  answer.  _ 


8.  Some  people  think  money  is  an  important  need,  yet  the 
Aztecs  survived  without  it.  How?  What  system  did  they 
have  instead? 


9.  In  the  fashion  world  of  clothing  today  it  is  said  "any¬ 
thing  goes."  What  does  this  mean?  _ 


On  the  other  hand,  people  often  say  "everyone  else  is 
wearing  it",  and  feel  they  must  wear  the  same  thing. 
What  is  the  conflict  here? 


OR 


(a)  Who  decides  what  is  "in  fashion"  this  year  in 

clothing?  _ 

(b)  What  are  some  things  which  could  limit  what  we 
choose  to  wear? 


(c)  How  much  choice  do  we  have  about  what  we  wear? 


(d)  What  choices  did  the  Aztecs  have? 
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(e)  What  choices  should  we  have?  Why? 


10.  Most  people  are  against  the  idea  of  war  and  fighting, 
hoping  instead  for  peace.  Yet  we  have  many  examples 
of  violence  in  our  everyday  life.  (examples:  violence 
in  sports  such  as  hockey  games,  television  shows, 
crimes,  etc.)  Should  we  allow  violence?  _ 


If  you  were  playing  with  some  friends  and  one  of  them 
purposely  hit  you,  what  choices  do  you  have?  What 
would  you  decide  to  do?  Why?  _ 


11.  In  our  society,  people  living  in  crowded  cities  are 
often  lonely.  Explain  how  this  could  be.  Why  did 
the  Aztecs  not  have  this  problem?  How  would  you  solve  this 
problem  today?  _ 


12.  In  Aztec  society,  a  class  of  people  were  given  food, 
shelter  and  clothing  in  return  for  their  work.  They 
had  some  privileges,  but  were  denied  others.  These 
were  slaves.  In  our  society,  a  class  of  people  is 
given  food,  shelter  and  clothing  in  return  for  their 
work.  They  also  have  some  privileges,  but  are  denied 
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others.  These  are  women.  Do  you  think  the  situation  of 
today’s  women  is  similar  to  the  slaves?  Should  this 
"class  system"  be  changed"  Give  reasons  for  your  answers. 


13.  Suppose  your  best  friend  won  two  passes  to  go  to  any 
movie  in  the  city.  Your  friend  excitedly  asks  you 
along.  However,  because  of  your  beliefs,  you  are  not 
allowed  to  attend  movies. 

What  problem  do  you  have?  What  problem  does  your  friend 
have?  What  should  you  do?  What  should  your  friend  do? 


14.  Put  a  check  mark  beside  the  best  response. 

The  horse  was  born  and  came  of  age  in  North  America. 

Herds  crossed  the  land  bridge  of  the  Bering  Strait  into 
Asia,  Africa  and  Europe.  Mysteriously  the  herds  in 
America  died  out  until  Cortes  and  his  men  splashed  ashore 
in  Mexico  on  Spanish  mounts  in  1519.  This  is  an  example 
of : 


emigration  _  interaction 

human  needs  _  integration 


In  Honduras,  70  per  cent  of  the  children  suffer  from 
malnutrition.  At  the  same  time  in  Canada,  many  families 
live  in  the  slums  without  adequate  housing.  These 
are  examples  of : 

_  resources  _  emigration 

_  human  needs  _  class  system 

You  go  into  town  looking  for  a  part-time  job.  You  see 
a  sign  in  a  window  "Help  Wanted”.  However,  when  you 
look  more  closely,  you  notice  in  small  print  "White 
people  not  accepted".  This  society  probably  has: 

_  freedom  of  expression 

_  human  needs 

_  human  rights 

_  class  system 

Democracy,  theocracy  and  autocracy  are  all  forms  of 
government.  "Demo"  means  by  the  "people",  "theo"  means 
by  the  "god"  or  priests,  and  "auto"  means  by  the  "self" 
or  one  person.  Aztec  culture  can  best  be  described  as: 

_  democracy 

_  theocracy 

_  autocracy 

According  to  the  United  Nations  Declaration,  children 
have  the  rights  to  be  brought  up  in  a  spirit  of  under¬ 
standing,  tolerance,  friendship  among  peoples,  peace 
and  universal  brotherhood.  This  is  to  meet: 

_  physical  needs 

_  social  needs 

_  psychological  needs 
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15.  Underline  the  correct  answer  or  answers. 

1)  The  Aztecs  built  the  chinampas: 

(a)  because  corn  grows  best  on  small  plots  of  ground 

(b)  they  were  easy  to  fertilize 

(c)  they  did  not  have  enough  land 

(d)  they  wanted  their  land  to  float 

2)  The  Aztecs  settled  on  Lake  Texcoco  because: 

(a)  they  wanted  to  live  on  the  water 

(b)  they  were  tired  of  travelling 

(c)  it  was  the  most  fertile  land  in  the  valley 

(d)  all  the  other  land  in  the  valley  was  occupied 

3)  Cocoa  was  a  luxury  when  first  introduced  to  Europe 
because : 

(a)  the  peasants  found  it  too  fattening 

(b)  King  Don  Carlos  would  not  let  the  farmers  drink 
cocoa 

(c)  it  was  too  expensive 

(d)  none  of  the  above 

4)  The  Aztecs  used  stone  and  adobe  bricks  as  their  main 
building  materials  because: 

(a)  these  were  the  most  available  materials 

(b)  lumber  and  wood  were  in  short  supply 

(c)  all  of  the  above 

(d) 


none  of  the  above 
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5)  The  Nobles'  houses  were  located  near  the  center  of 
Tenochtitlan  because: 

(a)  there  was  more  support  here  for  the  heavier 
style  house 

(b)  they  could  better  control  the  people 
politically 

(c)  all  of  the  above 

(d)  none  of  the  above 

6)  Most  Aztecs  were  very  physically  fit  because: 

(a)  their  diet  was  well  balanced 

(b)  they  got  plenty  of  exercise 

(c)  both  of  the  above 

(d)  neither  of  the  above 

7)  It  was  an  advantage  in  Aztec  times  to  belong  to  the 
Clan  because: 

(a)  you  owned  your  own  land 

(b)  you  did  not  have  to  pay  taxes 

(c)  you  had  your  own  school  temple  and  meeting 
place 

(d)  you  did  not  have  to  go  to  war 


Fill  in  the  Following  Blanks: 


Sample  questions: 

The  warrior’s  jewelry  and  face  stamps  would  be  like  our 
military  ribbons,  medals,  rank  stripes. 

The  pricking  with  thorns  the  Aztecs  did  would  be  the  same  as 
our  spanking. 


5.  The  Aztecs  used  word  of  mouth;  we  have 


1. 

The 

2. 

The 

3  . 

The 

4. 

The 

fie 

5. 

The 

6. 

The 

7. 

The 

8. 

The 

9. 

The 

10. 

The 

The  canoes  of  the  Aztecs  would  be  like  our 
The  ruler  of  the  Aztecs  would  be  like  our 
The  Aztecs'  causeways  were  like  our  _ 


we  use  in  the 


6.  The  Aztecs’  bath  house  was  like  our 

7.  The  Aztec  Tlachtili  was  like  our  _ 

8.  The  Aztecs  used  herbs;  we  use 


9.  The  Aztecs  had  a  temple;  we  have  a 


or 


10.  The  Aztecs  used  cacao  beans,  but  we  use 


today 
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The  map  shows  the  approximate  route  Cortes  took  travelling 
to  the  Aztec  capital. 

1.  Compute  the  sea  distances  in  kilometres. 

2.  Compute  the  land  distance  in  kilometres. 

3..  Compute  the  total  distance  of  this  journey  in  kilometres. 

4.  Give  the  Aztec  name  for  Mexico  City. 

5.  Mark  the  following  on  the  map: 

1.  Cuba 

2.  U.S.A. 

3.  Caribbean  Sea 

4.  South  America 

5 .  Pacific  Ocean 


"/’A  utt  if  i  /rot  i  •  */!n  r 


STUDENT  EVALUATION 


1.  We  would  like  to  know  what  you  think  of  the  primary 
resource,  Peoples  of  the  Past,  The  Aztecs. 

Did  you  find  the  book: 

(a)  very  interesting 

(b)  interesting 

(c)  not  at  all  interesting 
Circle  one. 


2.  We  would  like  to  know  what  you  think  of  the  activities 
in  this  unit.  Check  the  following  chart. 


map  work 

crossword  puzzle 

diagrams 

charts 

floor  plan 

cartoon 

matching 

pictograms 

number  system 

discussions 

role-playing 

game 

the  play 

the  letter 

the  abstracts 

finding  information 
from  the  book 


Very 

Interesting 

Interesting 

Not  At  All 
Interesting 
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3.  What  do  you  think  was  the  most  fun?  Why? 


4.  What  did  you  think  was  the  most  interesting?  Why? 


5.  What  would  you  like  to  see  more  of?  Why? 


6  . 


If  you  could  change  any  part  of  the  unit,  which  would 
you  change?  Why?  _ 
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Answer  Keys 
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STUDENT  ACTIVITY  SHEET  2 

1.  From  north  of  the  valley  of  Mexico  (p.10  ). 

An  Island  called  Aztlan  (p.  11). 

2.  Religious  needs  --  to  follow  the  advice  of  their  god.  Blue 
Hummingbird,  who  told  them  to  travel  to  the  new  land  (p.  11). 

3.  The  Israelites  under  Moses. 

The  pilgrims. 

4.  1345  A . D. 

5.  Before  Columbus. 

6.  (a)  It  was  the  only  free  land  left,  (p .  10). 

(b)  The  eagle  sitting  on  a  cactus  on  a  rock  was  a  sign  from  their 
god  that  they  were  to  build  their  city  on  that  site.  (p.  11). 
Mexico  City  is  built  on  the  spot  where  the  Aztecs'  capital, 
Tenochtitlan,  once  was. 


TOPOGRAPHY  QUESTIONS: 


1 .  Mexico . 


2.  Plateau  -  a  plain  in  the  mountain  or  at  a  height  above  sea  level. 


3.  Sierra  Madre  Oriental. 
Sierra  Madre  Occidental. 


6.  Mountains  prevent  water-laden  winds  (from  the  gulf  and  ocean)  from 
bringing  precipitation  to  plateau. 

7.  (a)  Volcano  -  a  cone-shaped  hill  or  mountain  out  of  which  steam, 

ashes  and  lava  are  expelled. 

(b)  Ash  makes  soil  spongy  and  fertile. 

(c)  Snow  melts,  giving  streams  and  water  for  soil. 

CLIMATE  QUESTIONS: 

1 .  Hot  and  moist . 


2.  Height  of  land  above  sea  level. 
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3.  (a) 


Name  of  Zone 

Meaning 

Altitude 

Tierra  Caliente 

Tierra  Templada 

Tierra  Fria 

Hot 

Temperate 

Cold 

up  to  910  m 

910  to  1800  m 

over  1800  m 

(b)  Temperate  climate  -  not  very  hot  and  not  very  cold. 

(c)  The  higher  the  altitude,  the  colder  the  temperature. 

(d)  Tierra  Fria;  this  makes  climate  cooler  than  the  expected 
tropical  climate. 

4.  Comfortable,  temperate  climate;  little  variation  in  temperatures 
throughout  the  year;  enough  precipitation  for  crops;  fertile  soil 
for  crops. 


STUDENT  ACTIVITY  SHEET  4 
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STUDENT  ACTIVITY  SHEET  4 


ACROSS  DOWN 


1. 

TORTILLAS 

1. 

TOMATOES 

4. 

PHEASANT 

2. 

SAGE 

6. 

AGAVE 

3. 

NEWT 

8. 

MUD 

5. 

EGGS 

10. 

WILD  PIG 

7. 

FERTILIZER 

12. 

FERTILE 

9. 

FINGERS 

13. 

MAIZE 

11. 

PULQUE 

14. 

NET 

12. 

FISH 

15. 

STICK 

16. 

COCOA 

17. 

SQUASH 

18. 

PANCAKES 

19. 

DOMESTIC 

20. 

TURKEY 

22. 

VANILLA 

21. 

WATER 

23. 

AQUEDUCT 

24. 

FALLOW 

24. 

FROGS 

26. 

MAGUEY 

25. 

HUNT 

29. 

BEAN 

27. 

TADPOLE 

31. 

CARROT 

28. 

RABBIT 

32. 

FIVE 

30. 

PUPPY 

33. 

AMARANTH 

The 

floating  gardens 

of  Tenochtitlan  were 

34. 

RECLAIM 

called  CHINAMPAS. 

35. 

WORMS 

36. 

POTATOES 
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STUDENT  ACTIVITY  SHEET  5 


1 .  Food 

2.  Examples:  Egypt  -  irrigation 

Southern  Alberta  -  irrigation 
Holland  -  dykes 

New  Orleans,  U.S.A.  -  pump  water  into  canals  since 
some  of  the  land  is  below  sea  level 

3.  Similarity  of  canal  systems. 

4.  (a)  We  use  commercially  prepared  fertilizers  from  minerals  and 

animal  fertilizers. 

(b)  Our  water  is  sent  through  a  sewage  system,  purified  and 
released  into  our  waters  (rivers,  etc.).  Often  sewage 
pollutes  our  waters. 

(c)  Aztecs  solved  the  problems  of: 

(i)  fertilizing  the  soil 

(ii)  avoiding  pollution  of  their  lake  water 

5.  Variable 

6.  Variable  possible  suggestions: 

-  using  the  seas  and  oceans 

-  better  use  of  present  land 

-  other  planets 

-  cutting  down  on  food  intake  by  social  pressure 
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STUDENT  ACTIVITY  SHEET  8 


1.  Warm  climate 

2.  The  Aztecs  valued  cleanliness 

3.  (a)  Clay- 

Thatch  (wattle) 

Stone 

Mud  brick  or  adobe 

(b)  Steel 
Iron 

Concrete 

Glass 

Plastic 

Their  buildings  might  not  be  as  sturdy  or  in  some  cases,  not  last 
as  long. 

4.  Nobles  -  palace 
Craftsmen  -  mud  brick 
Peasant  -  hut 

5.  The  higher  the  social  class,  the  larger  and  better  built  was  his 
house. 
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STUDENT  ACTIVITY  SHEET  9 

1.  The  higher  the  social  class,  the  bigger  the  house. 

2.  Main  plaza  (ruler) 

Nobles 

Craftsmen 

Peasants 

3.  Higher  social  class  in  center;  as  we  go  outward,  lower  social  classes. 

4.  Peasants  near  fields 
Heavier  houses  on  solid  ground 

Ruler  commands  from  center,  can  reach  all  subjects  quickly  (equidistant) 
and  protected  in  the  center. 


STUDENT  ACTIVITY  SHEET  12 


1.  Walked,  used  canoes,  carried  loads  on  backs,  used  canals, 
causeways,  carried  ruler  in  litter. 

2.  Yes,  ruler  carried  in  litter;  others  walked,  etc. 

3.  Canoe,  back. 


4.  No  draft  animals  to  pull  wheeled  vehicles. 


STUDENT  ACTIVITY  SHEET  14 


Match  the  pictogram  with  its  name  by  putting  the  correct  number  beside 
the  word  below. 


19 

Spanish-style  warrior 

16 

Mixtec  warrior 

10 

jar  of  honey 

14 

necklace  of  jade  beads 

17 

bowl  of  gold  dust 

9 

Montezuma 

2 

cacao  beans 

1 

blanket 

11 

teeth 

4 

ball  of  rubber 

15 

shield 

13 

tree 

3 

bin  of  black  beans 

18 

lip  ornament 

7 

flint  knife 

8 

Tenochtitlan 

12 

mountain 

6 

tropical  bird 

20 

jaguar  skin 

5 

bundle  of  quetzal  feathers 
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STUDENT  ACTIVITY  SHEET  15 


1.  (a)  10 

. or  ***** 

. 


(b) 


410 


(c) 


450 


2.  4  jaguar  skins 


20  shields 


85  bundles  of  quetzal  feathers  8,017  flint  knives 
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STUDENT  ACTIVITY  SHEET  16 

1.  Name  -  Speaking  Eagle 
Subj  ects : 

medicine 
government 
math 

calendrics 
astrology 
law 

architecture 
religion 
writing 

weapons  and  warfare 
Other  duties 

2.  Name  -  Maize  Flower 
Subj  ects : 

religion 
weaving 
embroidery 

3.  Name  -  Angry  Turkey 
Subjects: 

Comments 

history 

religion 

ritual  variable 

correct  behaviour 
singing  and  dancing 
weapons  and  warfare 


Comments 

variable 


Comments 


variable 


Other  duties 


STUDENT  ACTIVITY  SHEET  17 


177. 


PYRAMID  OF  POWBK 


Develop  the  "Pyramid  of  Power" 
chart  by  arranging  the  people 
in  their  proper  classes.  From 
the  information  on  pages  8,  12 
to  IS,  26,  27,  41,  and  44  to  47 
in  The  Aztecs.  Fill  in  the 
missing  facts  that  tell  about 
each  class.  Some  are  done  for 
you . 


treated  like  a  god,  rarely  appearing  in 
pub  1 ic . 

responsible  for  foreign  affairs 

responsible  for  war 

receive  tribute  iron  conquered  cities,  reward 

warriors,  and  distribute  grain  to  his  people  when 
harvests  failed 

Supreme  judge 

named  the  warriors  to  be  rewarded 

moved  into  the  palace  and  replaced  the 
king  in  his  absence 

could  appear  before  the  king  without 
removing  his  sandals 

Shared  power  with  the  Kina _ 

Controlled  the  city's  laws,  taxes,  food  and 
“botl\)  ing 

were  part  of  the  group  that  elected  the 
king\ 

they  were  in  charge  of  the  four  main 
parts  the  city  was  divided  into 

advised  the  King  on  foreign  affairs 
adviser!  j^he  King  on  war 

paid  no  taxes 

given  an  official  residence 

\ 

wealth  came  with  position,  not  inherited 
from  birth 

become  judges  and  great  generals _ 

- \ 

lived  in  splendid  homes 

\ 

had  to  earn  the  right  to  be  in  an  official 
position;  it  was  not  inherited 

(answers  will  vary) _ 

- \ 

children  were  taught  the  trade  of  their 
parents  ^ 

they  lived  in  their  own  section  of  the 
city 


passed  on  trade  to  son _ 

_ \ 

were  engaged  solely  in  foreign  trade 

a  man  born  to  trade  remained  all  his  life 
in  this  occupation  y 

had  porters  to  do  all  the  heavy  work, 
lifting  and  packing 

kept  to  themselves 

_ \ 

belonged  to  an  hereditary  clan 

the  clans  owned  the  land,  the  peasants 
farmed  it 


built  huts  arotind  edge  of  city 

went  to  war  when  called 

_ A 

tilled  the  estates  of  the  Noblemen 
did  not  belong  to  a  clan  \ 


did  not  have  military  service 

no  school  because  did  not  belong 

could  not  hold  Civic  office 


to  clan 

A 


were  well  treated,  paid  no  taxes  and  did 
no  military  service  ^ 

they  were  housed,  fed  and  clothed  like 
ordinary  citizens. 


- 

could  he  sold _ 

could  be  sacrificed  if  sold  three  times 


A 


could  escape  under  certain  conditions 


STUDENT  ACTIVITY  SHEET  18 

1. 

Quetzalcoatl 

god  of  priests 

Toltec 

god  of  learning 

2. 

Tlaloc 

god  of  rain 

Toltec 

3. 

Blue  Hummingbird 

god  of  the  Noonday  Sun 

god  of  war 

Aztec 

4. 

Coatlicue 

Mother  of  Blue  Hum¬ 

mingbird,  Mother  Earth 

5. 

Tezcatlipoca 

god  of  night 

6. 

Tonatiuh 

sun  god 

7. 

Five  Flower 

god  of  gambling 

Others : 


god  of  f lowers /music,  song  and  pleasure 
god  of  spring  festival 
god  of  evening  star 


(b) 


Xipe  Totec 

Lord  and  Lady  of  Death 


N 

Lord  and  Lady  of  Death 
(all  others) 


earth  goddess' 
paradise 
(women  died  in 
childbirth) 


E 


Paradise  of  Sun 
(warriors) 


(c) 


Tlaloc's  Spring 
Paradise  (drowned 
people) 

S 

To  look  after  so  many  different  parts  of  life,  a  god  for  each 
part. 


180 


2.  (a) 

Pyramid 

(b) 

To  be  close  to  heaven 

(c) 

No,  borrowed  from  other 

(d) 

Spaniards  destroyed  all 

3.  (a) 

Tlachtli 

Patolli 

Gambling 

(b) 

Courts  modelled  after  M< 

Tlachtli  -  rubber  balls 

(c) 

Netball  and  basketball  ■ 

cultures 

temples,  but  left  descriptions 


Mayan  ball  courts 
s  -  played  by  earlier  cultures 
came  from  Tlachtli  also  rubber  ball 


4.  To  pass  on  ideas,  change,  improve,  advance  cultures. 
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STUDENT  ACTIVITY  SHEET  19 


I.  1.  Solar  calendar  -  365  days;  18  weeks  x  20  days  each,  5  extra 
days  at  end. 

Sacred  calendar  -  260  days;  13  numbers  x  20  named  days. 

2.  Trained  in  astrology. 

Could  read  sacred  calendar. 

Advised  everyone  according  to  calendar. 

Told  when  sacrifices  needed. 

3.  Solar  and  sacred  calendars  came  together  once  every  52  years  - 
Aztecs  feared  world  would  end,  prepared  by  throwing  away 
possessions . 

4.  Game  -  patolli  -  52  squares. 

Calendars  -  52  years  -  world  might  end. 

Temples  -  built  new  ones  every  52  years. 


II.  1.  Omens  -  woman  crying  in  street  for  dead  sons 

-  comet  in  eastern  sky 

-  bird  with  mirror,  disappeared 

-  52  year  cycles,  god  left,  one  reed  -  back  again 

-  god  had  been  white-skinned  and  bearded 

2.  Jewish  people  -  waited  for  the  Messiah. 

3.  Variable/probably  conflict  torn:  as  ruler,  he  should  defend 
his  people,  but  if  Cortes  a  god,  he  should  welcome  him. 

4.  Variable  example:  beliefs  gave  Cortes  many  advantages,  so  he 
conquered  them  easily. 


EVALUATION  ON  PHYSICAL  NEEDS  (page  64) 


a. 

5 

b. 

9 

c . 

1 

d. 

7 

e. 

11 

f. 

3 

g- 

18 

h. 

14 

i. 

10 

j  • 

16 

k. 

8 

1. 

4 

m. 

2 

n. 

6 

0. 

12 

P- 

13 

q- 

17 

r. 

15 

2.  Baked  clay  (pottery),  chinampas  beneath. 

3.  Maize  -  crop  failures  could  result  in  starvation. 

-  could  grow  other  crops  more  widely. 

4.  Variable. 

5.  Variable,  though  they  walked,  carried  more;  we  use  motorized  help 
more,  so  probably  the  Aztecs. 

6.  (a)  loincloth,  cloak  of  plain,  undyed  maguey  fibre,  simple  haircut. 
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(b)  Blouse,  skirt,  embroidered  belt,  long  loose  hair. 

(c)  Topknot,  lip  plug,  nose  jewel,  brightly  coloured  cotton  cloaks, 
sandals,  loincloth,  feather  headdresses,  fan. 


7.  (a)  You  know  all  about  the  man  by  what  he  wears. 

(b)  Variable. 

(c)  Sometimes.  Examples:  clubs  belong  to,  interests,  T-shirts, 
economic  situation,  military,  etc. 


8.  (a)  Similar  to  ours. 

(b)  Similar  to  ours. 

(c)  Nutritionally  balanced. 


9. 


Similar  -  people  of  the  same  social  class  lived  in  same  location. 
Higher  class  -  larger  houses;  lower  class  -  smaller  houses. 
Different  -  not  circular  arrangement  farmers,  not  close  to  fields. 
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EVALUATION  ON  SOCIAL  NEEDS  (page  119) 


A. 


1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 
9. 

10. 


True 

False 

False 

True 

True 

False 

False  (only  commoners) 

True 

False 

False 


B.  1. 


2. 


3. 


(a)  Few  literate,  few  educated,  learning  and  knowledge  at  low 
ebb. 

(b)  Religious  group  was  the  only  literate  group.  Monks  -  Priests. 

3  four  military  commanders 

7  merchants 

10  slaves 

1  _  ruler 

_8 _  common  people 

_5 _  lesser  officials 

9  landless  peasants 

6  craftsmen 

4  chief  officials 

2  snake  woman 

(a)  Noble  classes. 

(b)  Privileged  -  headed  for  high  ranks. 

(c)  A  privileged  group  would  have  all  the  power. 

(d)  Variable. 


(e)  Variable,  some  ways  similar  (certain  people  get  to  university, 
intelligent,  or  with  money),  also  different  (most  people  have 
a  similar  education  at  a  basic  level) . 

4.  Variable,  examples:  wealthy  -  privileges. 

Some  ethnic  groups,  races,  even  women  denied  equal  privileges. 


EVALUATION  ON  PSYCHOLOGICAL  NEEDS  (page  142) 


A.  1. 

(c) 

2. 

(b) 

3. 

(d) 

4. 

(a) 

5. 

(d) 

B.  1. 

(a) 

Calendar,  temples,  gods,  games. 

(b) 

Basketball,  netball,  rubberball. 

(c) 

Interaction. 

(d) 

To  help  spread  ideas,  to  change. 

2.  Variable  -  probably  conflicting  feelings. 

3.  (a)  Games,  education,  war,  naming  a  child,  going  on  a  trip, 

starting  new  work,  all  needed  priests’  advice. 

(b)  Variable,  though  probably  much  less  so. 

(c)  Variable. 


1 . 


Supplementary 

Activities 
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NON-PRINT  MATERIAL  AVAILABLE 


ITEM 

PUBLISHER 

COST 

1. 

FS/CS  Mexico 

Moreland- La tchford 

$16.50 

Order  from 

#1  Pre-Columbian 

School  Services  of 

Mexico 

Canada 

2. 

FS  Aztecs  and 

their  Achievements 

in  Arts  and  Science 

Visual  Education 

$11.00 

3. 

FS  The  Aztecs,  Mayas 

Incas -Compari son 

Visual  Education 

$11.00 

4. 

FS  The  Aztecs  and 

Their  Way  of  Life 

Visual  Education 

$11.00 

5. 

1  FS/ICS  The  Aztecs 

Visual  Education 

$19.00 

6.  Film  Ancient  Aztec  Indians  of  North  America 
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SUPPLEMENTARY  ACTIVITIES 


1.  Mask  making  (mosaic) 

2.  Large  coloured  drawing  of  various  Aztec  gods 

3.  Model  of  Tenochtitlan 

4 .  Menu  making 

5.  Have  an  Aztec  meal 

6.  Make  a  mural  of  Aztec  family  life 

7.  Make  a  mural  of  an  Aztec  market 

8.  Keep  a  diary  for  one  day  in  the  life  of  an  Aztec  boy  or  girl 

9.  Draw  the  floor  plan  of  a  noble's  house/peasant's  house 
Include  a  description  of  the  furniture  in  each 

10.  Draw  your  own  floor  plan  and  compare  it  to  the  Aztec  floor  plan 

11.  Make  a  game  of  Patolli  and  then  play  it 

12.  Organize  and  play  a  ball  game  Aztec  style 

13.  Read  some  Aztec  poetry 

14.  Recite  an  Aztec  poem 

15.  Act  out  a  poem 

16.  Illustrate  an  Aztec  poem 

17.  Pick  out  a  line  from  an  Aztec  poem  and  say  it  with  pictograms 

18.  Write  a  character  sketch  of  Cortes 

19.  Write  a  character  sketch  of  Montezuma 

20.  Make  a  portrait  of  Cortes 

21.  Make  a  portrait  of  Montezuma 
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adobe 

amber 

aqueducts 

astrologer 

calmecac 


Calpixque  s 
causeways 

centli 

chinampas 


coatl 

Cihuacoat 1 


AZTEC  DICTIONARY 


(  d  do'be)  dried,  sun-baked  bricks 

a  hard  translucent  resin,  brown  or  yellowish- 
brown  in  colour 

(a  k'w9  dukt’)  pipes  to  carry  fresh  water  from 
one  place  to  another 

priest  who  studied  stars  and  how  their  movement 
affected  life  on  earth 

Sons  of  the  nobles  attended  the  calmecac,  which 
was  the  school  attached  to  the  main  temple 
section  of  Tenocht itlan .  Here  future  warriors 

received  the  strictest  sort  of  instruction, 
meanwhile  serving  as  young  attendants  in  the 
temple  of  Huitzilopochtli ,  the  War  God. 

tax  collectors,  Aztec  tribute  collectors 

long  paved  roads,  served  as  dikes  as  well  as 
avenues.  Roads  across  the  lake  which  connected 
Tenochtitlan  with  friendly  cities  on  the  shore. 

Aztec  word  for  corn 

(chee  NAHM  pahs)  famous  floating  gardens, 
floats  made  of  reeds  and  fibres  with  a  layer  of 
mud  heaped  up  from  the  bottom  of  the  lake.  As 
time  went  on,  these  floating  gardens  could 
support  a  house.  They  became  the  artificial 
islands  called  chinampas.  They  could  be 
propelled  with  the  aid  of  long  poles  and  moved 
from  one  location  to  another.  In  time,  roots 
and  tendrils  anchored  them  securely  to  the 
bottom  of  the  lake  giving  Tenochtitlan  its 
Venice-like  composition. 

was  a  word  for  serpent,  a  creature  of  the  earth 
as  birds  are  creatures  of  the  air 

"Snake  Woman",  who  was  really  a  man  sharing 
power  with  the  king.  "Snake  Woman"  presumably 
embodying  the  female  principle  among  the  Aztecs, 
was  immediately  subordinate  to  the  Chief  Speaker. 


Cochineal 

codex 

conch 

Copal 

comall i 
drawbridges 

glyphs 

incense 

j  ade 

maccahui tl 

maguey 

noche  triste 

obsidian 

Patolli 

petate 

pulque 


-  red  dye  produced  from  crushing  thousands  of 
tiny  red  insects  called  cochineal  beetles 

-  European  name  for  old  Aztec  manuscripts 

-  (konch)  a  spiral  sea  shell 

-  a  hard,  lustrous  resin  from  various  tropical 
trees  used  in  varnish,  an  item  of  tribute  in 
Aztec  times 

-  (ko-mah ’ -yee)  a  large  griddle  balanced  on 
stones,  on  which  to  fry  tortillas 

-  bridges  which  could  be  pulled  up  if  enemies 
approached.  These  bridges  could  be  let  down 
when  the  Aztecs  wanted  to  go  across  the  lake 
or  pulled  up  to  keep  their  enemies  out 

-  tiny  pictures  used  for  writing  instead  of  word 

-  a  substance  burned  at  religious  ceremonies 
to  produce  exotic  fragrances 

-  semi-precious  stone,  green  in  colour.  The 
Aztecs  considered  it  very  precious  and  only 
nobles  were  allowed  to  wear  it 

-  sticks  with  obsidian  points  used  by  Aztecs  as 
weapons 

-  (mah-gay)  a  desert  cactus  with  a  stalk  rising 
from  a  circle  of  thick,  thorn-edged  leaves 

-  (no ’ -chay- tree ' - ste)  the  sad  night,  the  night 
Cortes  fled  from  Tenochtitlan 

-  volcanic  glass  used  to  make  spearheads  and 
blades  for  clubs 

-  an  Aztec  game  played  on  a  mat  with  52  squares 
with  red  and  blue  counters  rather  like  Lotto 

-  grass  mat  for  sitting  on 

-  (pool’-kay)  an  alcoholic  drink  made  from 
the  sweet  sap  of  the  agave  or  maguey  cactus, 
a  kind  of  beer 


quetzal 

squash 

tamales 

tamenes 

tortilla 

telpochcall  i 

tenochtl i 

tlachtli 

tribute 

turquoise 

war  of  flowers 


is  Mexico’s  bird  of  paradise.  Its  shimmering 
green  feathers,  sometimes  three  feet  long, 
were  used  in  headdresses  only  for  rulers  and 
high  priests. 

vegetable  rather  like  a  pumpkin  grown  by  the 
Aztecs.  It  was  unknown  in  Europe  before 
the  Spanish  Conquest. 

tortillas  stuffed  with  beans,  peppers, 
turkey  or  quail 

carriers 

( tore- tee ’yas)  flat  pancake  made  from 
maize  and  baked  on  a  flat  griddle.  This 
was  the  staple  for  all  meals  and  feasts, 
as  bread  is  to  us. 

clan  school  where  boys  trained  as  warriors. 
They  learned  the  use  of  war  weapons, 
watched  over  by  a  trained  warrior  or  elder. 

cactus 

a  ball  game  played  by  the  nobles 

goods  and  wealth  paid  to  the  Aztecs  by 
smaller  neighbouring  tribes 

a  semi-precious  stone,  worn  by  Aztec  nobil¬ 
ity.  The  colour  turquoise  was  sacred  and 
was  worn  only  by  the  Aztec  king  to  show  his 
high  rank. 

a  war  arranged  between  neighbouring  tribes 
allowing  each  side  to  take  prisoners.  These 
were  for  sacrifice  to  the  gods. 


DICTIONARY  OF  TRIBES  AND  PLACES 


Chapultepec 

-  (cha-pool- tuh-pek)  a  beautiful  park  in  the 
heart  of  Mexico,  a  forest  at  the  time  of  Aztec 

Chichimecs 

-  (chee- chee-meks)  barbarians  from  the  north¬ 
east,  called  "Dog  People"  as  they  ate  raw  meat 
and  wore  animal  skins 

Mayas 

-  civilization  south  of  Aztecs  and  before  them 
in  time 

Mexicas 

-  (may-hee-kahs)  barbarian  tribe  of  tough  and 
able  warriors  who  invaded  Valley  of  Mexico; 
later  called  Tenochas  or  Aztecs 

Mixtecs 

-  (mee-steks)  tribe  famous  for  goldsmithing 
and  painted  books 

Oaxaca 

-  (wa-ha-ka)  the  Zapotecan  warriors  were  of 
Oaxaco,  whom  the  Aztecs  conquered 

Tarascan 

-  tribe  of  Tarasco,  west  of  Aztec  Empire;  not 
conquered  until  arrival  of  Spanish 

Tenayuca 

-  ( te-nah-yoo - kah)  city  in  the  Valley  of 

Mexico  raided  by  Aztecs  for  wives 

Tenochcas 

-  ( te-notch-kahs)  "people  of  Tenochtitlan", 
known  to  us  as  "Aztecs", 

Tenochtitlan 

-  (te-no tch- ti - tlahn)  capital  city  of  the  Aztec 
nation 

Teo tihaucan 

-  (tay-o- tee-wah- kahn)  magnificent  city  three 
and  a  half  miles  long  and  two  miles  wide; 
site  of  famous  pyramids  and  temples 

Texcoco 

-  (tess-ko-ko)  (1)  "Lake  of  the  Moon";  the 
Aztecs  first  settled  on  a  swampy  islet  in  this 
lake 

(2)  Also  town  of  Texcocan  tribe 
who  formed  Triple  Alliance  with  Tenochtitlan 
and  Tlacopan 

Tlacopan 

-  another  lakeside  town  which  was  part  of  Triple 
Alliance,  keeping  peace  in  valley  for  a  cen¬ 
tury 

Tlal telolco 

Tolt ecs 

Totonac 

Tula 

Vera  Cruz 
Zapot ec 


(tlal-tel-ol-ko)  ’’Place  of  the  mounds",  sister- 
city  of  Tenocht itlan ;  eventually  became  part 
of  it.  It  had  a  large  marketplace. 

tribe  of  master  builders  who  settled  in  Mexico 
in  ninth  century;  great  craftsmen,  artists, 
noliticians 

(to-to-nahk)  tribe  to  the  north  of  Aztecs 

great  city  of  the  Totlecs,  later  occupied  by 
barbarian  tribes 

( vay- rah- croos )  city  on  Atlantic  coast  of 
Mexico  where  Cortes  landed 

(azh-po-tek)  tribe  to  the  southeast  of  the 
Aztecs 
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(Words  taken  from  Dictionary  of  Tribes  §  Places) 


AZTEC  GODS 


The  most  important  method  by  which  man  could 
influence  the  gods  was  not  through  prayer,  nor  by 
calendrical  manipulation,  but  by  nourishing  the  gods  - 
especially  the  sun.  Without  this  nourishment,  the  Sun 
could  no  longer  exist,  light  would  go  out  in  the  world, 
and  the  world  would  be  destroyed.  The  holy  mission  of  the 
Aztecs  was  always  to  provide  the  Sun  with  nourishment. 

All  prisoners  without  exception  were  sacrificed 
to  the  gods.  In  one  of  the  many  Aztec  ceremonies,  they 
were  drawn  up  in  front  of  the  pyramids.  They  sometimes 
even  had  to  dance  in  honour  of  the  gods.  They  then  mounted 
the  steps  to  the  top  of  the  pyramid  where  the  priests  were 
waiting  for  them.  On  their  way  up,  they  were  sprayed  with 
a  kind  of  narcotic  which  dulled  their  senses.  Four  priests 
laid  the  prisoners  on  their  backs  on  the  sacrificial  stone 
and  a  fifth  tore  out  their  hearts  from  their  breasts  after 
gashing  them  open  with  an  obsidian  knife.  All  this  was  in 
honour  of  the  various  gods.  There  were  over  a  hundred  such 
deities,  each  of  whom  had  to  be  appeased  on  the  day  sacred 
to  him.  Each  month  was  marked  by  religious  festivals,  some 
of  them  lasting  the  entire  20  days  of  the  Aztec  calendar 
month,  and  each  festival  had  its  human  sacrifices. 

Huitzilopochtli  -  the  God  of  War  and  the  Sun  God.  He  was  the 
god  of  the  south  and  was  always  shown  in  blue.  The  Aztecs 
also  referred  to  him  as  the  Hummingbird  Wizard.  He  led  them 
to  greatness  and,  therefore,  remained  their  supreme  god.  The 
Aztecs'  own  version  of  the  Sun  God,  who  was  universally 


199 


worshipped  by  the  tribes  throughout  Mexico  was  Huit zilopochtli 
(wee- tsee- loh- POHCH- tlee) . 


Quet zalcoatl  -  (ket-SAHL-koh-AH- t ’ 1)  He  was  a  mild 

gentle  god  who  did  not  demand  human  sacrifices.  He  was  the 
white  god  of  the  Aztecs,  who  would  someday  return  from  across 
the  seas.  He  is  the  god  of  wind  and  the  creator  of  mankind, 
the  god  of  wisdom  and  goodness.  He  was  fair  and  bearded,  and 
he  taught  his  obedient  people  many  things  -  how  to  plant,  how 
to  work  metal,  and  how  to  construct  beautiful  buildings;  but 
Quetzalcoatl  was  driven  out  by  a  rival,  a  king  and  deity  named 
Tezcatlipoca .  After  a  long  period  of  wandering,  Quetzalcoatl 
disappeared  across  the  eastern  sea,  promising  to  return  in 
the  year  ce  acatl  (one  reed)  which  in  Aztec  calendar  is  the 
name  of  a  certain  year  that  recurs  every  fifty- two  years. 


Red  Tezcatlipoca  -  also  Xipe  (shee-pay)  controlled  the  east 
he  was  always  dressed  in  red  because  that  is  the  colour  for 
east.  The  priests  who  impersonated  Xipe  wore  the  skin  of  a 
newly  sacrificed  person. 


y 


Black  Tezatlipoca  -  also  known  as  the  God  of  the  Smoky  Mirror. 
He  controlled  the  north  and  the  colour  for  north  is  black. 

He  was  painted  with  soot  with  tiny  metallic  particles  which 
shone  like  mirrors.  He  had  lost  his  right  foot,  which  was 
replaced  with  a  smoky  mirror^  He  was  the  god  of  night. 

Tlaloc  -  Rain  God.  Child  sacrifices  offered  to 

the  rain  god  Tlaloc  were  often  particularly  cruel,  for  it  was 
considered  that  children  who  cried  particularly  loudly  and  shed 
many  tears  helped  to  make  the  earth  fertile.  Tlaloc  was  even 
more  important  than  their  creator  Quetzalcoatl.  The  Aztec 
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farmers  remained  grateful  to  Tlaloc,  and  farmers  everywhere 
prayed  to  him.  He  had  the  largest  temple  in  Tenochti tlan . 
Tlaloc  always  wore  a  headdress  of  white  heron  feathers.  They 
were  like  the  feathery  cumulus  clouds,  which  so  often  hover 
over  the  Valley  of  Mexico,  promising  rain.  He  was  painted 
blue  like  the  sky  and  water. 

Xipe  Totec  -  god  of  spring.  In  the  sacrificial  ceremony, 

the  victim  was  flayed  after  death  and  the  priests  of  the  god 
of  spring  dressed  themselves  in  his  skin  which  symbolized  the 
new  skin  that  the  earth  acquires  in  spring. 

Chalchibuitlicue  -  the  goddess  of  Green  Skirts  ruled  over 
seas  and  lakes.  She  was  Tlaloc's  wife. 


Cinteotl  and  Chichomecoatl  -  the  god  and  goddess  of  corn  or 
mai ze . 

Xilonen,  Young  Corn  Mother  -  goddess  of  the  young  corn. 

Xochipill i  -  the  prince  of  flowers,  the  god  in  charge 

of  dances,  games  and  love. 


Metztli 


the  Moon  God. 


Mixcoatl 


-  Cloud  Serpent,  god  of  stars. 


Itzpapalotl 

Tepeyolloti 

Yacatecuhtli 


-  goddess  of  growing  crops. 


-  Jaguar  God,  god  of  the  mountains. 


the  Lord  who  Guides,  god  of  the  merchants 
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Mictlantecuhtl i  and  his  wife  Mictl ancihuatl  -  god  and  goddess 
of  death.  His  dress  was  covered  with  human  bones;  on  his  face 
was  a  skull.  His  black  hair  was  covered  with  many  eyes,  neck¬ 
lace  of  human  bones,  earplug  was  a  bone.  Helpers,  bat,  spider 
and  owl.  This  fearsome  couple  ruled  the  hills  below  the  earth. 

Zacat zontl i  -  god  of  the  roads. 

Coat 1 icue  -  Serpent  skirt;  Aztec  earth  goddess.  Mother  of 

the  tribal  god  Hui tzilopochtl i . 


TRUE  OR  FALSE  QUIZ  ON  THE  FILM 
ANCIENT  AZTEC  INDIANS  OF  NORTH  AMERICA- -CSC  727 


1.  The  Aztecs  invented  original  styles  of  poetry. 

2.  Mexico  City  now  stands  on  the  ruins  of  Tenocht itlan . 

3.  Chinampa  baskets  were  woven  from  the  branches  of 
the  palm  tree. 

4.  The  priests  were  the  intermediaries  between  the 
gods  and  men. 

5.  Continual  warfare  was  engaged  in  to  get  slaves  to 
work  on  the  chinampas. 

6.  The  priests  were  very  particular  about  their 
appearance . 

7.  The  Aztec  merchants  had  many  silver  and  gold  coins 
to  pay  for  their  goods  at  the  marketplace. 

8.  Hernan  Cortes  came  to  America  in  search  of  land 
because  Spain  was  overcrowded  during  the  16th 
century . 

9.  The  Aztecs  had  seen  horses  in  their  travels  to  find 
the  promised  land. 

10.  Quetzalcoatl  was  dark  complexioned  with  long  black 
hair . 

11.  Cortes  landed  on  the  western  shore  of  Mexico  and 
marched  east  to  Tenochti tlan . 

12.  The  Aztecs  used  their  dogs  as  a  prize  delicacy, 
eaten  only  on  feast  days. 

13.  The  Aztecs  used  the  metals  gold,  silver  and  steel 
in  making  ornaments. 

14.  Quetzalcoatl  left  on  a  raft  of  entwined  lizards. 

15.  Tenochtitlan  reminded  the  Europeans  of  the  city  of 
Venice . 
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16.  The  Aztecs  drank  the  water  from  Lake  Texcoco 
because  it  was  not  polluted. 

17.  Musical  instruments  were  fashioned  from  clay. 

18.  Vassal  tribes  were  the  warriors  who  ruled  over  the 
Aztecs . 

19.  The  main  purpose  of  the  Aztec  pyramid  was  a  burial 
chamber  for  their  dead  rulers. 

20.  The  main  reason  the  Aztecs  lost  the  war  with  Cortes 
was  because  they  didn't  have  enough  warriors  to 
fight  against  the  vast  Spanish  army. 

21.  Montezuma  II  was  a  prisoner  in  Cortes'  camp. 

22.  The  obsidian  knives  used  to  cut  out  the  hearts  were 
dull  and  white  in  colour. 

23.  The  Aztecs  grew  all  the  cotton  they  used  on  their 
chinampas . 

24.  The  Aztecs  were  at  the  height  of  their  power  when 
the  Spanish  conquis tadores  arrived  in  1519. 
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COMPARISON  OF  THE  AZTECS,  THE  INCAS,  THE  MAYAS 

INDIAN  TRIBES 


Filmstrip:  The  Aztecs,  Mayas,  Incas  Comparison 


1.  In  the  fifty  years  following  the  landing  of  Columbus,  an 
amazing  and  almost  unbelievable  adventure  took  place 
called  "The  Conquest". 

These  Spaniards,  called  "Conquis tadores "  conquered  the 
vast  empires  of  the  Incas  and  the  Aztecs,  smelted  down 
the  wealth  of  gold  there  for  their  own  sovereigns  in 
Spain,  and  in  a  few  years,  built  their  own  cities. 

What  were  the  motives  that  encouraged  these  youthful  men 
to  explore  these  mysterious  lands? 


2.  These  conquis tadores  destroyed  two  empires,  the  Aztecs 
and  the  Incas,  almost  wiped  out  the  people  living  there, 
burned  their  books,  smelted  down  their  jewelry  and 
sculpture  into  gold  bricks  and  changed  the  history  of  the 
globe . 

How  might  our  world  right  here  at  home  have  been  different 
had  the  Spania?:ds  never  come  to  America  and  the  Indian 
tribes  had  continued  to  expand? 


Undoubtedly,  the  Conquis tadores  changed  the  fate  of  the 
global  earth.  By  their  amazing  exploits,  greed,  courage 
and  cruelty,  they  ended  some  civilizations  and  started  new 
ones.  By  1550,  the  great  civilizations  which  the  Spanish 
found,  the  Mexican  Aztecs  and  the  Incas  of  Peru,  had  been 
destroyed.  Another  great  people,  the  Maya,  left  whole 
cities  to  be  buried  by  the  jungle. 


THE  LEGEND  OF  THE  WHITE  LADY 


Forty  miles  from  Mexico  City  is  the  great  volcano, 
Popocatepetl  (po-po-ka- te-petal) ,  and  beside  it  is 
Ixtaccihautl  (es- ta- si-wah- tal) ,  or  the  sleeping  lady.  The 
legend  concerning  the  two  is  well-known  to  all  who  live  in 
that  area. 

Once  upon  a  time,  the  maiden,  Ixtaccihautl,  lived  in 
the  moon.  She  had  to  keep  the  moon's  light  shining  brightly 
so  that  all  people  on  earth  could  see  their  way  about  in  the 
dark . 


One  uight,  the  moon  lingered  so  long  that  it  was  time 
for  the  5  .in  to  come  up.  Now  in  the  sun,  lived  a  very 
handsome  young  man.  The  Indian  maiden  of  the  moon  saw  the 
young  man  for  the  first  time.  She  fell  in  love  with  him 
and  he  with  her. 

In  order  to  make  herself  beautiful  for  the  young  man, 
the  Indian  maiden  began  to  make  herself  a  dress  of  silvery 
material.  She  stayed  up  many  days  sewing  when  she  should 
have  been  in  bed.  She  became  very  sleepy. 

One  night,  she  fell  asleep.  The  light  of  the  moon  went 
out.  The  people  on  the  earth  could  not  see  in  the  dark.  They 
called  on  the  Great  Spirit  to  hear  what  had  happened  and  to 
give  them  a  light. 

While  this  was  going  on,  the  maiden  awoke  in  a  great 
fright.  She  set  the  moon  alight  and  began  to  polish  its 
face.  But  alas,  it  was  too  late.  The  Great  Spirit  said  that 
for  punishment,  the  maiden  must  be  a  prisoner  on  earth  for 
ten  thousand  years.  She  was  changed  into  a  mountain  of  rock 
and  lies  near  Mexico  City  sleeping  away  the  time  of  her 
puni shment . 

The  young  man  was  heartbroken.  He  asked  the  Spirit  to 
let  him  come  to  earth  as  a  mountain  also.  His  wish  was 
granted.  Today  Popocatepetl  stands  guard  beside  the  sleeping 
maiden,  Ixtaccihuatl . 
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The  mountains  of  Mexico  are  particularly  interesting. 
The  range  to  the  west  is  called  the  Sierra  Occidental;  the 
one  running  along  the  east  coast  is  the  Sierra  Oriental. 
Between  the  two  is  a  high  plateau.  The  two  ranges  meet 
just  below  Mexico  City  and  go  on  as  the  Sierra  del  Sul 
(of  the  south).  Where  the  ranges  meet,  is  a  band  of 
mountains  right  across  the  country.  These  mountains  have 
been,  or  still  are,  active  volcanoes.  Earthquakes  are 
common,  especially  in  the  western  part.  Mount  Orziba,  the 
highest  mountain  in  Mexico  and  the  third  highest  in  North 
America,  is  now  almost  dormant.  Popocatept 1  is  a  volcano, 
but  only  a  puff  of  smoke  indicates  that  it  is  still  alive. 
Ixtaccihuat 1  nearby  is  now  extinct.  Thus  the  volcanic 
activity  is  varied. 

In  February,  1943,  two  hundred  miles  west  of  Mexico 
City,  a  new  volcano,  Paricutin,  was  born.  One  day  a 
Mexican  farmer  noticed  smoke  arising  from  a  slight 
depression  in  his  cornfield.  That  night  severe  quakes, 
accompanied  by  flashes  of  light  and  the  roar  of  exploding 
rocks,  filled  the  night.  By  morning,  a  cone  fifty  feet 
high  covered  the  cornfield.  In  six  months'  time,  it  was 
457  meters  high  and  had  destroyed  two  villages.  Scientists 
watched  it  grow.  It  was  the  first  time  living  people  were 
able  to  watch  and  record  the  growth  of  a  volcano.  In  the 
beginning,  the  volcano  erupted  every  six  minutes,  tossing 
great  stones  in  the  air.  Lava  poured  out  through  the  cone. 
El  Paricutin  stopped  erupting  in  1952,  nine  years  after 
it  was  born,  but  is  still  an  interesting  sight  for 
tourists,  this  contemporary  volcano. 


MEXICAN  LEGENDS 


A  favourite  Mexican  legend  is  about  the  two  beautiful 
volcanic  peaks  east  of  the  city  of  Mexico  which  are  named 
for  the  princess  Ixtlaccihuatl ,  or  the  White  Woman,  and  her 
sweecneart,  the  warrior,  Popocatepetl.  The  princess’  father 
offered  his  throne  and  his  daughter’s  hand  to  the  man  who 
would  defeat  all  his  many  enemies.  So  Popocatepetl  fared 
forth  and  conquered  all  the  king’s  foes.  But  while  he  was 
away,  a  rival  warrior  told  the  princess  that  he  had  been 
killed,  and  she  grieved  herself  into  a  sickness  and  died. 
Brokenhearted,  Popocatepetl  built  a  great  pyramid  and 
placed  hex  body  on  top  of  it.  Then  he  built  another  pyramid 
nearby  and  stationed  himself  there  with  a  torch  to  light  her 
eternal  sleep.  Now,  when  the  Mexicans  see  a  drift  of  snow 
blowing  off  the  top  of  the  peak  called  Popocatepetl,  which 
means  Smoking  Mountain,  they  say  the  brave  warrior’s  torch 
is  still  burning. 

Popocatepetl:  (po-po -ka-te -petal)  an  almost  dormant 

volcano  for  only  a  puff  of  smoke 
indicates  it  is  alive. 

Ixtaccihuatl :  (es -ta-si-wah-tal)  an  extinct  volcano 

near  Popocatepetl. 


The  legend  of  the  Mexican  flag  explains  why  the  banner 
bears  a  picture  of  an  eagle  with  a  snake  in  its  mouth, 
perched  on  a  cactus  plant.  The  legend  says  that  when  the 
Aztecs  wanted  to  build  their  city  Tenochtitlan ,  they  asked 
their  gods  to  tell  them  where  the  city  should  stand.  The 
gods  sent  them  a  sign  to  show  them  the  place.  The  sign  was 
an  eagle  with  a  snake  in  its  mouth,  perched  on  a  cactus. 

The  Aztecs  built  their  city  where  they  saw  the  sign. 


RADIO  PROGRAMS 


Two  small  groups  of  between  3-5  students  are  selected,  preferably 
with  a  student  who  excels  at  drama  in  each. 

The  groups  form  themselves  into  two  hypothetical  broadcasting 
companies,  one  broadcasting  from  Tenochtitlan,  and  the  other  from  an 
outside  broadcasting  unit  with  Cortes. 

Each  group  describes  in  the  broadcast,  the  events  which  led  to  the 
destruction  of  the  Aztec  Empire. 

The  objective  of  each  group,  is  to  reflect  the  biased  opinion  of 
either  the  Spanish  or  the  Aztecs,  emphasizing  the  conviction  of  each  that 
their  civilization  is  correct  and  the  other  is  evil. 

These  broadcasts  are  then  taped  and  sound  effects  added,  if  needed. 
The  tapes  are  then  played  to  the  whole  class. 

The  tapes,  along  with  careful  questioning,  are  used  to  promote  a 
discussion  along  pro-Aztec,  pro-Spanish  lines,  to  ascertain  exactly  why 
individual  students  have  a  particular  point  of  view. 
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THE  BIRTH  OF  A  BABY 


Possible  occupations  for 
this  Aztec  baby  boy 


Name  of  baby  boy 


Date  of 
Birth 


Astrologer’s  fore¬ 
cast  for  this  child 


Possible  occupations  for 
this  Aztec  baby  girl 


Name  of  baby  girl 


Date  of 
Birth 


Astrologer’s  fore¬ 
cast  for  this  child 


AZTEC 


GODS 
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HUIT  ZILOPOCHILI 


213 


IMAGINARY  GOD 


c 


214 


BLACK 


TEZCATLI POCA 


215 

From  a  Huaxtec  relief  from  Tepetzintla. 

Museo  Nacional  de  Antropologia,  Mexico  City. 


V\vUj  s 


^  aiu 


.  N 

I  ° )  x 


QUETZALCOATL'  as  Venus,  The  Evening  Star 


From  the  Codex  Borbonieus,  Bibliotheque 
du  Palais  Bourbon,  Paris.  Aztec. 


EHECATL,  The  God  of  Wind 
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From  an  Aztec  carved  wooden  drum  from  the 
cave  at  Malinalco;  Museo  Nacional  de 
Antropologia,  Mexico  City.  14th~16th 
centuries  A.D. 


An  EAGLE  KNIGHT, 


a  Wa  r  r  i  o  r 


of  HUITZILOI’OCHTLI  , 


The  God  of  the  Sun  and  War 


From  the  Borgia  Codex,  13,  from 
southeastern  Mexico.  Vatican  Library. 


XOLOTL  ,  The  Dog  God  of  The  Evening  Star, 
The  Twin  of  QUBTZALCOATL 


219 


From  an  Aztec  shield  covered  with 
feathers;  Museum  fur  Volkerkunde, 
Vienna.  A. D.  1486-1503. 


A  COYOTE, 

The  Symbol  of  the  Cruel  Aztec  Emperor, 


A  h  u  i  t  z  o  1 1 


From  the  Codex  Magliabecchi,  Bibliotheca 
Nazionale  Centrale,  Florence.  Aztec. 


QUET  ZAL COATE  , 

God  of  The  Morning  Star 
and  of  The  Rising  Sun;  Dwells  in  the  West 


(EHECATL,  the  God  of  Wind,  was  interchangeable  with  QUETZALCOATL. ) 
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A  GODDESS 
of  DEATH 


From  a  colossal  statue  in  the  Museo 
Nacional  de  Antropologia,  Mexico  City. 
Late  Postclassic. 


GODDESS  COATEICUE 
Mother  of  the  Gods 


(The  Aztec  Serpent -Skirted  Goddess) 


From  the  Fe j ervary-Mayer  Codex, 
City  Museum,  Liverpool.  Mextec. 


223 


From  him  grow  the  four  world  directional  trees.  East  is  on  the  top  of  the 
picture,  the  place  of  the  rising  sun  from  whence  arose  QUETZALCOATL.  Here 
ITZLI,  the  god  of  the  sharp  stone,  faces  the  god  of  the  rising  sun.  North 
is  to  the  right  where  CINCEOTL,  the  corn  god,  faces  MICTLANTECUHTLI ,  the 
god  of  the  dead.  West  is  on  the  bottom;  here  XOCHIQUETZAL,  the  goddess  of 
flowers,  faces  a  goddess  of  drunkenness  and  witchcraft.  South,  on  the 
left,  THALOC,  the  rain  god,  faces  a  god  of  the  underworld.  It  is  a  world 
of  opposites.  East  and  west  are  reversed,  it  has  been  suggested,  because 
this  is  a  night-time  vision. 


TEACHING  UNIT  EVALUATION 


BY  TEACHERS 


The  attached  evaluation  questionnaires  will  help  assess 
the  worth  of  the  teaching  units  in  achieving  the  goals  of  Alberta 
social  studies  education  and  ot  provide  data  that  will  be  useful 
in  assessing  the  1978  Alberta  Social  Studies  Curriculum  over  a 
two  year  period. 

Teachers  are  requested  to  send  the  completed  questionnaire 
to  the  Social  Studies  Consultants  at  the  Regional  Office  of  Alberta 
Education  in  their  area. 

Regional  Offices  are  located  at: 


Grande  Prairie  Regional  Office 
Alberta  Education 
10014  -  99  Street 
GRANDE  PRAIRIE,  Alberta 
T8V  3N4 

Edmonton  Regional  Office 
Alberta  Education 
10053  -  111  Street 
EDMONTON,  Alberta 
T5K  2H8 

Calgary  Regional  Office 
Alberta  Education 
615  MacLeod  Trail,  S.E. 
CALGARY,  Alberta 
T2G  4T8 


Red  Deer  Regional  Office 
Alberta  Education 
4th  Floor 

Royal  Trust  Building 
4814  Ross  Street 
RED  DEER,  Alberta 
T4N  1X4 

Lethbridge  Regional  Office 
Alberta  Education 
Provincial  Building 
200  -  5  Avenue,  South 
LETHBRIDGE,  Alberta 
T1J  4C7 


TEACHING  UNIT  EVALUATION 


BY  TEACHERS 


Part  I:  Identification  Data 

Title  of  Teaching  Unit  _ _ 

Date  of  Evaluation  _ 

Number  of  Times  Unit  Was  Taught  _ 

School  Size  _ 

Years  of  Teaching  Experience  _ 

Part  II:  Overall  Evaluation  of  the  Teaching  Unit 
A.  Format,  Process 

For  items  1-13,  please  rate  the  kit  in  terms  of  the  following 
aspects,  by  circling  the  appropriate  number  on  the  right. 

(Excel 

1.  Appropriateness  of  teaching  unit  to 
level  and  ability  of  students. 

2.  Clarity  of  directions  and  procedures. 

3.  Adequacy  of  the  treatment  of  subject 
matter . 

4.  Production  quality  of  prescribed 
resources . 

5.  Integration  of  prescribed  resources 
with  print  materials. 

6.  Production  quality  of  teaching  unit. 

7.  Appropriateness  of  length  of  the  unit. 

8.  Appropriateness  of  general  format  of 
the  unit  (layout) . 


nt)  12345  (Poor) 
1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 


1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 


( 


9.  Opportunities  for  evaluation  of 
students'  progress  in  the  unit. 


1  2  3  4  5 


10.  Variety  of  teaching/learning 
activities . 

11.  Degree  to  which  the  unit  captured 
the  interest  of  students . 


1  2  3  4  5 


1  2  3  4  5 


12 r  Clarity  and  suitability  of  objectives.  12345 

13.  Overall  evaluation  of  unit  (materials,  12345 

format  and  process) . 


B.  Relationship  to  Curriculum 

Please  state  your  view  of  the  points  in  items  14-25  by  circling 
the  appropriate  number  on  the  right. 

(a  great  deal)  12345  (very  little) 


14.  Extent  to  which  the  unit  involved 
students  in  making  decisions. 

15.  Degree  to  which  a  "balance  of 
viewpoints"  was  presented  in  the  unit. 

16.  Extent  to  which  the  unit  helped 
students  to  see  the  role  that  values 
play  in  making  decisions. 

17.  Extent  to  which  students  increased 
their  sensitivity  to  their  own  value 
positions . 

18.  Extent  to  which  the  unit  helped  to 
clarify  the  Alberta  Social  Studies 
Curriculum  to  you  as  a  teacher. 

19.  Extent  to  which  the  unit  has  helped 
to  develop  inquiry  and  participation 
skills  in  students. 

20.  Extent  to  which  the  unit  made  you  as 
a  teacher  more  aware  of  ways  to  teach 
using  an  issue-centred  approach. 


1  2  3  4  5  j 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 

1  2  3  4  5 


21.  Extent  to  which  the  unit  could  act 
as  a  model  for  you  to  use  in 
developing  your  courses  in  future. 

22.  Extent  to  which  the  unit  served  as 
an  exemplary  treatment  of  the  topic 
in  the  curriculum. 

23.  Extent  to  which  students  became 
involved  in  action  on  decisions. 

24.  Extent  to  which  the  unit  "process 
of  inquiry"  [awareness,  focus  on 
issue,  research,  decision,  action) 
provided  for  a  meaningful  examination 
of  a  social  issue. 

25.  Extent  to  which  your  view  towards 
an  inquiry  approach  has  been  made 
more  positive  (through  using  this 
unit) . 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


1  2  3  4  5 


Written  Comments 

Please  use  this  section  to  comment  in  detail  on  any  points 
raised  in  the  survey.  We  would  be  especially  interested  in 
knowing  if  the  unit  enabled  you  to  teach  the  Alberta  Social 
Studies  Curriculum  more  effectively. 


STUDENT  EVALUATION  OF 


TEACHING  UNIT 


Instruction:  For  each  of  the  following,  circle  the 

response  which  best  represents  your  view. 

Example : 

My  view  of  football  [dislike  it  ^  ^  3  4  5  (like  it 
is  that  I :  very  much)  very  mu 

If  you  liked  it  very  much,  you  would  circle  5. 

If  you  disliked  it  very  much,  you  would  circle  1. 

If  you  disliked  it  somewhat  more  than  you  liked  it, 
you  would  circle  2. 


1 . 

I  would  say  that 

.  .  .  7  (hard) 

this  unit  was :  v  J 

1 

2 

3 

4 

5 

(easy) 

2  . 

This  unit  was : 

(very 

1 

2 

3 

4 

5 

(very 

boring) 

interesting 

3. 

This  unit: 

(did  not  make 

-I 

9 

T 

/i 

c 

(made  me 

me  think) 

1 

Z 

O 

D 

think  a  lot) 

4. 

This  unit  was : 

(too  short) 

1 

2 

3 

4 

5 

(too  long) 

5. 

In  this  unit 

(not  enough 

9 

7 

A 

r 

(too  much 

there  was : 

discussion) 

1 

Z 

O 

H- 

J 

discussion) 

6. 

In  this  unit 

(not  enough 

1 

7 

A 

c 

(too  much 

there  was  : 

reading) 

1 

Z 

•J 

H- 

0 

reading) 

7. 

In  this  unit 

(not  enough 

1 

? 

3 

4 

5 

(too  much 

there  was : 

group  work) 

JL 

Ld 

group  work 

8. 

In  this  unit 

(not  enough 

1 

2 

3 

4 

5 

(too  many 

I  had : 

decisions ) 

X 

La 

J 

decisions) 

9. 

In  this  unit  I 

(very 

1 

9 

7 

A 

c; 

(a  great 

learned  : 

little) 

1 

L 

O 

• J 

deal ) 

10.  The  prescribed 

resources  on  this 
unit  were : 


(poor) 


12345  [excellent) 


11. 


The  written  materials 
on  this  unit  were: 


(poor) 


1  2  3  4  5 


(excellent) 


12  . 


We  went  through 
this  unit : 


(too  slowly) 


1  2  3  4  5 


too  quickly) 


13.  This  unit  had: 


(no  variety) 


1  2  3  4  5 


(much  variety) 


14.  This  unit 
made  me : 


(want  to 

forget  the  12345 
topic) 


(want  to 
learn  much 
more  about  it) 


15.  Looking  back,  I 
would  say 
that  I  : 


(did  not 
enjoy  unit 
at  all) 


(enjoyed  it 

12345  a  great  deal) 


Please  write  your  views  on  the  following  three  items 
in  the  space  provided. 

1.  What  I  liked  most  about  this  unit  was: 


2.  What  I  liked  least  about  this  unit  was: 


3.  The  changes  I  would  make  in  this  unit  are: 
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